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Abstract 
 

The purpose of this action research is to identify students’ perception of using voice 

recordings and assess students’ communicative competence progress when interacting 

through voice recordings. Voice recordings can be seen as an extra opportunity to 

practice Spoken English outside students’ classrooms. In addition, it is said that the use 

of voice recordings may help students decrease their levels of anxiety and insecurity 

when speaking English.  In this action research, 4 students participated during the 

implementation. There were three stages to triangulate students’ communicative 

competence progress. In the first one, the participants maintained an interaction 

through voice recordings with the teacher-researcher. After interacting, they had to 

report their perceptions and experiences related to the use of voice recordings. Then, 

the second stage was to role-play through voice recordings the language function that 

was presented previously. The last one was to present two roleplays related to the 

language functions that were presented during the implementation. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Key words: Voice-recordings, oral production, communicative competence.  
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Introduction 

The present document is an action research project that was developed at a language 

school, this project was based on the Communicative Language Teaching Approach, the 

use of voice recordings, and the development of some aspects of the communicative 

competence.  

Richards and Rodgers (2001) describe some principle that we can find in 

Communicative Language Teaching: students learn a language when using it to 

communicate, real and meaningful communication should be the goal of the classroom 

activities, and learning is a creative process of construction, and it requires trial and 

error. Additionally, Littlewood (1981) (as cited in Richards and Rodgers, 2001) mentions 

two different types of activities that can be found in communicative language teaching. 

The first one is “Functional Communication Activities”, and the second one is “Social 

Interaction Activities”. In functional communication activities the learner compares 

pictures, identifies similarities, and differences, uses sequence of events, discovers 

missing features in a picture, follows directions, among others.  While in social 

interaction activities the students use the language to develop real social interaction 

with other people as conversations, discussions, roleplays, simulations, and debates, 

among others.  These types of activities helped my students to use English in real 

situations, and they were encouraged to practice spoken English in meaningful settings, 

which can be related to their needs, objectives, and interest. 

 Adult students might face some problems such as pronunciation, different use of 

grammar tenses, not having the habit of reading, writing, listening or speaking when 

developing the four skills of a foreign language they want to learn. Most adult learners 

may find speaking as one of the most difficult skills to develop because of the 

differences in pronunciation between their mother tongue and English. Another 

problem they can find is that they do not have enough opportunities to practice spoken 

English with native speakers outside their classroom, in real situations or with other 

people who can speak English. Furthermore, in nowadays competitive and global 

societies, students must be able to use English to communicate and interact to have 

more access to opportunities in this demanding world. Also, Richards and Rodgers 
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(2001) state that they must demonstrate the mastery of the language as a structural-

functional entity, as well as a socio-functional element with standardized certifications 

of English. The main reason to develop voice recordings as a technological tool to foster 

oral competence in adult English language learners as my action research project, and 

the implementation involved is to help adult students to improve their low 

performance in spoken English by using voice recordings in an interactional way. In this 

study, there were four elementary participants who performed activities through the 

seven weeks of the implementation, students attended for 2 hours on one day, and 

every week they interacted through voice recordings as an extra activity to practice 

spoken English.      

Context and Focus 

The general/broader context of the phenomenon under study: 

 

Knowing English as a tool of communication has increased rapidly in our current 

societies because of the political and economic influence of the industrialized nations, 

which have English as an official language or de facto. St George International (2017) 

mentions that in 2015, there were 67 nations in our world that have English as their 

official language. In addition, 27 out of 195 countries have English as a second language 

of their population. However, according to Simons and Charles (2018), English is used in 

106 countries and it is the means of communication of around 378 million native 

speakers all over the world.  

As a result of the relevance of English in our societies, the majority of people think that 

starting their English learning process at a very early age is better; therefore, many 

parents enroll their children in English courses to have an opportunity to reach endless 

sources of knowledge and personal improvement in these competitive and changing 

societies. Due to the growing number of young learners’ parents, who want their 

children to have an adequate level of English, there are many courses that have been 

developed to address and solve young students’ problems, needs, and interests in the 

learning process.  
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Young and middle-aged adults often find that the language teaching-learning market is 

more developed and focused on young learners or full-time students than on adult 

learners or part-time students. Thus, it is very difficult for them to find a course that is 

adequate or that has more adult than young learners. In addition, adult learners may 

face different situations while learning English, such as not having enough time to 

study; having a different pace while learning or finding some topics difficult to 

understand. They also join English courses, which may not be well designed for their 

needs, objectives, interests, and their learning process.  

Furthermore, adult students might face some problems such as pronunciation, 

different use of grammar tenses, not having the habit of reading or writing when 

developing the four skills of languages. Most adult learners may find speaking as one of 

the most difficult skills to develop because of the differences in pronunciation between 

their mother tongue and English. Another problem they can find is that they do not 

have the opportunity to practice spoken English with an English speaker when their 

classes finish or in a real situation. 

Even though language schools have young learners as their main English courses 

costumers, there are a few English courses that have non-fulltime-adult students as 

their students; one of those schools is Centro de Estudios de Computación e Inglés de 

Manlio (CECIM), which is located in the state of Veracruz. This private school offers 

courses for children, adolescents, young adults, and adults. The English courses are 

taught on Thursdays, Saturdays, and Sundays, and there is only one English course that 

has non-fulltime-adult students. This course is taught in Tejeria on Thursdays from 4:00 

pm to 8:00 pm. It had six adult students, three men and three women. This group used 

the book “New destination Elementary” published by MM Publications, and the 

minimum passing grade is 7.1.  

The focus of the research: 

The main reason to develop this action research project and the implementation 

involved is to help adult students improve their low performance in spoken English, by 

using voice recordings as an extra activity. 
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The research questions: 

The research questions of this project are:  

 What are adult students’ perception towards the use of voice recordings 

on the development of their communicative competence? 

 What effects does the use of students’ voice recordings have on the 

development of adult students’ communicative competence?  

The aims of the study 

Research objectives: 

 To identify students’ perception of using students’ voice recordings when 

speaking English during the implementation of this project. 

 To assess students’ communicative competence progress when speaking in class 

and through voice recordings during the implementation of this project. 

The rationale 

I found two main reasons to develop an action research project related to this issue: 

 At the end of every level, students must demonstrate that they are able to 

speak English with a required proficiency level in grammar, vocabulary, and 

pronunciation in order to study the next level of English in that course.   

 At the end of the course, the students are required to take a B2 English 

certification. 

A procedure was developed to verify the authenticity of this issue, so that I could do 

something to try to improve it. The first time this issue was presented at CECIM, where 

we, the teachers, hold a meeting twice a year, one on the 24th of June and the other on 

the 15th of December. In our meetings, the owners of the school, the principals of the 

school franchises, the coordinator of the English language programs and the teachers 

talk about our students’ needs, their strengths and weaknesses while learning; we also 

discuss about our school’s objectives. In those meetings, one common issue is always 

highlighted, the lack of oral skill development in our students, or the low performance 

in our students when speaking. 
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The second time this problematic situation was mentioned was as a result of a survey 

(see appendix A), which was applied to an adult group. Some of the results were the 

following: 57% of the participants said that they usually spoke Spanish in class, 29% 

said that they spoke Spanish and English in class, and 14% of the students said that 

they always spoke Spanish in class. On the other hand, 72% of the participants said that 

they did not have anyone to practice English with, 14% of the students said that they 

practiced with a relative, and 14% of the students said that they practiced with 

someone they knew. Besides, 50% of the participants said that they were not able to 

speak more than one minute in English, 20% of the students said that they could talk 

about their routines, 10% of the students said that they could talk about their future, 

and 10% said that they could talk about past events.  

Also, this topic was discussed one third time in an interview applied to the head 

teacher of the adult group and these were the main points that she emphasized: she 

said that the biggest problem is when they try to apply the knowledge into real life. For 

example, they know how to use the verb to be, they understand the grammar 

structures, but when they have to use the language they forget those aspects. 

Therefore, their oral performance needs to be improved. 
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Literature Review: 

 

Communicative Language Teaching: 

 

Our education system in Veracruz has faced many changes in the way our students 

learn and interact in the last decades. It is also important to recognize and implement 

solutions to those new challenges that were introduced by the requirements and needs 

of new globalized societies. Furthermore, teachers have to ensure that their students 

are able to communicate and interact in any given situation that they encounter in 

their everyday life. Undoubtedly, one approach that can be implemented to answer 

these new requirements in our education system is communicative language teaching. 

First of all, Banciu & Jireghie (2012) mention that communicative language teaching 

uses real-life situations to generate communication, and it promotes engagement 

among students focusing on their desire to interact in meaningful ways and using 

topics related to the students’ background and needs. Moreover, Finocchiaro & Brumfit 

(1983) (as cited in Richards and Rodgers 2001) identify some essential features in the 

CLT:  

1. Dialogues should not be memorized if the goal is to develop communicative 

functions. 

2. The main goal of language learning is learning to communicate.  

3. Effective communication.  

4. Leaners can use any device that fosters language learning. 

5. Teachers encourage learners in any way to use the language.  

Berns (1990) (as cited in Savignon, 1997) also provides two principles that are related 

to communicative language teaching: 

1. Language is considered as a tool to use in any social context to create 

meaning.  

2. The cornerstone of the language learning process is to engage students 

to perform tasks with the target language.   
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Another aspect that Savignon (1997) finds in communicative language teaching is that 

communicative activities are the central focus of the language learning process and it is 

necessary to focus on form. When transmitting a message, the content of messages has 

to contain grammatical structures and the desire of the speakers and audience to 

develop the meaning negotiation process. Additionally, Richards (2006) mentions that 

the ultimate goal of communicative language teaching is the so-called communicative 

competence.  

Communicative Competences 

 

British Council (2008) states that communicative competence is students’ ability to use 

the language in an effective and efficient way to achieve communication. Bagarić and 

Mihaljević (2007) also define communicative competence as the “competence to 

communicate”. Moreover, Communicative competence according to Hymes(1972) (as 

cited in Yano, n.d.) is the ability to generate and understand the most appropriate 

aspect of the target language according to the real- life situation in which this language 

is used. Canale and Swain (1980) categorize communicative competence into three 

competences; these competences are: grammatical competence (It is the knowledge of 

the structure, lexical components, pronunciation, among other aspects of the 

language), sociolinguistic competence (that is the understanding of the language and 

its social context in which it is used; rules of discourse),  and strategic competence (this 

means that the user of the language can implement strategies to initiate, pause, 

interrupt, recall, and finish a conversation). The communicative competence model in 

this action research was based on Canale & Swain’s (1980) communicative competence 

categorization because it focuses on the weaknesses that were identified in these 

participants’ spoken interactions. However, only two aspects of this categorization 

were chosen to improve according to students’ weaknesses and needs. In grammatical 

competence, pronunciation, grammatical rules, lexical items were the sub-

competences that were chosen. In addition, regarding sociolinguistic competence, 

sociocultural rules of use was selected. As soon as students start developing their 

spoken communicative competence, they will gain different essential aspects of the 
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language they are learning. According to this, the ultimate results of learning a 

language is not to reach  native speakers’ language variety and pronunciation, but to 

use language for a proficient communication.       

 

(Canale & Swain, 1980) 

 

Teaching Grammar: 

 

It is said that our learners at CECIM have to be able to express themselves in English in 

an accurate way. This goal has to be achieved through real-life practice and meaningful 

tasks that would allow students to interact with the language in situations that can 

have a positive impact on their learning process and not through memorizing 

grammatical rules. According to Nunan (1999) when teaching grammar, teachers have 

to provide examples of real-life English language sentences and provide the context in 

which those examples of languages are used. Another aspect that was considered 

when teaching grammar is its correctness and it is only achieved through the 

perspective of prescriptive grammar as Nunan (2003) suggests.  Moreover, Nunan 

(2003) proposes that when we, as teachers, ask our students to perform task that 



 

10 | P a g e  

 

involves authentic language interaction and their own imagination are some principles 

that are required to teach grammar. 

 

Teaching Pronunciation: 

When teaching pronunciation, we have to guide our students to speak effectively and 

efficiently to communicate with others. Moreover, some authors believe that our 

students do not need to reach a native-speaker pronunciation level to have a proficient 

level of spoken English. Broughton, Brumfit, Hill, Flavell, Hill, & Pincas (1980) mention 

that the focus on teaching pronunciation is that our students can be able to use spoken 

English in a comprehensible way. Nunan (2003) mentions some factors that have to be 

included when we help our students develop their pronunciation.  

1. Students have to be able to identify and differentiate sound before producing 

them. 

2. The goal of mastering pronunciation has to allow students to express their ideas 

in spoken English accurately, instead of seeking native-speaker pronunciation. 

3. Helping our students to identify and use a wide variety of spoken patterns with 

different connotations.  

4. The personality and background of our students influences their development 

of pronunciation. 

Teaching Vocabulary: 

When teaching vocabulary, it is important to introduce the new lexicon to our students 

in the correct contexts it is used. It has to be in meaningful and dynamic activities to 

allow our students to be able to master the new vocabulary. Nunan (2003) describes 

some important principles for teaching vocabulary. 

1. Vocabulary has to be taught within its context. 

2. Not all the vocabulary is useful for our students, we have to present the most 

basic and the lexicon that is related to their own needs. 
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3. It is also important to consider the amount of times that we are presenting the 

new vocabulary and its contexts and how often students are reviewing the new 

lexicon.   

Speaking Activities: 

There are many types of speaking activities that students can use to practice English. 

However, there are two basic activities that can be useful due to their connection with 

real-life context and students’ background. These two activities are role-plays and 

simulations. Thornbury (2005) mentions two speaking activities that can be helpful to 

develop the speaking skill, the first one is role-plays. He explains that in role-plays 

students adopt another person’s background. Ur (1996) also mentions that in role-

plays language learners have to perform a situation, a problem or a task, as well as in 

simulation; but they are not allowed to choose their roles, which may be written out on 

cards. On the other hand, the second activity is simulations according to Thornbury 

(2005). Additionally, Ur (1996) points out that in simulations the language learners 

speak and react as themselves, but the group role, situation, and task they are told to 

play is not a real situation. In the same way, Thornbury (2005) states that in simulation 

students use their own background in a simulated situation. According to Nunan (2015) 

learners seem to enjoy using their own information and contributing with their own 

imagination and opinion.  On the contrary, students who are not confident about 

themselves will choose role-play. Additionally, if students do not have enough general 

knowledge or language knowledge, they will be able to use stimuli, flashcards, clues, or 

key points. However, the disadvantage of role-plays is that they can create quarrels if 

sensitive topics are used. An issue related to simulations is that if students decide the 

difficulty of the task, they might not improve their spoken skills because they may 

perform tasks that do not require a complex use of language and interaction. 

Criteria for Speaking Tasks: 

There are many aspects that teachers have to consider when developing speaking 

tasks. If speaking tasks are not developed under certain perspectives, they will fail to 

achieve their main learning goals of enabling students to negotiate meaning and 
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communicate in the language they are learning. For that reason, it is important to 

create speaking activities following certain features.  According to Thornbury (2005), 

there are six features that speaking activities must address to allow students to have an 

authentic and independent use of language: 

1. Productivity: Speaking activities must generate the most suitable environment 

to use language in an independent way.  

2. Purposefulness: Language tasks must have clear goals, as in those that the 

learners must work together to reach their goals.  

3. Interactivity: Learners should be aware of the effect of the activities are having 

on them.  

4. Challenge:  Tasks have to generate an environment in which students 

experience achievement, excitement, and other emotions that are an essential 

part of an independent language use. However, the degree of challenge should 

not be too high to inhibit learners or to reduce them to use their L1.      

5. Safety: Challenge must be combined with safety during the tasks, the students 

should develop confidence when meeting those challenges and attempting 

independent use of language.  It is important that they can perform the tasks 

without too much risk.    

6. Authenticity: Speaking tasks should be developed based on real-life language 

situation. If learners want to be an autonomous language user, learners will 

involve themselves in communicative situations in the classroom, and at the 

same time, communicative interactions outside the classroom. 

Instructional Technologies “Previous Research on Voice recording”: 

Wilches (2014) developed a research at a private school in Colombia which learning 

goals aim to develop dynamic learning environment to foster students’ communicative 

competences in spoken English. She used the Voice Board tool which helps students to 

record, reproduce, listen, and submit audio tasks at the students’ needs. The aim of her 

study was to explore the students’ perceptions towards the benefits of using 

Asynchronous computer-mediated communication voice tools to improve their oral 
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competences and delimitate what factors of this communicative task influence the 

students’ perception. Wilches selected nine adult students who had a beginner level of 

English from 18-35 years old, they stated that they had had problems when speaking or 

developing their oral competences, as well as lack of self-confidence when speaking. In 

order, to gather all required data, she applied two surveys and one class observation. 

After that, she designed three tasks that were based on the guidance of the Common 

European Framework of Reference for the levels of A1 and A2, the teaching principles 

of this private school, and the Voice Board tools. After analyzing the data, she found 

that the Voice Board tools can be used as a supporting tool to increase students’ 

awareness and self-correction, it also helps to improve some aspects of spoken 

language such as accuracy, among others. Furthermore, she identified three main 

aspects related to the tasks that affected the students’ perceptions towards the 

possible outcomes for their oral skills: voice tool-based tasks help to develop work 

among students, it develops interaction and comprehension, and it provides 

opportunities to exchange and share information.   

Yaman (2016) developed a case study at Ondokuz Mayıs University. Her participants 

attended ELT prep-classes for the first time; they also recorded diaries orally in English 

outside their classes daily for ten weeks. Moreover, the students followed the next 

steps while keeping their voice diaries: Firstly, they gathered their information they 

wanted to share, however they had to be careful to not include private issues. 

Secondly, they had to record a 5 minutes voice diary entry (as minimum, as time passes 

by, time might be longer) they could use any recording gadgets or tools like mobile, 

tablets, or any other software on computers. After that, the students had to listen to 

and review the voice diary (if necessary they can record it again). Next, students had to 

submit their oral entries to the English language teacher every week. After that, the 

teacher checked the diaries and provided the required feedback to each of the 

students’ tasks. In addition to gather more data, he used one-to-one semi-structured 

interviews to examine the participants’ perceptions on the efficacy of keeping voice 

diaries in English. After analyzing the data, she found that 75% of participants reported 
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that speaking is a challenging skill while the other 25% did not regard it as challenging. 

Secondly, she found that almost the majority of the participants chose fluency as the 

most demanding aspect, they also declared that stress, anxiety, mistakes, 

pronunciation, and understanding people’s message are aspects that they take into 

consideration, and they showed that they feel anxious when speaking English.  The 

third fact that the interviews showed was that 42% of the volunteers did not have 

sufficient opportunities to practice spoken English, 25% of them spoke English only in 

class, but in a lacking way, only 8% found enough opportunities but did not find 

advantages of these chances, and 25% reported that they had enough opportunities to 

practice spoken English. Another result was that 92% of the volunteers said that the 

process of keeping voice diaries helped them to improve their spoken English. The last 

outcome was that the student who had a positive attitude towards keeping voice 

diaries improved their self-expression skills, pronunciation, amongst other benefits. 

 

Methodology 

Design 

According to Kemmis and McTaggart (1998) (as cited in Bailey et al., 2004) action 

research is understood as a process that requires introspective analysis that people 

perform in their social contexts, so they are able to enhance their practices in their 

lives, their perception of these practices, and the context which is related to their 

practices.  In addition, Koshy (2005) defines action research as an enquiring process 

that involves objectivity and comprehension, an ongoing improved teaching practice; 

the final outcomes of this process will contribute to the teacher’s professional 

development. Koshy also suggests that action research is focused on the development 

of being acquainted as a result of observing, listening, analysis, inquiry, and 

participating actively to construct people’s understanding.  Furthermore, Bailey, Curtis, 

Nunan & Fan (2004) explain that action research comprises changes in our teaching 

practice to solve or improve an issue, a problematic situation or a situation that can be 

developed in a better way. In addition, action research is a process that helps the 
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teacher to reflect and internalize what happens when teaching. As a result of this 

process, the researchers will determine their future decisions and actions throughout 

the gained insight and practices. It is also seen as a tool to reach professional 

development in our teaching practice. 

In a similar vein, Burns (2010) suggests that the main objective of action research is to 

improve a situation in our educational context. The issue we want to improve can be 

related to the teachers’ teaching process, the students’ learning process or any other 

participants or factors that are interfering with the development of an adequate 

practice and theory of education. As a result, action research provides a space to try to 

improve our educational environment. Petrie (2017) also mentions that action research 

is a good option to pursue our own professional development as teachers when there 

is not an opportunity to enroll in a teacher training program in our teaching context, or 

the ones in existence do not address our needs and requirement as teachers. Similarly, 

Skytt & Couture (2002) explain that action research is an approach that teachers can 

use to examine a problematic situation or a specific field of interest to their 

professional context. It also offers the opportunity to participate in a structured, and 

documented process of professional development.   

In addition, Bailey et al.  (2004) mention three basic stages to undertake when 

implementing action research. The first stage in action research is to identify the issue 

or situation that affects our teaching practice in a negative way. The next stage is to 

gather data related to the practice to be improved, and the last steps are interpreting 

and analyzing the data.  

According to Bailey et al.  (2004), the difference between action research and other 

researches is that action research is developed by the participants of the issue to be 

investigated because they are the best researchers, who know how to solve their 

problems, improve their practice, and enhance their understanding. Another 

characteristic is that it enables teachers to conduct research in a meaningful and 

profound way because they are aware of their daily situation and context as suggested 

by Bailey et al.  (2004).  Similarly, Koshy (2005) remarks that action research requires 
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self-reflection in our practices; requires actives participation. In action research, theory 

is developed from practice. It also can be used as a tool to find solutions to real-life 

problems. Moreover, when implementing action research, there is a need of a cycle of 

analysis, reflection and evaluation to improve or change specific issues. 

 

In addition to this, there are some aspects that teachers have to consider when 

developing action research in their classrooms.  According to Carson et al (1989) (as 

cited in Skytt & Couture 2002), There are four ethical practices when developing an 

action research. The first one is ethics of hope, which explains that action research is 

developed by any interest in transforming learning environments into better places for 

students. However, improving education is a profound process, which not only includes 

making administrative and technical adjustments to the approaches of the education 

system programs. In addition, action research should address the needs of students 

and the school community. The second one is ethics of caring: even though, developing 

the project is the essential part of the action research, we also have to consider the 

safety and confidentiality of both students and teachers during the implementation of 

the project. The third practice is ethics of openness: action research has to be 

developed in a comprehensible way that any other people, who are not familiarized 

with the project, can easily understand the issue that generated the project, and its 

possible solutions and results. And the last one is ethics of responsibility: Following the 

guidelines of teacher-researchers’ professionalism, we must take care of the wellbeing 

of our students and maintain the cooperative and collaborative work with our 

colleagues. 

Context and participants 

The participants of this Action Research Project were adult students with an A2 level. 

There were two men and two women, most of the students study a B.A. degree, and 

work. The head-teacher of the group uses communicative language teaching to teach 

English. This group uses the British Elementary New destination book and an 

interactive CD published by MM Publications. The book was designed using a mixture 

of competency-based language teaching and task-based language teaching, they also 
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have access to the computer lab and online resources to practice English. They have 

English classes from 16:00 to 20:00 on Thursday.  

The main reasons of learning English for these participants are that they want to study 

abroad, they want to visit their relatives who live in English speaking countries and they 

are going to look for jobs offers in Canada. However, the problems that these 

participants face when learning English is that they found spoken English difficult to 

master because they do not have many opportunities to use spoken English in real-life 

situations. Also, they usually arrive late or they sometimes miss classes because they 

have shifts in their works and these factors might affect their learning process because 

they miss classes, they also reported that they did not have enough time to practice 

because of their schedules.    

The following chart shows other characteristics of these participants: 

Students' personal background

• They live in the outskirts of the city of Veracruz. 

• They are 18, 25, 48, and 50 years old.

• The four students work. 

• Three of the students also study a bachelor’s degree.

• They have not used voice recordings to practice or interact in English before the 

implementation. 

• They have not had an English certificate before. 

• They have an A2 level of English. 

• They are middle-class students. 

• They have smartphones and internet access.  

Chart 1. Students’ personal background. 

Description of the implementation 
 

4 out of 10 students from the A2 group agreed to participate in this implementation. 

They were informed that this implementation was considered as extra-classes and that 

these extra-classes will be imparted in a different schedule from their regular classes. It 

was also mentioned that there was no charge for these extra-classes and the teacher 

who taught these extra-classes was not the head-teacher of the group. These 
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participants decided to attend this implementation on Thursdays from 13:00 to 16:00 

hrs. These extra classes were scheduled to last six weeks of presentation of six different 

English language functions and the last week was arranged to have the final oral 

evaluation.  

The following chart displays the arrangement of the functions and dates that were 

agreed with the participants, the principal of the school, the teacher of the group, and 

the teacher-researcher.   

Date:

Function: 

April 12th

Talking about past 

events.

Asking for and 

giving advice. 

Final oral 

evaluation

April 19th April 26th 

Function: 

Exchanging 

personal 

information.

Offering and 

buying food at a 

fast food 

restaurant. 

Asking for and 

giving directions.

Accepting and 

refusing 

invitations.

Date: March 15th March 22nd March 29th April 5th 

 

Chart 2. Functions and their schedules. 

However, there were some students’ personal issues or situations that affected the 

schedule of the implementation. The following chart shows the actual dates that were 

followed during the implementation.   

Function: 
Talking about past 

events.

Asking for and 

giving advice. 

Final oral 

evaluation

Function 

Exchanging 

personal 

information.

Offering and 

buying food at a 

fast food 

restaurant. 

Asking for and 

giving directions.

Accepting and 

refusing 

invitations.

Date: March 15th March 22nd March 29th April 5th 

April 12th May 10th May 17th Date:

 

Chart 3. Functions and their actual dates. 

Before starting the implementation, the students were asked if they had used a 

smartphone before and if they had maintained a conversation throughout WhatsApp 

and voice recordings. The four participants informed that they had worked with 

smartphones and used WhatsApp and voice recordings on their daily basis.  So, it was 



 

19 | P a g e  

 

not necessary to train students in how to use a smartphone and how to send or have a 

spoken interaction through voice recordings on WhatsApp.  

In addition, there was a general structure that was followed during the 

implementation. The functions were presented to the four participants through 

reading, listening, writing exercises in which aspects such as pronunciation, grammar, 

vocabulary and sociolinguist competence were presented whose content was related 

to the functions. Some videos were also displayed as a guide for these participants 

when having the spoken interactions through voice recordings.  At the end of each 

class, the teacher, explained the phrases and vocabulary, grammar points according to 

the social contexts of each spoken interaction. After attending the class, each 

participant agreed with the teacher the date to have the spoken interaction through 

voice recordings on WhatsApp. After that, the teacher sent the first voice recording to 

the participants to initiate the interaction. The following week of the implementation, 

the teacher asked the students to have a role-play or simulation according to the 

function that was seen the week before as a way to triangulate the effect on the use of 

voice recordings. After performing the role-plays, the entire process started again from 

the beginning with the exercises previously mentioned.  At the end, of the six weeks of 

implementation, a final evaluation was applied. This final evaluation comprised the six 

functions that were covered during this implementation. This final step evaluated their 

progress during the six weeks of implementation. Every student had to choose two 

pieces of paper, in which the topics were written for the final exam. After that, each 

student had an interview with the teacher. The teacher roleplayed with the students 

the topics they had according to the pieces of paper they chose. Every interview lasted 

5 minutes.  See appendix B to see grading criteria and rubric conversion rubrics which 

were used in this action research. 

The following texts are a brief description of some days when students attended these 

extra-classes.  
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March 15th 

This was the first day of my implementation class; only two students attended the 

implementation class. During this class, they used reading and writing activities related 

to exchanging personal information. A video was also shown, in which a girl talked 

about herself, then the students answered some questions related to the video. At the 

end, I, the teacher-researcher, provided general feedback related to that exchanging 

personal information to solve any questions that students could have. The participants 

seemed to be very excited and nervous when we had the voice recording activity 

through mobile phone. In this voice recording, the students tried to make a new friend 

at a party and they tried to exchange personal information. 

March 22nd 

During the second day, the two students who attended the previous class were the 

ones who performed the roleplay. In this activity, the students had to pretend they 

were in a new city and they had to introduce themselves to a new neighbor, the 

purpose of this task was that the students were able to exchange their own 

information with other people.  I noticed that these students were nervous and 

anxious. At the end of the roleplay, the teacher gave general feedback. During this day, 

four students attended the class; we reviewed buying and offering food at fast food 

restaurants. They had access to computer-based writing and reading activities to 

practice those topics in a dynamic way. They also listened to an audio recording, in 

which a customer and a waiter were having a conversation about ordering food. After 

that, the students answered some questions related to the recording. When finishing 

the class, general feedback was provided to answer students’ questions related to the 

function.  I perceived that they were anxious and nervous when interacting through 

voice recording activity because they hesitated many times while speaking. In this 

second voice recording activity, the students tried to offer food and helped a customer 

to buy his meal in a fast food restaurant.  
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May 17th 

Four students attended the final day of implementation. Only three participants of the 

four students performed the roleplay related to the previous function. They performed 

a roleplay, in which they gave some advice to their friend who had a problem. At the 

end of the roleplay, the teacher gave a general review. After that, the four students 

took a final oral evaluation to triangulate their progress during the six weeks of 

implementation. Every student had to choose two pieces of paper, in which the topics 

were written for the final exam. After that, each student had an interview with the 

teacher. The teacher roleplayed with the students the topics they had according to the 

pieces of paper they chose. Every interview lasted 5 minutes. 
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Description of the data collection & instruments employed: 

During this Action Research Project: students’ log, voice recordings, transcriptions of 

the voice recordings (extra-class, in-class, and final evaluation), and a teacher’s journal 

were used to collect data. 

Students’ learning logs: 

Students’ log is a way to help students to record what they experience, learn and 

reflect during their learning process. As Friesner and Hart (2005) explain, a learning log 

is a useful tool to measure learning from the students’ experience during their learning 

process. Stephens & Winterbottom (2010) also state that learning logs can be used to 

help students to generate analysis throughout each aspect that they may face on their 

learning process. According to Friesner and Hart (2005) logs are often implemented 

with project-based education that is supported by a philosophy, in which action 

learning is an instructive approach that best reaches students’ goals in their learning 

process.  

The students’ learning logs in this action research 

The surveys were developed to understand the students’ opinions and feelings about 

their communicative competence progress (grammatical competence and socio-

linguistic competence) in spoken English and using voice recordings as extra activities. 

In these surveys, they had to answer these questions in Spanish because they were 

elementary learners and they could not give enough data to collect ¿Cómo sentiste la 

tarea? How did you feel while doing the audio recording activity? / ¿Por qué? Why? / 

¿Tuviste algún problema mientras hacías tu tarea, relacionado al uso de los mensajes 

de audio? Did you have any problem while doing the audio recording activity related to 

the use of audio recording? /¿Por qué? Why? / ¿Usarías de nuevo la actividad? Would 

you use audio recording activity again? / ¿Por qué? Why?  These surveys were 

documented at the end of the audio recording activity by each student during the 

seven weeks of implementation. 

Voice recordings: 
Voice recordings were the cornerstone of this project. In this action research, voice 

recordings can be understood as the spoken interaction that was maintained through 
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an application known as WhatsApp which was installed in the participants’ smarts 

phones. This application allows people to communicate anywhere they are. However, 

the participants had to have internet access or mobile data on their smartphones. 

Those voice recording interactions were stored in participants’ and teacher-

researcher’s smartphones.  

 

Transcriptions: 

A second technique to collect data were transcriptions of each voice recording. It is 

considered an accurate way to asses or record spoken language. According to 

Williamson (2009), transcription is understood as the written process that will allow us, 

as researchers, to scrutinize the spoken interactions that were recorded as means of 

gathering data. In addition, Lapadat & Lindsay (1998) mentioned that this qualitative 

process of gathering data is the core of social and human studies. They mentioned that 

this process of transcription is followed of coding and analysis. Moreover, Williamson 

(2009) described two different types of transcription processes. The first one is called 

narrow transcription and the second one is broad transcription.  He mentioned that 

narrow transcription is focused on a specific part of the spoken interaction such as 

stressed patterns, loudness, articulation of words, amongst others. On the other hand, 

Williamson (2009) stated that a deficiency that broad transcription can face is that it 

does not include detailed data as narrow transcription does. However, it is useful if the 

goal of the researcher is to determine what word class is the most used in a spoken 

interaction. 

Transcriptions in this action research: 

The type of transcription that was implemented to analyze the voice recordings of this 

action research was broad transcription because it was the option that satisfied the 

research questions and objectives of this project. After each extra-class voice recording, 

in-class recoding, and final evaluation recording, a broad transcribing process was 

implemented to start coding, analyzing, and interpreting the spoken interactions of the 

students.  
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Journals: 

The last technique used in this action research were journals. Journals are useful tools 

that help teachers to reflect, internalize, and change some aspects that we may face in 

our teaching practice, our working environment, and our personal life. In addition, 

these tools can help to record essential and unforeseen situations that may be faced in 

daily basis. Burns (2010) explains that Journal writing is an essential method in action 

research projects. This method allows teacher-researchers to gather data related to the 

teachers’ workplace, the teachers’ principles and values in their personal and teaching 

life. Journals also consider the teachers’ beliefs and perceptions about the teaching 

practicum, and the teachers’ personal background in teaching and researching. 

Moreover, Walcot (1995) (as cited in Murgan, 2015) describes journal as a personal 

account which is related to language learning experience or teaching practices. Firstly, 

it is recorded. Then, it is analyzed to identify essential events which are not perceptible 

at first sight. Moreover, precise, direct and private data related to the participants or 

issue is obtained when implementing journals. 

The teacher’s journal during this action research’s implementation: 

I kept a journal of each implementation class to gather any unexpected and expected 

aspect or factor that might happen during these Action Research Implementations, and 

to give extra support to the Action Research Project. It also gave me a broader 

understanding of unforeseen behaviors, and performance of my students during this 

action research. This journal is part of a reflective process in my implementation, and it 

is essential to understand every aspect of my students’ reactions, progress, and 

challenges.  It is also important to mention that this journal was written right after each 

implementation class, in order to maintain the purity and uniqueness of every 

unforeseen situation that might occur during the implementation, and to avoid 

personal influence over the activities that were performed by the students.   
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Description of the data analysis process 

Before starting the data analysis, a process of transcription of each voice recording was 

implemented to have written evidence which can be displayed in this action 

research.The data analysis process that was used to examine teacher’s journal, 

students’ surveys,  and voice recordings transcriptions in this action research project 

followed a combined view of precoding and coding process presented by Stringer 

(2014), Dörnyei (2007), and Koshy (2005). These authors mention that the first step in 

this process is to read carefully the data several times, then it is suggested to read the 

research questions and research goals related to the AR project to provide us a 

guideline to accomplish our objectives. The second stage is to re-read the data 

collection instruments to identify relevant chunks of data (ideas, concepts, events) that 

can be linked to the research questions and research goals of our project, Dörnyei 

(2007) suggests to highlight those meaningful chunks of data. According to Stringer 

(2014), the third phase is to organize our data into groups or categories,  subsequently, 

Dörnyei (2007) explains that at this point there would be some similar chunks of data in 

different categories which can be labelled under a “broader-category”. He also 

recommends reading again the data to verify if there would be the existence of new 

categories and recode the data according to the new categories. The fourth step 

according to Stringer (2014)  is to record the categories in a logical framework that can 

help the teacher-researcher understand profoundly the representation of the 

categories and sub-categories of data that is relevant to our Action Research Project.  

 

In addition, after analysing and identifying the categories, sub-categories, and themes 

in each of the data collection techniques, the process of triangulation was 

implemented. It is understood that triangulation is a process that allows us to compare 

truthfully the data that was gathered through the implementation of diverse data 

collection techniques in order to interpret accurately any specific problematic situation 

from different viewpoints. Moreover, this process will provide the opportunity to 

monitor, identify irregularities and weaknesses from our data, evaluate our data, and 

promote future researches related to our issue. Finally, triangulation can help 
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researchers to accomplish credibility, transferability confirmability and dependability 

that our data analysis has to include (Mackey & Gass, 2005; Oliver-Hoyo & Allen, 2006; 

Hales, 2010).  

 

Additionally, Stringer (2014) explains that in the last stage, we use the framework, 

which contains the category system, to report, to present or to transmit the results of 

this research project.  He states that an introduction has to be presented before 

showing the categories, sub-categories, and themes to have a better understanding of 

the background data and the aims of the report. After writing the introduction, the 

conclusion has to be developed presenting the results. It is also important to mention 

that QDA MINER LITE, which is a software that helps to analyse written data, was used 

when implementing the precoding, coding, analysis process of the three data collection 

techniques.   
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Findings: 

 

From the analysis of the data collected, there were four main themes that emerged 

(see table 1). The first theme was advantages of the use of students’ voice recordings. 

The second theme was disadvantages of the use of students’ voice recordings. Another 

theme was positive perception of the use of students’ voice recordings and the last one 

was negative perception of the use of students’ voice recordings. 

Students' perception of the use of voice recordings.

Positive perception of the use of students' voice recordings.

Negative perception of the use of students' voice recordings.

Advantages of the use of students' voice recordings.

Disadvantages of the use of students' voice recordings.  

Table 1. Students’ perception of the use of voice recordings. 

Assertion #1 

Based on students’ responses, it can be stated that the use of voice recordings can be 

used as a tool that provides some advantages to students’ learning process as other 

people can perceive students’ spoken language progress, increase students’ level of 

motivation, learning at students’ own pace, working without classmates, practicing 

with activities that have a real-world connection, among other benefits.   

This data display supports the assertion #1. According to the analysis of the surveys 

that were answered by students and the teaching journal there are six categories that 

can be considered as advantages of the use of students’ voice recordings that are found 

in table 2.  These six categories were: positive perception from other people, benefits, 

motivation, learning at their own pace, working without classmates, and real-world 

connection. 

Advantages of the use of students' voice recordings.

Positive perception from other people

Benefits

Motivation 

Learning at their own pace

Working without classmates

Real-world connection  
Table 2. Advantages of the use of students’ voice recordings. 
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As table 3 displays some examples of students’ entries related to advantages of the use 
of students’ voice recordings. 

Student C: “I know that I attended few classes, but I feel that I learn at my own pace 

through voice recording because when using voice recording I practice at my own pace.

Student R: “When interacting through voice recordings, I feel that my progress is 

continuous because I do not have to wait for someone else”

Learning at their 

own pace

Student C: “When interacting through voice recordings, I work with my teacher only and 

that’s great. There are some activities that I have to work with some classmates and  that 

frustrates me”

Working without 

classmates

Student C: “I can practice genuine situations through voice recordings which I may face in 

my future job or life”

Student P: “Through voice recordings, I can practice situations that are connected to real 

life”

Student R: These voice recordings are used as rehearsals to use them with people in real-

life situations” 

Real-world 

connection

Category Advantages of the use of students’ voice recordings according to students’ perception

Student P: “My family and classmates tell me that my English has improved when 

speaking”.

Student W: “My family and friends perceive that my English is improving because of the 

voice recordings”

Positive perception 

from other people

Student C: “Interaction through voice recordings is a cool option because it is easier to 

interact with other people, you can practice constantly, and practice in a dynamic and fun 

way”

Student P: “The use of voice recordings helps me to increase my interest in learning English 

even though I’m not good at the use of technology”

Student R: “The use of voice recordings helped me in an interactive and dynamic way to 

review those topics that were difficult” “I can speak more fluently and I can practice online 

as I use voice recordings”

Student W: “I review and practice English and I am getting more confident as I use voice 

recordings”

Benefits

Student C: “The use of voice recordings helps me to feel more motivated to speak English”

Student P: “Voice recordings are very motivating activities”

Student R: “I feel more motivated to learn English because voice recordings helped me” 

Student W: “Voice recording is a good method because it motivates me to study and 

practice English”

Motivation

 

Table 3. Students’ logs entry references related to advantages. 
 
 
 
As shown in figure 1, 100% of students mentioned that they noticed that their 

motivation increased, and they found benefits as consequences of the use of voice 

recordings. 75% of the participants of the study declared that the implementation of 

voice recording has a connection with their everyday activities. 50% of the participants 

pointed out that the use of voice recordings allowed them to learn and practice spoken 

English at their own pace and that other people noticed their improvement when 

speaking English. And 25% of the students indicated that when working with voice 
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recordings they did not have to work with other classmates and that was considered as 

an advantage.  

 
Figure 1. Advantages of the use of students’ voice recordings. 

Assertion #2 

According to students’ answers, it can be said that the use of voice recordings is linked 

to some disadvantages that can decrease its positive impact when using it. Some of 

these disadvantages occurred when students had to work with another classmate with 

a different language level. A second one is when students could not pronounce the 

word because they did not know how to do it. A third one is that they forgot how to 

pronounce words. Another one is that the activity was hard to do it. A fifth 

disadvantage is that they had problems that affected their voice recordings. Some of 

these problems were that they had other projects that interfered with their schedules, 

health problems, personal issues among others.  Other two disadvantages that affected 

the good impact of voice recordings were the indoor and outdoor noise. Additionally, 

not interesting topics and attending to few classes were other essential disadvantages 

that reduce the progress of students’ communicative competence when speaking.  

This data displayed helps to support the assertion #2. The results obtained from the 

analysis of surveys and teaching journal showed that there are nine categories that can 

be included into disadvantages that are displayed in table 4. These nine categories 

were: work in pairs, cannot pronounce, forget pronunciation, hard to do it, have 
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problems, indoor noise, outdoor noise, attending to few classes, and not interesting 

topic. 

 

Disdvantages of the use of students' voice recordings

Working in pairs

Can't pronounce

Forget pronunciation

Hard to do it 

Have problems

Indoor noise

Outdoor noise

Attending to few classes

Not interestinc topic  

Table 4. Disadvantages of the use of students’ voice recordings. 

As table 5 displays some examples of students’ entries related to disadvantages of the 

use of students’ voice recordings. 
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Outdoor noise
Student C: “There was much noise outside on the street, in my house, and at my school 

that my voice through voice recordings was difficult to understand”

Student C: “I attended few classes and that affected my grades and my interaction through 

voice recordings”

Student P: “I felt nervous when interacting through voice recordings because I haven’t 

attended all the classes and that can affect my voice recording results.”

Attended few 

classes

Not interesting 

topic

Student P: “The topic was not very interesting for me but the way we interacted was 

dynamic.”

Student C: “The use of voice recordings was sometimes hard to do because my 

pronunciation was not good” 

Student P: “This voice recording task was not easy to do because I have some grammar and 

vocabulary difficulties that affected the voice recording”

Student W: “This activity through voice recording was difficult to do because my 

pronunciation affected the quality. 

Hard to do

Student C: “ I noticed some mistakes while interacting but it was too late to fix them 

because I had interacted through voice recording with the teacher” 

Student P: “I had some problems when using voice recordings because I sent some short 

messages and that affected the way the listener understood my message and my 

pronunciation did not help me ”

Student W: “I had some problems with voice recordings when I forgot some phrases and 

their pronunciation because there was much silent during my interaction through voice 

recordings” 

Have problems

Student C: “There was much noise in my house or room and that affected my activity 

through voice recording.  I got lost when using voice recordings because of the noise”
Indoor noise

Student C: “When interacting through voice recordings with some classmates  frustrate 

me”        

Student R: "I work with some classmates and I did not like that"

Working with 

classmates

Student C: “I was not able to pronounce some words because I was not concentred "Cannot pronounce

Student C: “I forget the pronunciation of some words and that makes the use of voice 

recordings difficult”

Student P: "I forget the pronunciation of some phrases and words and that was difficult for 

me when using voice recordings”

Forget 

pronunciation

Category Disadvantages of the use of students’ voice recordings according to students’ perception

 

Table 5. Students’ logs entry references related to disadvantages. 

 

As the figure 2 indicates, 75% of the participants demonstrated that they had problems 

and the activity was hard to do. 50% of the students mentioned that working in pairs 

was a disadvantage when using voice recordings, they also reported that they forgot 

the pronunciation of some words and phrases while using voice recordings, and they 

did not attend to most of the classes during the implementation of this action research.  

According to 25% of the subjects of the study, outdoor noise, indoor noise, selecting a 

topic that did not generate interest in students, and that they were not able to 

pronounce some words were identified as disadvantages when using voice recordings.  
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Figure 2. Disadvantages of the use of students’ voice recordings. 

Other categories were identified when analysing the surveys and the teaching journal 

that are considered as positive perception and negative perception that can be 

observed in table 6.  From positive perception, five categories were identified: positive 

perception on activities, use it again, self-evaluation, excitement, and self-confidence. 

And finally, negative perception includes six categories: discomfort, confusion, 

nervousness, desperation, insecurity, and anxiety.  

Negative perception of the use of students' voice recordings

Discomfort

Confusion

Nervousness

Desperation 

Insecurity

Positive perception of the use of students' voice 

Positive perception on activities

Use voice recordings again

Self-evaluation

Excitement

Self-confidence  

Table 6. Positive perception and negative perception of the use of students’ voice 

recordings. 

Assertion #3 

According to students’ responses, the use of voice recordings generates positive 

perceptions. It brings positive perception on the activities that were used during the 

implementation. In addition, it can be said that it can be used to enhance self-

evaluation during the learning process. It can also be implemented to ensure self-
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confidence when speaking through voice recordings and it generates excitement at 

certain level. Furthermore, it can be used constantly by the students.  

As table 7 shows some examples of students’ entries related to positive perception of 

the use of students’ voice recordings. 

Category 

Student C: “The topics were presented in a very practical and realistic 

way through voice recordings and they can be used as rehearsal”

Student P: “The tasks through voice recordings are neither boring nor 

difficult, but interactive”

Students R: “The way we have interacted through voice recordings is 

easy and interactive” 

Student W: “Doing the tasks through voice recordings is very 

stimulating and advantageous, I only have to review the topics at 

home” 

Positive  perception of the use of students’ voice recordings

Positive perception 

on activities

Student C: “I am going to use voice recordings to study or practice other 

topics or English”

Student P: “These voice recording tasks will be a way to practice my 

English”

Students R: “I think that I will use them (voice recording interactions) 

because they helped to practice English in different places” 

Student W: “I will use voice recordings again because they are a way 

practical to communicate in English” 

Use voice 

recordings again

Student C: “I can reflect and analyze my spoken English because all the 

interaction is recorded through the voice recordings” 

Student P: “After interacting through voice recordings, I can listen to my 

conversation again and I can notice some mistakes that I made before.

Student W: “It is easier to identify my mistakes when speaking because 

I have my spoken interaction through my voice recordings” 

Self-evaluation

Student P: "I was really excited becuase I have another way to practice 

English outside my classroom"
Excitement

Student P: “I feel more confident now that I use voice recordings 

because I don’t feel judged or criticized”

Student R: “ I feel more confident when using voice recordings because 

I only interacted with the teacher and I did not have to wait for my 

classmates who do not know English”

Self-confidence

 

Table 7. Positive perception of the use of students’ voice recordings. 
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This data displayed supports assertion #3. As displayed in figure 3, 100% of the 

participants emphasized that they will use voice recordings in future activities and they 

had positive perception on the use of voice recordings. 75% of the students reported a 

positive self-evaluation of their progress in spoken English after using voice recordings. 

It is found that 50% of the students improved their confidence when speaking English 

while interacting through voice recordings.  25% of participants reported that they felt 

excitement when performing the activities through voice recordings.  

 

 

Figure 3. Students’ positive perception. 

 

Assertion #4 

According to students’ answers and the teaching journal, the use of voice recordings 

can be linked to some negative perceptions. It can be stated that a sense of 

nervousness, confusion, insecurity, desperation, and discomfort are generated when 

students did not lead the conversation, the interaction or they were in a powerless 

situation for them.  

Table 8 shows some examples of students’ entries related to negative perception of the 

use of students’ voice recordings. 
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Student C: “I feel uncomfortable when interacting through voice 

recordings because my pronunciation was not clear as I wanted it ” 
Discomfort

Student C: “I felt confused because sometimes I did not understand 

what I said when interacting through voice recordings and the sound 

quality was bad” 

Confusion

Category Negative  perception of the use of students’ voice recordings

Student C: “I still feel insecure when speaking through voice recordings 

but as time passes by I will get over this situation”

Student P: “I felt insecure when I sent short voice recording. For 

example, some of them were 5 or 10-second length and that was a 

problem to have a long conversation through voice recordings”

Insecurity

Student C: “Even though using voice recordings is very useful, I feel 

nervous when interacting through them. However, I think that as time 

passes by I will be less nervous” 

Student P: “I was very nervous when interacting through voice 

recording because I forgot some phases and their pronunciation”

Student W: ”I was nervous during the conversation through voice 

recordings” 

Nervousness

Student C: “I felt nervous when interacting through voice recordings 

because it was my first time using it to practice English and  because I 

was nervous I had some problems when speaking”

Desperation

 

Table 8. Negative perception of the use of students’ voice recordings. 

 This data displayed helps to support assertion #4. As presented in figure 4, 75% of the 

students informed that they felt nervous while interacting through voice recordings. 

50% of the participants mentioned that a sensation of insecurity increased inside of 

them while using voice recordings. 25% of the students declared that they felt 

uncomfortable, confused, and desperate when using voice recordings during the 

implementation of this action research. 
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Figure 4. Students’ negative perception. 

 

This data displayed helps to support assertion #2, #3, and #4. As displayed in figure 5, 

The participants seemed to be nervous and excited during 86% of the implementation 

of voice recordings. The students appeared to be anxious 43% of the time while using 

voice recordings. The participants seemed to have problems 29% of the time during the 

implementation of voice recordings.   

 

       Figure 5. Perception from the teaching journal. 
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Assertion #5 

Based on the evidence displayed in the finding section, the implementation of voice 

recordings seems to have a positive impact at certain level to help students develop 

their spoken communicative competence. The majority of the students demonstrated 

an irregular progress. This irregular progress means that some students’ voice 

recording quality were good some weeks and the others were not as good as they were 

expected. In addition, only one student met the expected progress through voice 

recordings during the implementation. On the other hand, another student delivered 

all the extra-voice recording tasks and his progress met the expectations poorly 

through voice recordings. 

Week 1 Task: Exchanging personal information. 

The following transcript is an extract from Week1 Extra-class Student W.  Some 

mistakes were identified from three of the four categories that were evaluated in this 

action research project. The mistakes were written in red in table 9:  

 

Table 9. Student W’ exchanging personal information mistakes through voice 

recordings. 
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As it is displayed in figure 6, student W obtained 11 points out of 16 points in Week 1 

extra-class voice recording.  In the lexical items, this student obtained 2 points.  

According to the grammatical rules, student W obtained 3 points. In addition, 3 points 

were obtained in the sociocultural rules of use category, and, in the category of 

pronunciation, this student obtained 3 points.  

 

Figure 6. Results from Week 1 Extra-class Student W. 
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Discussion & Reflections: 

 

The first objective of this action research project was to identify students’ perceptions 

on the use of voice recordings when speaking English. The second objective was to 

assess students’ communicative competence progress when speaking through extra-

class voice recordings, in-class voice recordings, and throughout the final exam through 

the implementation.    

Based on the overall results obtained through the seven weeks of implementation, 

according to students’ perception, the use of voice recordings can be considered as a 

mean to foster spoken language and enhance engagement when learning.  Throughout 

the implementation, the four participants seemed to be engaged when using voice 

recording activities. However, in terms of the development of communicative 

competence, the majority of participants demonstrated a limited progress.  

 

According to the evidence and answering the questions: 

What are students’ perceptions towards the use of voice recordings on the 

development of adult students’ communicative competence? 

 

Based on the evidence provided by students’ logs in the finding section, it can be said 

that, as a result of the implementation of voice recordings, students felt excited as they 

used voice recordings, and the participants also mentioned that their self-confidence 

increased when speaking English, as they used voice recordings to interact. In addition, 

students reported that their acquaintances praised them for their noticeable progress 

on their spoken English as they started practicing more spoken English. There was also 

an increase in their engagement in their learning process as they felt more connected 

by the use of voice recordings; they also felt that they achieved their learning goals at 

their own pace because voice recordings helped them to develop a certain level of 

autonomy and empowerment; students stated that they were able to practice English 

outside their classroom setting. Moreover, they reported that these tasks helped them 

to be aware of their mistakes and they also commented that there is a need of 
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implementing voice recording tasks in their future learning goals because these kinds of 

activities have a connection with real-life tasks. Furthermore, the implementation of 

voice recordings was seen as a tool to enhance students’ learning process in an 

interactive way that comprised the use of vocabulary, grammatical structures, and 

pronunciation according to the context in which they are used.  

Some similar results were obtained in other researches implemented by Wilches (2014) 

& Yaman (2016). Wilches (2014) implemented voice tool-based tasks which helped her 

participants to develop interaction and comprehension, her students were able to 

exchange information in a meaningful and enjoyable way, and it provided extra 

practice of language features such as pronunciation, and accuracy, among others. In 

addition, it was seen as a reinforcement to work individually and in group work. Her 

students remarked the necessity and the importance of implementing voice tool-based 

tasks in their further learning process due to the fact that their speaking skill improved. 

Another research developed by Yaman (2016) demonstrated that those participants 

who developed a positive attitude related to their voice diaries improved their self-

expression abilities, and their levels of anxiety and stress decreased. The results of his 

project can also be considered as an opportunity to overcome the future barriers that 

his partakers will encounter in their context. Other benefits that were identified by 

Yaman (2016) were that his participants had more opportunities to practice Spoken 

English outside their classroom and they achieved a higher degree of autonomy in their 

learning process. 

 Furthermore, students’ comments about the implementation of voice recordings and 

the connection of these with real-life tasks (communicative language teaching) are 

supported by Banciu & Jireghie (2012). They claimed that the use of situations that are 

related to real-life contexts initiate communication, they also help students to develop 

motivation, meaningful interaction among students and others, and connecting 

students’ needs, preferences, goals, and background with the topics that are taught in 

during class. Moreover, Finocchiaro & Brumfit (1983) (as cited in Richards and Rodgers 

2001) remarked that any device can be implemented to promote learners’ language 
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learning, students should be motivated in any way to interact in the second language 

by teachers, and memorized dialogues should be avoided. Nunan (1999) & Nunan 

(2003) is another author that supports my participants’ positive perception towards the 

implementation of voice recordings with real-life tasks. He argued that the grammatical 

aspects of language have to be taught through tasks that involves authentic language, 

students, imagination, and the right context in which those grammatical aspects are 

used. Nunan (2003) also remarked that vocabulary has to be presented within its social 

context and the presented vocabulary should satisfy our students’ needs, interests, and 

goals. 

In spite of the fact that students reported advantages and positive perception related 

to the implementation of voice recordings, they also identified some disadvantages and 

negative perception which may be factors that decreased the way voice recordings 

could help students develop their communicative competence when speaking. 

According to Wilches’s results (2014), group work was considered as an advantage by 

her partakers that was produced by the implementation of voice tool-based tasks. 

However, pair work was not considered as an advantage of the implementation of 

voice recordings.  The participants of this action research stated that other factors were 

indoor and outdoor noise. These two factors could decrease the quality of sound and 

the comprehension range of the interaction through voice recordings. In addition, 

forgetting words pronunciation and not being able to produce adequate pronunciation 

were considered as factors that could reduce the results and quality of their voice 

recording tasks. Some students also considered that voice recording tasks were hard to 

do at some point because it was the first time they were using technology to practice 

or to interact in English. Poor internet connection, personal issues, school projects, and 

work were also found as disadvantages and narrowed the positive impact of voice 

recordings. Besides these disadvantages, some students informed that they developed 

insecurity, anxiety, confusion, desperation, nervousness, and discomfort because in 

some voice recording tasks, they did not lead the conversation or the interaction and 

this might be considered a powerless situation for them. 
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What is the impact of the use of students’ voice recordings on the development of 
adult students’ communicative competence? 
 

Based on the evidence displayed in the finding section, it can be stated that there was 

progress at certain degree related to the implementation of voice recordings to help 

students develop their spoken communicative competence. However, the progress 

that the majority of the students demonstrated was not as it was expected. For 

example, student R was the student who best demonstrated that his communicative 

competence when speaking progressed throughout the three stages of voice 

recordings (extra-voice recordings, in-class voice recordings, and final evaluation), even 

though he had few mistakes when interacting through voice recordings and he only 

attended three weeks of implementation and the week of the final oral evaluation. 

Another student that showed a certain degree of development in her spoken 

communicative competence was student P. However, the student did not attend all the 

classes and interact through few voice recording tasks. Even though there seemed to 

be good quality related to grammar, vocabulary, pronunciation, and sociocultural rules 

of use of voice recording interactions that some students displayed, there were some 

irregular results that some students obtained.  For example, one limitation for student 

C’s progress was that she was absent from many classes and, as a consequence, she 

showed an irregular development. This means that there were low results in some 

voice recordings and in others she reached an adequate level. Moreover, in some 

activities in which she reached a good performance, she did not provide enough data to 

assess that she was able to develop her spoken communicative competence as it was 

expected, and this could be a factor to reduce the possible positive impact of voice 

recordings on her communicative competence when speaking. Finally, student W was 

the only student who attended the seven weeks of implementation. However, his oral 

production through the voice recordings showed an irregular development in his 

spoken communicative competence because his extra-voice recordings and in-class 

voice recordings had low grades and good grades. On the contrary, his final evaluation 

reached good grades in each of the categories evaluated. Even though the results 
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obtained in the development of these participants’ spoken communicative competence 

were not as good as they were expected, they were supported by the results in Wilches 

(2014) and Yaman (2016). In both studies, participants demonstrated an improvement 

in their speaking performance at the same time that they acquired more skills that 

would help them to foster their speaking skill in a future. Additionally, the positive 

impact on their perception and spoken communicative competence obtained through 

the implementation of voice recordings is supported at a certain degree by Canale and 

Swain (1980). They pointed out that the students have to develop socio-linguistic 

competence and grammatical competence, among others, to demonstrate that they 

are able to interact in another language. Students participating in these studies 

developed their grammatical and sociolinguistic competence at a certain degree, even 

though some of these participants did not achieve the expected results. 

As a reflection, it can be stated that there were positive outcomes when implementing 

voice recordings to help students foster their spoken English and enhance their level of 

engagement. These participants seemed to be satisfied with their progress that was 

noticeable by their acquaintances and themselves when using voice recordings. They 

also reported that they would implement voice recordings in their future learning 

process. However, there were some drawbacks that decreased the development of 

some students’ communicative competence. It is also significant that we, as teachers, 

help our students to be aware of the importance of practicing spoken English outside 

their classroom and being responsible for their learning process. 

  

 

 

 

 

 



 

44 | P a g e  

 

Conclusions & Implications: 

According to the results obtained from this action research, the use of voice recording-

based tasks in this study seem to provide positive perceptions and advantages during 

the participants’ learning process of the English language to develop their grammatical 

competence (lexical items, grammatical rules, and pronunciation) and sociolinguistic 

competence (sociocultural rules of use. This means the correct use of range of 

politeness, phrases, grammatical aspects or spoken expressions according to the social 

context) at a certain range. This means that the use of voice recording tasks may be 

considered as tools to foster students’ engagement in their learning process because 

students can notice their progress in their learning while interacting through voice 

recordings. In addition, other people may notice their progress when speaking English 

and, as a consequence, their engagement for the language may increase. Voice 

recording tasks also provided students opportunities that were suitable according to 

their own learning pace, weaknesses, and strengths in the language they were learning, 

which meant a change in their learning role because they were empowered, and they 

were able to take control of their learning process. Additionally, voice recordings 

should be implemented when our students show a lack of self-confidence; they also 

seemed to reduce students’ stress and anxiety levels when speaking because voice 

recording seemed to provide an environment of comfortableness when speaking 

English without the pressure or discomfort of other people’s judgment. Furthermore, 

the use of voice recordings can be considered as providers of real-world tasks, as 

training that helps students to prepare themselves to interact and communicate in 

future situations that will require an adequate level of communicative competence. 

It is relevant to mention the period of implementation was not sufficient because the 

participants interacted through voice recordings only 12 times within a period of six 

weeks. Furthermore, only implementing voice recordings with language functions and 

dynamic tasks that are related to students’ interest and objectives will help students 

develop their oral production and their communicative competence. Some limitations 

that were identified throughout the implementation of this action research are that 
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there was only one method to collect data related to students’ perceptions of the use 

of voice recordings to develop communicative competence. This means that the use of 

students’ log is not sufficient to demonstrate the validity and reliability of students’ 

perception. It is essential to verify students’ perception through different data 

collection techniques to have more consistent and accurate results because sometimes 

participants can report on their perception in a way that can be considered positive to 

help the teacher-researchers to achieve their objectives. Another aspect that can be 

considered as a limitation is students’ commitment to their learning. In order to help 

students develop their spoken communicative competence through voice recordings, it 

will be necessary that students are committed in their own schedules, fulfill their task 

on time, and attend their classes. It will be necessary to help students learn how to 

manage their time and accomplish their objectives to satisfy their needs. Another issue 

that can affect the results of voice recordings is that students do not have an adequate 

environment that assures that there are not any external factors that can have a 

negative impact in the quality of their voice recordings.       
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Appendix A: 

Questionnaire to validate the issue. 
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Appendix B: 

Conversion rubrics to evaluate each sub-competence in the voice recordings tasks. 

 

 

 

Conversion rubrics to evaluate the four sub-competences in the voice recordings 
tasks. 

 

 

 

 

 

Marks Grades 

4 10

3 7.5

2 5.0

1 2.5

Marks Grades Marks Grades 

16 10 8 5.0

15 9.4 7 4.4

14 8.8 6 3.8

13 8.1 5 3.1

12 7.5 4 2.5

11 6.9 3 1.9

10 6.3 2 1.3

9 5.6 1 0.6
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Conversion rubrics to evaluate the voice recordings tasks. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Good 16-13

Acceptable 12-9

Poor 8-5

Very poor 4-1
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Rubric criteria to evaluate each voice recording interaction. 
 

x 1 
Very poor 

2 
Poor 

3  
Acceptable  

4 
Good 

Vocabulary Student had a 
deficient use of 
vocabulary. 
Used many 
Spanish words.  

Student had a 
poor use of 
vocabulary. 
Student used 
some Spanish 
words 

Student had 
some 
proficiency of 
vocabulary. 
Student did 
not use 
Spanish words 

Student had a 
proficient use 
of vocabulary. 
Student did 
not use 
Spanish 
words. 

Grammar  Student had a 
deficient use of 
grammar.  
A strong 
influence of the 
first language 
affected the 
grammatical 
structure. 

Student had a 
poor use of 
grammar.  
There was 
some 
influence of 
the first 
language that 
affected the 
grammatical 
structure. 

Student had 
some 
proficient use 
of grammar.  
There was 
little influence 
of the first 
language that 
affected the 
grammatical 
structure. 

Student had a 
proficient use 
of grammar.  
There was no 
influence of 
the first 
language that 
affected the 
grammatical 
structure. 

Sociocultural 
rules of use 

Student did not 
develop the 
speaking task 
according to the 
situation.  
 

Student 
developed the 
speaking task 
according to 
the situation 
poorly.  
 
 

Student 
developed the 
speaking task  
according to 
the situation 
with some 
proficiency.  
 

Student 
developed the 
speaking task 
according to 
the situation 
proficiently.  
 

Pronunciation.   Student’s 
message was 
affected 
completely by 
her/his 
pronunciation 
and the task 
was not 
comprehensible. 

Student’s 
message was 
affected by 
her/his 
pronunciation. 
However, 
he/she 
managed to 
achieve the 
task poorly. 

Student’s 
message was 
affected by 
her/his 
pronunciation. 
However, 
he/she 
managed to 
achieve the 
task in an 
acceptable 
way.  

Student’s 
message was 
not affected 
by her/his 
pronunciation. 
His/her 
pronunciation 
was clearly 
and easily 
understood.   
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Adapted from Marek & Wu (2011) 

Appendix C: 

This section displays data that supports the findings section. This description includes 

the outcomes from the extra-class-voice-recording tasks (week three) and in-class-

voice-recordings tasks (week three).   It is important to mention that the majority of the 

students did not complete all the voice recording tasks because of their busy schedules 

at universities, workplaces, and personal issues. It is essential to mention that in this 

segment, there were taken only the outcomes of two participants of the four 

participants to demonstrate the irregularities that were faced during the 

implementation of this project. Student W attended and delivered all voice recordings. 

On the other hand, student R attended 3 classes and handed in 3 voice recordings. As it 

is shown in the next figures, student W had an irregular progress, although he attended 

all classes. However, student R improved his spoken communicative competences. 

Even though, he attended few classes.    

Week 3 task: Asking for and giving directions. 

As it is presented in figure 11, student W obtained 10 points out of 16 points. His 

pronunciation and grammatical rules obtained 2 points out of 4 points in each of these 

three categories; his lexical items and sociocultural rules of use reached 3 points out of 

4.   
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Figure 11. Results from Week 3 Extra-class Student W. 

The following transcript is an extract from Week3 Extra-class Student W.  Some 

mistakes were identified from the four categories that were evaluated in this action 

research project. The mistakes were highlighted in yellow: 

Lexical items Grammatical rules Sociocultural rules 

of use 

Pronunciation 

Teacher: Good 

evening. Erhm. Sir. 

Ehm, excuse me, 

do you know how 

to get to the hotel 

from the 

museum? I’m here 

at the museum, 

but I want to go to 

the hotel?  

W: Good evening. 

Teacher: Good 

evening. Erhm. Sir. 

Ehm, excuse me, 

do you know how 

to get to the hotel 

from the 

museum? I’m here 

at the museum, 

but I want to go to 

the hotel?  

W: Good evening. 

Teacher: Ok, 

thank you so 

much. The last 

one please Do you 

know how to get 

to the bank from 

the mall. I’m right 

here in the mall, 

but I want to go to 

the bank. Do you 

know the best way 

Teacher: Ok, 

thank you so 

much. Can you tell 

me how to get to 

the church from 

the computer 

shop, please? 

W: Ok. Eh… 

eh…eh. stirl one 

street until third 

street until two 
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Erhm. The 

museum is…is one 

street got up, got 

up until Stirl 

street, or got up 

tree blocks 

opposite the park. 

 

Teacher: Ok, 

thank you so 

much. Can you tell 

me how to get to 

the church from 

the computer 

shop, please? 

W: Ok. Eh… 

eh…eh. stirl one 

street until third 

street until two 

street. Oh…oh… 

excuse 

me…excuse me… 

excuse me.  Este 

One… one street 

until…until Third 

street. Turn…turn 

right until two 

street. Turn left. 

Erhm. The 

museum is…is one 

street got up, got 

up until Stirl 

street, or got up 

tree blocks 

opposite the park.  

 

Teacher: Ok, 

thank you so 

much. Can you tell 

me how to get to 

the church from 

the computer 

shop, please? 

W: Ok. Eh… 

eh…eh. stirl one 

street until third 

street until two 

street. Oh…oh… 

excuse 

me…excuse me… 

excuse me.  Este 

One… one street 

until…until Third 

street. Turn…turn 

right until two 

street. Turn left. 

to get to the 

bank?  

W: Ok. Ehm. To 

the banks It’s…it’s 

Sun street erhm 

(not 

understandable) 

two street and 

one street. Excuse 

me, can you tell 

me how do you 

get to the park?  

street. Oh…oh… 

excuse 

me…excuse me… 

excuse me.  Este 

One… one street 

until…until Third 

street. Turn…turn 

right until two 

street. Turn left. 

Your (not 

understandable)  

 

Teacher: Ok, 

thank you so 

much. The last 

one please Do you 

know how to get 

to the bank from 

the mall. I’m right 

here in the mall, 

but I want to go to 

the bank. Do you 

know the best way 

to get to the 

bank?  

W: Ok. Ehm. To 

the banks It’s…it’s 

Sun street erhm 
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Your (not 

understandable)  

   

Your (not 

understandable)     

  

 

(not 

understandable) 

two street and 

one street. Excuse 

me, can you tell 

me how do you 

get to the park?  

 

 

 According to figure 12, the points obtained by student R were 15 out of 16 points. 

From this total score of 15 points, 4 points were achieved in his grammatical rules. His 

lexical items obtained a score of 3 points. His sociocultural rules of use obtained 4 

points and he obtained 4 points in pronunciation.  

 

Figure 12. Results from Week 3 Extra-class Student R. 

The following transcript is an extract from Week 3 Extra-class Student R.  Some 

mistakes were identified from one of the four categories that were evaluated in this 

action research project. The mistakes were highlighted in yellow: 
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Lexical items Grammatical rules Sociocultural rules 

of use 

Pronunciation 

Teacher: Hello, 

good afternoon. 

Eh. Can you help 

me? Do you know 

how to get to the 

pharmacy from 

the museum? 

Please, can you 

tell me? 

R: Go straight at 

the corner of 

Second Street, 

turn right. Go 

straight ahead 

three blocks and 

in  the Sun Street 

turn left. The 

pharmacy is at the 

corner of Third 

Street and Sun 

Street. 
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Week 3 In-class voice task: Asking for and giving directions. 

Student W reached 12 points out of 16 as it is displayed in figure 23. This student’s 

grammatical rules and lexical items, obtained 3 points in each previous category; his 

sociocultural rules of use and pronunciation obtained 4 points out of 4.  

 

Figure 23. Results from Week 3 In-class student W. 

The following transcript is an extract from Week 3 In-class student W.  Some mistakes 

were identified from three of the four categories that were evaluated in this action 

research project. However, it is important to mention that student W did not provide 

enough data to analyse deeply his performance. The mistakes were highlighted in 

yellow: 

Lexical items Grammatical rules Sociocultural rules 

of use 

Pronunciation 
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Student R’s total score was of 16 points out of 16 according to figure 24. His lexical 

items, grammatical rules, sociocultural rules of use, and pronunciation obtained 4 

points in the previous mentioned categories.  

 

Figure 24. Results from Week 3 In-class student R. 

R: Hello, Good day. 

I’m lost in the city. 

Ah, could you tell 

me how to get to 

BBVA, please? 

W: Ok, go straight 

ahead Calle de 

Servante untilCalle 

de León and then, 

turn left, and then, 

one, two, three, 

four until BBVA. 

R: Hello, Good day. 

I’m lost in the city. 

Ah, could you tell 

me how to get to 

BBVA, please? 

W: Ok, go straight 

ahead Calle de 

Servante until Calle 

de León and then, 

turn left, and then, 

one, two, three, 

four until BBVA. 
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The following texts is an extract of the conversation: 

W: Hello. 

W: Excuse me, can you tell me how to 

get to Matute 12? 

W: That’s thank you. 

 

R: Hello. 

R: Yes, sure. Well, if you want to get to 

Matute, you should… you should go 

down Lope de Vega Street until Calle 

de Hersus, and then, go straight ahead 

all street…Lopez de Vega Street. Eh. Go 

straight ahead three blocks until Calle 

De León, then erhm turn left. Go down 

Calle de León two blocks, and Then, 

erhm. Turn right on Antorcha Street 

and walk one block.  On Antorcha 

Street ehrm. Turn right on Plaza 

Matute Street and walk until you see 

Matute 12. Ahm. That’s all. 

 

 


