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ABSTRACT 

This Action Research aims to explore the impact of using Facebook as a medium to 

motivate Mexican EFL high school learners to write and to facilitate the development 

of writing skills in English. Data were collected by means of a pre and post-test, a 

questionnaire, a teacher’s journal and students’ written products. Findings indicated 

that at the end of the implementation, students developed the ability to write short 

texts in an organized way. Moreover, they provided some evidence that Facebook 

could actually be a means to foster writing than the simple notebook in class.  
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CHAPTER 1: Introduction 

Research about the development of writing has provided insights about the 

difficulties EFL students face when they start to write in the target language. Tribble 

(2012) states that the ability to write appropriately and effectively is something that 

many of us do not achieve not even in our mother tongues. Silva (1993 in Ferris & 

Hedgcock 1998) mentions L2 writing is strategically, rhetorically, and linguistically 

different in important ways from L1 writing. Thus, students need special preparation 

in the target language when coping with these tasks. In addition, many students 

perceive the written task as a difficult and stressing activity (Bergmann et al, 2007). 

In order to enhance students’ motivation towards writing, it is necessary to find a 

suitable action plan to overcome this situation. 

Other studies have found that the use of Facebook and other Web 2.0 may help to 

foster students’ participation and performance in different language skills. Shih 

(2011) created a Facebook group where students had to upload their writing tasks 

and concluded that this medium diminished anxiety in students, and reported that 

they felt more motivated to write correctly. Vargas (2013) studied the possibility of 

using Facebook as a learning and teaching tool in the EFL curriculum. She 

concluded that this is a great tool as it promotes students’ interaction and the practice 

of language skills. More research needs to be conducted to learn about how the 

implementation of Web 2.0 may help to develop effective writing skills in Mexican 

EFL teenage students.  

The purpose of this eight-week Action Research was to explore the impact of using 

Facebook as a medium to motivate Mexican EFL high school learners to write, and 

to facilitate the development of writing skills in English. Data were collected by 

means of a pre and post-test, a questionnaire, teacher’s journal and students’ written 

products. Findings showed that at the end of the implementation, students 

developed the ability to write short texts in an organized way. Moreover, they 

provided some evidence that Facebook could be actually a more effective means to 

foster writing than the simple notebook in class in specific contexts.  
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1.1. Context  

This Action Research project was carried out at a private high school in Xalapa. The 

administration decided to implement a new English program as they realized their 

previous one was not providing students with the necessary abilities to communicate 

in the English language. Beforehand, they used to have mixed-levels groups of 

English and now students took a placement test to be classified in their respective 

level. This means that now the groups are shaped by students from different ages 

but with the same language level. As my focus group only shared that class together, 

they did not get on well and refused to work in teams.  

The class took place in a small classroom with no special equipment for language 

lessons. There is only a white board. The school provided me with a projector and a 

recorder in case I needed them. However, I had to ask for them in advance and 

spent some minutes of the class installing the devices. Students had classes twice 

a week, two hours per day. In total, students had four hours a week of English from 

which one hour was taken for a quiz every two weeks.  

1.2. Participants 

The group had fifteen beginner high school students. Their ages ranged from 15 to 

18 years old; there were 7 females and 6 males. They were all from different 

semesters and from the different areas such as: Humanities, Economics and 

Administrative Sciences and Biological Sciences. Some of them had previous 

knowledge on the subject as they had taken English lessons in secondary school. 

However, they were not able to produce neither spoken nor written utterances in the 

target language. The majority of the group did not understand basic classroom 

management instructions. They lacked vocabulary and grammar structures to 

produce written activities.  For the purposes of this study their names have been 

changed or omitted. 
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1.3. Description of the problem 

The methods and approaches for education have been changing throughout the 

years. Researchers always come up with new ideas and implementations in the 

teaching area. Within the area of teaching a foreign language, methodologies seem 

to be constantly changing. However, as teachers we need to take into account our 

teaching context and the supplies we have before implementing any methodology.  

Nowadays, the internet and new technologies are playing a vital role in the area of 

teaching languages. Many students have now access to the Internet and devices 

that facilitate their learning process. Ipads, Ipods, mp3 players, tablets, cellphones 

and computers are some of the gadgets used in class to promote learning. 

Furthermore, software and social media are new tools that might be used not only 

to improve students’ skills in the target language but also to motivate them in class.  

Web 2.0 is a current state of online technology characterized by greater user 

interactivity and collaboration, more pervasive network connectivity and enhanced 

communication channels (Haughn, 2015). In this new version of technological 

applications, we have the advantage that users are able to post or download content 

and information. It also has a social nature where users can interact with one 

another, share information and have community-based conversations. Within these 

Web 2.0 technologies we have social media sites and applications for instance 

forums, blogs, wikis and social networking. Within the most popular social media 

networks I should mention Facebook, Twitter, Instagram, Pinterest, and LinkedIn, 

among others.  

Some studies have been carried out based on the idea that the use of social 

networking works as an interactive tool to enhance students’ language skills. 

Nonetheless, it is not suitable for all the Mexican teaching context as in some areas 

students might not have access to internet or might not have the opportunity to buy 

the devices needed. In my teaching context, however, all my students have at least 

a cellphone and access to Internet. They are all teenagers and have Facebook 
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accounts; therefore, the implementation of Web 2.0 to improve their skills seems to 

be an option to work for them. 

According to Conroy (2010), Internet-based or assisted language learning could 

support college students in independent language learning and academic writing 

because these students are enthusiastic and reasonably competent users of 

Internet-based tools and techniques. Researchers have deemed it necessary that 

various academic communication genres be presented to student writers and 

particular skills such as the combination of different sources, the connection of 

hypothesis and facts, summing up, response to readings, should be taught in writing 

classes (Reid, 1993).  

My students have difficulties in carrying out writing tasks in English since many of 

them lack vocabulary and structures and they overlap their mother tongue with the 

target language. That is a recurrent issue as they ‘write as they do in Spanish’. They 

do not pay attention to punctuation or fixed phrases, and they are not able to 

organize their ideas: they usually write as they speak. Moreover, they are not keen 

on this type of activities. They perceive it as time consuming, boring and barely 

dynamic.  

1.4. Objectives  

Reflecting on this problem the aim of this Action Research (AR) project are: 

 To find out whether the implementation of Web 2.0 (Facebook specifically) can 

help to foster students’ writing skills by focusing on content.  

1.5. Research question 

 To what extent does the use of Facebook foster beginner high school students’ 

writing skill? 

  

My objective was to develop students’ writing skills through the use of one Web 2.0 

technologies (Facebook). Thus, I planned to assign students some specific writing 
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tasks based on the topics we had seen in class and work on peer correction using 

the tools mentioned above. I aimed to conduct an analysis to highlight the differences 

between the written pieces of work they did before using technologies and the ones 

they produced afterwards.  

1.6. Map of research report 

In chapter two I make a compilation of the different points of view of researchers on 

this field. Besides, I present a collection of works where teachers and researchers 

used these technologies in their classrooms and contexts. Thus, I may have a wider 

view and a point of reference to compare my results. In the third chapter, I explained 

the methodology used to carry out this project as well as the action plan to tackle the 

problem identify. In the fourth chapter, I sum up the findings I got after eight weeks 

of implementation and make an analysis of the impact it had on students. In chapter 

five, I discuss the implications of the Action Research and reflect on the limitations 

and changes that may be taken into account to improve the results.   
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CHAPTER 2: Literature Review: The use of Web 2.0 technologies 

to foster EFL students’ writing skill 

 

In the last years, applications of Web 2.0 technologies, such as blogs, Facebook, 

Twitter, YouTube, Instagram, among others have increased in popularity (Shih, 

2011). Teenagers spend a lot of time in those applications and they not only use 

them for entertainment but also for learning purposes. Some scholars have started 

to use these tools with teaching purposes; as many methods and approaches, they 

have their pros and cons.  

Many scholars (Dalgarno & Gray, 2010) state that Web 2.0 technologies may not 

always be appropriate for teaching. Yet, there are others, such as Shih (2011) who 

claim that integrating Facebook with online courses might be feasible to improve 

student’s learning. As his research shows, writing might be promoted through the 

use of these technologies. The use of Facebook to work with peer feedback may be 

suitable to motivate students and decrease the fear caused by the publication of their 

pieces.  

In this chapter I discuss how achievable it is to improve students’ writing skills and 

perceptions towards writing through Facebook. I start by defining what writing is, its 

importance in the EFL context, the strategies to improve it and how Facebook can 

help to develop better writing skills. 

2.1 What is writing? 

Writing is among the most important skills that second language students need to 

develop (Hyland, 2003). However, it is not usually the most practiced skills within the 

language classroom. Some teachers may not pay enough attention to teaching this 

aspect; they only ask for pieces of text without emphasizing the fact that writing is 

not only a skill but a process.  Raimes (1985, in Tribble, 2012)  claims that writing is 

a recursive process; some of the steps may be repeated more than once. The 

following figure represents the process cited by Raimes: 
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PREWRITING 

 

COMPOSING/ DRAFTING 

 

REVISING 

 

EDITING 

 

PUBLISHING 

 

In this image, we can see that the steps might be followed in a linear way. However, 

as Raimes (1985) suggests, we should return to previous stages as many times as 

needed. Hyland (2003) also supports this idea of revisiting the stages to 

accommodate new ideas, rewrite for readability after peer feedback or add extra 

information. All these considerations should be taken into account when teaching 

our students how to develop a writing task. I have noticed that some teachers only 

set a task but they do not provide students with the tools needed to do it properly. 

Writing needs to be perceived as something more than only a piece of homework, 

as a skill that we only need for academic purposes. It needs to be seen as an 

everyday tool we need for life.  

  

2.2 The importance of writing in EFL 

The ability to write appropriately and effectively is something that many of us do not 

even achieve in our mother tongue (L1) nor in any other languages we may wish to 

learn, in spite of the many years which are frequently devoted to the development of 

the skill (Tribble, 2012, p.3). Thus, receiving the suitable preparation to write is 

essential in the language teaching field. Students are reluctant to write even in their 

L1 and they do not have the ability to do so correctly nor follow the sequence and 
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the stages they should. L2 students may be disadvantaged in EFL classrooms as 

they do not typically have a strong familiarity with either the topics or the types of 

texts they have to write (Hyland, 2003, p. 15). Teachers face a real challenge when 

teaching writing and they may be prepared to help their pupils to overcome these 

activities. 

As Silva (1993 in Ferris & Hedgcock 1998, p.14) mentions: “L2 writing is strategically, 

rhetorically, and linguistically different in important ways from L1 writing.” Thus, 

students need special preparation in the target language when coping with these 

tasks. According to Hedge (2005, p. 8) students should know some ‘skills’ before; 

these include: 

 Getting the grammar right 

 Having a range of vocabulary 

 Punctuating meaningfully 

 Using the conventions of layout correctly, e.g. in letters 

 Spelling accurately  

 Using a range of sentence structures 

 Linking ideas and information across sentences to develop a topic  

 Developing and organizing the content clearly and convincingly 

 

As Hyland (2003, p. 10) suggests it is important to recognize the process of writing 

to develop students’ abilities to plan, define a rhetorical problem, and propose and 

evaluate solutions. The role of the teacher is to guide students through the writing 

process, avoiding an emphasis on form to help them develop strategies for 

generating, drafting and refining ideas. This is achieved through pre-writing activities 

to generate ideas about content and structure. (Hyland, 2003, p. 12).  

Finally, Hyland (2003, p. 2) says that there are different perspectives or theories for 

writing; these might be understood as curriculum options that organize L2 writing in 

different focus: 

 Language structures 
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 Text functions 

 Themes and topics 

 Creative expression 

 Composing processes 

 Content 

 Genre and contexts of writing 

 

Learning to write in a foreign language involves linguistic knowledge and vocabulary 

choices, syntactic patterns, and cohesive devices that comprise the essential 

structure of the text. (Hyland, 2003, p. 3). Writing focused on content involves the 

themes or topics that establish a coherence and purpose for the course. Content-

oriented courses can be tailored to students at different proficiency levels by varying 

the amount of information provided. At lower levels like this study context- much of 

the content can be supplied to reduce students’ difficulties in generating and 

organizing material. (Hyland, 2003, p. 15) 

2.3 Web 2.0 Technologies, SNS, Facebook and the Internet in the teaching 

context 

The Web 2.0 Technologies are a set of online applications such as Twitter, 

Facebook, blogs, online discussion boards, Flickr, You Tube, MySpace, among 

many others (Shih, 2011). According to McCarthy (2010), these applications allow 

people to interact with each other via an online community. Nowadays, these Social 

Network Sites (SNS) are gaining more popularity among teenagers and the 

community in general. Like personal websites and instant messages, SNS is a 

platform which provides an easy, accessible way to connect and interact with others, 

share ideas and opinions and gather feedback in a fluent way (McLoughlin & Lee, 

2007; Pempek, Yermolayeva, & Calvert, 2009 in Wu & Hsu, 2012).  

Some scholars have used them as a tool for teaching for several years. Even though 

the use of the Internet and SNS has become more common lately, the reality is that 

these devices appeared in the ELT field a relatively short time ago. Computer 
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Assisted Language Learning (CALL) and articles on the use of computer in language 

education started to appear in the 80’s when desktop computers made their 

appearance (Motteram, 2013). 

One of the most popular SNS nowadays is definitely Facebook. By March 2015 it 

had 936 million daily active users on average, from which at least 82.8% were from 

Canada and the U.S. (Facebook, 2015). It offers people the opportunity to 

communicate with people from all the globe, share and exchange information, 

videos, photos, articles, send messages, comment, etc. With all these features, 

students have found a suitable tool not only to entertain but also to learn and 

improve. Student interactions in online discussions can facilitate a learner-centred 

approach to teaching and provide students with an opportunity to practice and learn 

knowledge and skills in a supportive and encouraging environment (Stacey, 2002; 

Birch & Volkov, 2007; Moore & Iida, 2010, in Shih, 2011).  

Facebook, as I mentioned above, is one of the most used SNS nowadays. The 

controversy on the integration of this tool in the teaching field reflects the fear that 

some teachers feel toward new technologies. Even if we, as teachers, are for or 

against this social network site, the reality is that most of our students have access 

and an account in this site. We should not forget that the teaching area is always 

changing and our adaptability to these changes may make the difference in our 

lessons.  

In the Educational Technology and Mobile Learning website (2012), there is a list of 

the advantages of using Facebook in education: 

 Relaxed, friendly and inviting atmosphere which encourages students’ 

participation and engagement. 

 Students feel comfortable learning through Facebook because most of them 

use it every day. 

 Facebook can promote collaboration and social interchange between 

participants. 

 Students get engaged about their learning outside the classroom. 
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Hamann and Wilson (2002) found that students who participated in a web-enhanced 

class outperformed those students in a traditional lecture format. This idea suggests 

that students feel comfortable in this new teaching environment and as said before, 

they feel more relaxed to participate and even interact with their classmates.  

In a study carried out by Shih (2011), he found that Facebook used for peer 

correction on writing tasks enhanced students’ learning.  

 

“The results also show that cooperative learning could improve the students’ 

communication, friendship, trust, interaction, active learning, and learning 

attitudes. Additionally, this Facebook-integrated blended learning approach 

could effectively assist the students’ English learning organization, grammar 

and structure, content, vocabulary, and spelling; although the students thought 

their assessment standards and criteria might be somewhat different from one 

another's.”  

 

All in all, Facebook seems to be a feasible tool in the education area. Yet teachers 

need to set some rules on its use and monitor our students’ participation very 

closely. The teacher-student relationship might be strengthened through this SNS 

and that may help the development of the course, due to the relaxed environment 

of collaboration created.  

 

2.4 Some studies related to the use of Web 2.0 in teaching. 

There have been some previous studies about the use of Facebook and other Web 

2.0 technologies to improve students’ skills. Vargas (2013) studied the possibility of 

adding Facebook in the EFL curriculum as a learning and teaching tool. She found 

that Facebook is a great tool to teach and learn English or any other language. It 

promotes interaction and production between students. Thus, the teachers’ function 

should be as a provider of feedback and a motivator.  
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Shih (2011) made a study on the feasibility of the use of Facebook in a writing course 

at a technological university in Taiwan. He created a Facebook group where 

students had to upload their writing tasks and provide feedback to one another. He 

concluded that Facebook diminished anxiety in students, it created a better 

relationship between them and at the end they felt more motivated to write correctly.  

Hayashi (2011) carried out a study on using Facebook in Japan with B1 level 

students. This study focused on using the Facebook wall as a discussion board. 

After some weeks of implementation, students were more motivated to talk and 

express themselves in Facebook than they did in class. Even reluctant students felt 

more comfortable to participate online. It helped pupils to use the target language.  

Kayri and Çakır (2010) carried out a study in the University of Yuzunku Yil in Turkey. 

The aim of the research was to assess the effectiveness and students’ reactions to 

the use of Facebook as a Web 2.0 tool in education. Researchers implemented 

Facebook activities as part of a course for three months. They continued with two 

hours of traditional lessons. At the end, they found that students who are frequent 

users of Facebook are prone to feel it as a very attractive and useful method for 

learning. Moreover, they found that students participated more in Facebook groups 

than in traditional classes. This makes Facebook a space for student-centered 

learning and teaching context.  

Another study (Selwyn, 2009) took place at the Coalsville University School of Social 

Sciences. The purpose was to identify for what purposes students used Facebook, 

and its relationship with their education. At the end, the researcher classified the 

uses of Facebook into the following categories: (1) recounting and reflecting on 

university experience; (2) exchange of practical information; (3) exchange of 

academic information; (4) displays of supplication and/ or disengagement; and (5) 

exchange of humor and nonsense.  
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All in all, according to the previous research studies on this specific SNS, Facebook 

seems to be a feasible tool when the teaching context is appropriate. That is, when 

the majority of students have access to this site and a computer as well.  
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CHAPTER 3: Methodology 

In this chapter I describe the methodology used in this study as well as the action 

plan carried out during the implementation process. I also define the type of study, 

the instruments used as data collection tools, and the different steps to take into 

account during the implementation.  

3.1 Research Design 

Teaching is a field of knowledge that is always changing and making us be prepared 

for those changes and further develop. “Action research (AR) can be a very valuable 

way to extend our teaching skills and gain more understanding of ourselves as 

teachers, our classrooms and our students” (Burns, 2010, p. 1). Thus, teachers have 

the opportunity to improve by becoming aware of the factors that might be affecting 

their lessons.  

In this approach the teacher becomes a researcher that will identify a problem and 

design a plan to solve it in the best possible way. Kemmis and Mc Taggart (2000) 

claim that AR is a set of spirals of self-reflection that include the following steps 

(figure 1): 

 Planning a change 

 Acting and observing the process and consequences of the change 

 Reflecting on these processes and consequences and then replanning 

 Acting and observing 

 Reflecting  

 Repetition of the process 

 

This type of research has the possibility to cover as many spirals as needed; to do 

and redo the process until we answer more than one research question. The 

decision of repeating the spirals will depend on the teacher- researcher. S/he will 

decide whether to stay in the first cycle or redo them.  
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     Figure 1. Action Research Process 

For this study, l only covered the first spiral. At the end, I had the possibility to 

continue working and repeating a second cycle to answer new research questions. 

3.2 Identifying and understanding the problem 

After four weeks of observation and analysis, I found that my students had difficulties 

in more than one skill. Beginner students usually lack vocabulary; they have trouble 

in expressing their thoughts in the target language. I perceived that writing is one of 

the toughest skills to work with. They did not complete the tasks in the right way. 

Texts were not organized as I told students to do them, the content was incomplete 

and the texts lacked cohesion. Furthermore, students felt nervous about sharing their 

texts with their classmates.  

I encouraged them to share their pieces of writings and make them write in the 

classroom but they did not do it. They did not enjoy writing tasks as they perceived 

them as tedious. I assigned a compulsory writing task that counted for their final 



16 
 

grade and they did not write it either. Reluctance towards writing was clearly an issue 

to eliminate from my pupils’ attitude.  

3.3 Data collection techniques and verification of data 

For this study I could not carry out any interview due to the school’s policies. I was 

not allowed to take any picture or record any video. That is why I chose other 

methods as data collection. 

The first of them was a questionnaire to identify students’ perceptions about English. 

I asked their opinion about each skill to monitor the easiest, hardest skill. The 

questionnaire was answered in Spanish, so that students could express themselves 

in a better and clearer way. (Appendix 1). I intended to obtain answers as honest as 

possible, so students answered their questionnaires anonymously. 

The second instrument was my journal where I wrote not only what I observed during 

the lessons but also my personal perceptions on how my students reacted to each 

task. I gathered information about possible improvements and difficulties during the 

implementation. This journal helped me to figure out my problems as a teacher too. 

I could reflect on my own process of teaching in order to improve and fulfil students’ 

needs. 

Burns (1999) suggests that documents produced by students complement other 

observations and provide the researcher with rich information about what those texts 

represent. Thus, I gathered several texts produced by students to compare their 

improvement during the process. The texts are all screenshots from Facebook where 

not only texts are seen but also the feedback given by their classmates. 

Finally, I provided a quiz as final evaluation. This quiz consisted on a final writing 

text describing their homes. With this text I aimed to evaluate students’ progress 

during the whole process. This quiz is the same that was provided at the beginning 

of the AR plan. 
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First of all, I chose to start by keeping a journal of all my classes to record students’ 

reactions toward specific activities and how they dealt with them. In order to do this, 

I had to observe carefully how they carried out the exercises given. According to 

Chamot, Barnhardt, Dirstine (1998) keeping a journal improves the observation 

skills; it helps to focus the observation and provides a record. This will later help to 

support research questions and will serve to revise the information easily and as 

many times as needed. 

Burns (2009: 89) states that a journal writing is kind of a ‘classic’ tool in AR as it 

allows you to record the events and happenings in your location, your reflections, 

beliefs and teaching philosophies, your ideas and insights about your practice, and 

your personal stories as a teacher researcher. It is important to be as objective as 

possible when expressing our personal perspectives of what students feel and think 

about the activities so we can identify what the real problem is. Besides, journals will 

help us to figure out not only the problems that students have but also what we (as 

teachers) are leaving aside or what we are not doing to fulfill students’ needs. 

For the initial research I kept a journal for 4 weeks that in my work context means 

seven classes and a total of fourteen hours. This journal consisted of several notes 

written at the end of the class, I was not able to write during the lesson due to the 

size of the group (15 students) and the length (110 minutes) of the lesson. I focused 

my attention on the activities that were more difficult to understand and complete, 

paying specific attention to their attitude towards written assignments: how they felt 

and what they did.  

In addition, I used a questionnaire to get students’ opinions about the language skills. 

According to Wallace (1998), it provides uniformity and reliable information. It was 

an anonymous questionnaire composed of nine open-ended questions in Spanish 

to avoid misunderstandings and to allow students to express themselves better, as 

they have a low English level. Burns (1999) suggests that open-ended questions 

give us free-form responses. Through this tool, I tried to see how students felt about 

each language skills, and choose the one to work with.  
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Finally, students answered a pre-test where they had to write a short text. These 

were used as pre and post- test. (Appendix 2). 

The information gathered was analyzed through the triangulation process, which 

according to Burns (1999) means collecting more than one type of data in order to 

compare, contrast and back up the information obtained in one instrument with the 

others. In this way we would not have biased conclusions or at least these 

conclusions would be more reliable and solid.  

At the end of this initial research process, I found that my students not only perceived 

writing as a difficult task but also they were demotivated to carry out these activities. 

They felt it was time consuming and they did not pay attention to the structure and 

the content. They only wrote separated ideas with no order or grammar structure. 

3.4 Outcome of the initial research 

After carrying out the cycle of initial research and triangulating the information 

obtained from the three techniques mentioned above, I concluded that my students 

needed a tool to make them write without feeling it as time consuming. I had to make 

them write their own thoughts in an organized and clear way. Besides, they had to 

be careful not to leave aside the contents of the tasks. 

3.5 Action Plan 

Considering the findings from the initial research, I designed an action plan to foster 

students’ perceptions towards writing focused on structure and content, and improve 

this skill. With this plan I intended to develop students’ writing skills by focusing on 

content through the use of social media, Facebook groups in this case. I also studied 

the impact of its use as a medium to motivate students to write. I followed the high 

school syllabus in order not to miss the contents that must be covered during this 

semester.  

Writing focused on content means that students have to know what to write about. 

Typically, this involves a set of themes or topics of interest that establish coherence 
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and a purpose for the course or that set out the sequence of key areas of subject 

matter that students will address (Hyland, 2003, p. 14). Teachers may need to help 

learners acquire the appropriate cognitive schema or knowledge of topics and 

vocabulary they will need to create an effective text. (Hyland, 2003, p. 15) 

In order to provide students with the necessary tools to develop their texts, I took 

into account the four-stage process for teaching writing focused on language 

structure by Hyland (2003, p. 3) when planning my lessons. In this way, students 

were able to acquire the schema and learn about the type of texts they were about 

to write. Hyland states that this process involves: 

 Familiarization: In this stage learners are taught certain grammar and 

vocabulary usually through a text. 

 Controlled writing: Learners manipulate fixed patterns. 

 Guided writing: Learners imitate a model text. 

 Free writing: Learners use the patterns they have developed to write. 

 

An essential point to consider was the brainstorming process for a writing task based 

on content. According to White and Arndt (1991, p. 93), it is as follows: 

 

 

 

 

 

 

 

Event 
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I noticed that students had difficulties in writing due to the lack of vocabulary and 

grammar structures, that is why I tried to tackle those problems by following the 

stages mentioned before and this spidergram to organize their ideas in a better way. 

Students needed to have the knowledge about the topics but also the ability to 

organize what they wanted to say in a clear way. 

Apart from these strategies, I considered it was essential for students to know the 

writing process. Although it was not the central topic of this action plan, it was also 

an important element to be considered. The National Center for Education 

Evaluation and Regional Assistance in the US developed a guide to teach writing: 

Teaching Elementary School Students to be Effective Writers (2012, p. 16). In this 

guide a group of researchers from different educational institutions in the United 

Stated declare that students need to acquire certain strategies from the writing 

process to be better writers. They suggest some strategies for each step of the 

writing process, chart 1 shows:  
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Chart 1: Examples of Writing Strategies 

 

At the end, the three elements to be taken into account in this study were the four 

stages for writing by Hyland (2003), the spidergram of content based texts and the 

strategies for writing process. Students had to consider all of them when developing 

their tasks so that they would come up with better products.  

Strategy 1: In this step students were taught the vocabulary and grammar structures 

of the unit. They read samples of texts that were their final task for the week. 

Strategy 2: They worked on brainstorming their ideas so that they were able to 

organize the structure of their texts and the organization of ideas into paragraphs. 

They decided the content they wanted to add. 

Strategy 3: They wrote their texts and shared them with their classmates via 

Facebook. In the Facebook group they corrected each other and the teacher also 

commented on their work. Finally, the teacher presented final comments about the 

texts in the class. 

The use of Facebook in this study was of vital importance as it was the medium 

through which students were motivated to do their writing tasks. During the initial 

research, I perceived that students were not willing to write in class because they 

felt it was boring and tiring. That is why they did not pay attention to complete those 

tasks appropriately. As teenagers, they needed an attractive way to do them. 

Facebook is one of the most used global social networking sites, and it has not been 

widely used in tertiary education (McCarthy, 2010). As Shih (2011, p. 830) explains, 

integrating Facebook with blended learning in higher education seems to be a 

feasible means for teachers to enhance students’ learning.  

3.6. Rationale 

I chose to work with Facebook to foster students’ willingness to work with these 

assignments due to the fact that this Web 2.0 is popular among teenagers and 
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studies show it serves to enhance students’ participation. Besides, due to the 

organization of the classes I considered I did not have enough classes to make 

students write during the lesson. As I already mentioned, I had four hours a week 

and I still had to cover the contents of the units. Moreover, based on the results of 

previous research carried out on this topic I considered that Facebook would lessen 

students’ stress and make them feel more relaxed. 

3.7. Implementation 

I organized the activities to be carried out for this study, the procedures and 

strategies as well as the dates when I did each of them. In chart 2: Action Plan, I 

explain the six tasks developed by students. It is important to mention that the 

deadline is the final date for students to post and comment their writings on 

Facebook. 

It is essential to explain that the implementation cycle was carried out in two periods. 

This decision was made by virtue of the changes in the calendar I had to experience 

during the semester. The first period was from May the 6th to June 26th. However, 

we had less lessons than the ones marked in the calendar. From the seven lessons 

scheduled in May I only had four as the administration of the school took days for 

extra-curricular activities such as a science fair, a congress on leadership, mother’s 

day celebration and the fair of enterprises.  

The events mentioned above delayed the implantation and I could not provide 

students with the necessary tools to develop the writings. At the end of the term, I 

decided to continue working on this so that I could have more elements and products 

to compare and see how this strategy helped my students.  

The second period took place between August 26th and September 30th. During this 

period, I continued with the same process and organization in order to get some 

extra products without leaving so much time from one product to the following as it 

happened in the previous term. I considered that the time between one task and the 

other had to be balanced so that students did not lose thread of the activities.  
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I explained students that all the products needed to have the same process of 

development. They had to follow the three strategies mentioned above to write their 

texts. Thus, I tried to create the same scheme of time and organization for all of 

them. In the following charts I explain the schedule for the tasks assigned: 

CHART 2: Action Plan 

TASK DESCRIPTION DEADLINE 

Task 1: Description of 

an animal. 

In this task, students had to describe 

their favorite animal, following a 

structure and using the vocabulary 

and the grammar studied in class. 

May 21 st  

Task 2: Asking and 

giving directions 

Based on a map given by the 

teacher, students chose two points 

and wrote a short dialogue asking 

and giving instructions on how to get 

to that place.  

May 27th 

Task 3: Describe the 

weather 

Students described the weather of 

one day in Xalapa 

June 5th  

First part of the implementation 

 

TASK DESCRIPTION DEADLINE 

Task 4: Recipe In this task, students wrote a simple 

recipe. 

Sept 9th  

Task 5: Describing the 

symptoms of an illness 

Students had to describe the 

symptoms of an illness and give 

advice on what people 

have/shouldn’t do. 

Sept 23th 
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Task 6: Anecdote from 

childhood 

Students thought of a funny or sad 

moment in their childhood and 

described it using simple past. 

Sept 30th  

 

After all these tasks were completed, students took an evaluation test. This 

evaluation focused on the same task they did in the initial research. In that task 

students had to describe their homes. In this way, I confirmed that they really 

improved their writing skills by comparing both papers.  

Chart 3 shows the activities done in the action plan in order to complete each of the 

tasks mentioned above: 

CHART 3: First part of the implementation 

Activity/ strategy Date Purpose 

Teach vocabulary 

about animals and 

grammar structures 

(adverbs of frequency 

and wh- questions). 

Show students a short 

description of an 

animal 

May 6th to May the 13thth  To give students the tools 

needed to describe an 

animal. Complete Task 1 

Teach vocabulary 

about places and 

directions. Teach the 

imperative tense. Study 

dialogues about how to 

give and ask for 

directions. 

May 20thth to 27th  To give students the tools 

need to give and ask for 

directions. Complete 

Task 2 
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Teach vocabulary 

about the weather. The 

seasons. 

May 29th to June 5th   To give students the tools 

need to write a 

description about the 

weather. 

 

CHART 4: Second part of the implementation 

Activity/ strategy Date Purpose 

Teach vocabulary 

about fruits, 

vegetables, countable 

and uncountable nouns 

and how to describe a 

recipe 

August 26th to Sept 2nd  To give students the tools 

need to write a recipe. 

Complete Task 6 

Teach vocabulary 

about illnesses and 

symptoms, going to the 

doctor. Explain the use 

of have to/don’t have to 

to give advices 

Sept 9th to sept 18th  To give students the tools 

need to describe illnesses 

and how to get better. 

Complete Task 7 

Teach students past 

simple tense to 

describe events from 

their past 

Sept 23rd to sept 25th  To give students the tools 

to describe events in past 

from the past. Complete 

Task 8. 
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CHAPTER 4: Findings 

In this section I present the data emerging from my collection tools. In order to 

categorize the results, I used the method of triangulation, which according to Denzin 

(1970) entails gathering information through more than one data collector. According 

to Guion, Diehl and McDonald (2002) this type of method involves the usage of 

different tools to increase the validity of the study.  

The information gathered was classified into different categories. The first category 

is the use of Facebook to foster the writing skill; this category has two subcategories 

which are: Auto corrector and Availability of time. The second category is Students’ 

improvement in writing skill; this category is subdivided into two categories: 

Improvement in writing focused on content and the use of translators. Finally, the 

last category is the usefulness of the lessons based on Hyland’s principles.  

The chapter is divided into two different sections: the first one describes how the 

implementation was carried out, the stages of development and how the findings 

were analyzed and verified. The second section contains the categories that came 

up after the analysis of data. 

4.1 Evaluation of action 

To evaluate the action plan for this study, I used summative and formative 

evaluation. As reported by Baxter (2015), formative evaluation is conducted while a 

product is being formed. Its goal is to influence design decisions. In research, this 

type of evaluation allows the investigator to figure out what participants think about 

the topic, determine what is not working and suggest changes.  

This type of evaluation was used along the whole process of implementation through 

the development of written tasks. Throughout them, it was possible to see the 

improvement in students’ writing skills. In addition, the journals filled by the teacher-

researcher helped as a tool to evaluate how students felt and reacted to the activities 

carried out. These two collectors served as formative evaluation techniques. 
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Summative evaluation is conducted once a product is completed. The main goal is 

to see whether a product meets the requirements expected. Changes in this type of 

evaluation are scheduled for further courses (Baxter et. al., 2015). This study 

included this type of evaluation through the use of a final writing test and a 

questionnaire. These were the two last tools used to evaluate students’ improvement 

during the implementation. The results of these tools will help to plan changes for 

the next cycle of the AR.  

Before the implementation some data collectors were used: first, students answered 

a questionnaire to collect their opinions about the four different skills (speaking, 

writing, listening and reading). This helped to grasp what the most difficult skills were 

for them as well as the perception they have towards each of the skills - the most 

important, the easiest, etc -. After that, the results were analyzed and we came up 

with the fact that students perceived the writing skill as the most important for them. 

Thus, they took a pre-writing test where they had to describe shortly their bedrooms 

using specific vocabulary. 

During the implementation, a series of pieces of writing were collected through a 

Facebook closed group. There were six in total. Students were expected to write 

well-structured content texts. At the end of the implementation, another 

questionnaire was answered by students. The purpose was to gather their opinions 

and perceptions about the activities performed during the implementation. 

As it is mentioned above, all the information was analyzed through a triangulation 

method. After comparing all the data, some categories were obtained classifying the 

information according to its impact in students’ performances.  

4.2. The use of Facebook to Foster the writing skill: benefits and drawbacks. 

Students’ willingness to write was the most difficult point to work on as they refused 

to write at any time in the class. Students argued that writing is the most important 

skill for their academic life; however, they do not like writing. They say it is time 

consuming and the fact that they need to think to organize their ideas simply makes 
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it too tiring for them. In the Initial research, students said that writing was the difficult 

skill to perform.  

During the implementation, students did almost all the tasks, and when asked why 

they did not complete them all, they claimed they had forgotten to do them or they 

were not keen to do them. On this matter, Faride said:  

“I did not do them all, the truth is that I forgot to do them or I did not simply feel 

like doing them.” 

She said this when asked in the questionnaire if she had done all the tasks. For the 

ones she did not, she was asked to explain the reason. Leonard said: 

 “I did not do them because I forgot.”  

So it was clear that writing is a skill that students did not enjoy very much. 

Nonetheless, the majority of students wrote the texts assigned (70% of the 

students). They sometimes took more time than expected but in the end they 

worked. Despite all the difficulties this skill may represent for students, they had a 

good performance.  

This improvement in students’ participation was encouraged thanks to the used of 

Facebook as a medium to publish their texts. In the Technology and Mobile Learning 

website (2012), there is a list of the benefits that the use of Facebook involved: it 

encourages students’ participations, it lessens anxiety, students feel comfortable 

when using it, and Facebook promotes collaboration and students’ autonomy.  

At the end of the implementation the data collected showed that there are benefits 

and drawbacks of its usage. Among the advantages the questionnaire shows that it 

encourages students’ participation. Students perceive this platform as time saver, it 

also lessens stress and provides them with tool to improve their spelling: auto 

corrector. 

However, there are issues that can be improved. First, the feedback is hard to 

provide to all students as many of them do not respect the deadlines and they do 
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everything after the submission date when teacher is already checking a different 

topic. Peer correction is almost inexistent as many students do not feel confident to 

tell their classmates their mistakes because they say they do not know how to do it.  

Deadlines should be also clarified at the beginning. Extensions might be penalized 

so that students write in time and form. They feel that due to the fact they are free 

to do the activities whenever they want, they can leave them until the very end or 

even later. Then, it becomes harder for the teacher to highlight the mistakes in class 

with them because of the lack of material posted by that time.  

It is a matter of engagement and organization. Students need to be committed to 

the activities and the dynamics; otherwise, it can become a little hectic and chaotic 

for both teachers and pupils.  Some things can be improved and some others may 

be changed. 

4.2.1 Auto corrector 

An unexpected outcome and advantage about Facebook was the auto corrector. 

For some students it seems to be helpful as it tells them when they are misspelling 

a word. Raymond wrote in the questionnaire: 

 “Writing in Facebook is easier than writing during the class because of the 

auto corrector tool.” 

4.2.2 Time Constrains 

The teacher’s journals showed that Facebook it is time-saving for teachers. 

Facebook is also suitable for courses with few hours a week, just as the one in this 

study. It is possible to leave the writing activities as homework and control the 

deadline easily. The teacher can provide feedback by only commenting on the 

students’ texts. It is possible to have some peer correction as well. 

As students spend a long time in this social network, they think it is easier for them 

to study their progress. Leandro said:  
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“I would like to continue using Facebook because it is possible to see what 

you have written any time you open your account.” Denisse thinks: “it is 

more dynamic.” 

The majority of students consider it is easier to do the writing tasks in Facebook as 

they do not feel time pressure as in the classroom. Germán considers that: 

 “You have as much time as you want to finish the activities.” 

Moreover, there seemed to be some other positive aspects about using this tool as 

a medium to control writings. 

4.3 Students’ improvement in the writing skill 

When I started this study, students had a poor developed (and in some cases 

inexistent) of their writing skills. They took a pre-test to evaluate their performance 

in this matter. The test consisted in describing their bedroom. At his point, they had 

studied the vocabulary and the grammar structures needed to accomplish the tasks. 

However, they still lacked knowledge about the writing process. Moreover, students 

were reluctant to create any piece of writing. The results of the pre-test show the 

following examples: 

Extract #1: Germán’s pre- test writing, 

In my bedroom I has a bed. 

 

Extract #2: Faride’s pre-test writing, 

 

My bedroom there is one tv, there are two beds. There is one desk. 

Got two closets. Have got a two windows. 

 

At the end of the implementation, students took a post-test that consisted in the same 

activity. The results were the following: 

Extract #3: Germán’s post-test writing, 
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My bedroom is small, there is my bed next to the door and next to the door 

there is a tv and front of the bed there is the closet next to the window. 

Extract #4: Faride’s posttest writing, 

My bedroom is color brown and white, there are wto windows, there are one 

bed color brown. There is one tv and there is one couch. My bedroom there 

are one closet and two bedside table. 

After the implementation had finished, students carried out an extra activity to end 

up the course. I asked them to describe how they had spent Christmas and New 

Year’s Eve. The results demonstrate there was an improvement in the length of their 

texts, as well as an improvement in the organization and grammar. 

 

Extract #5: Germán’s final project, 

What did you do on holiday? 

The first week, I had a dinner with my friends of the school and the next day, I 

went to shopping gift for my friends for christmas and  I went  to a party in the 

night with my friends. 

The second week I was with my family for christmas dinner and saw to my 

aunt the last year of the year. 

How will you spend in the New Year? 

I went to Cardel for visit my family for the dinner for the new year.  

The first day of the year, I visit the farallon beach with my family and walked 

on the dunes for hours and  visit la quebrada in Villarica  beach. 

 

Extract #6: Faride’s final project, 

I went to Mexico to go shopping on Saks and Bendels. One week later, I come 

back to Xalapa and three days before Christmas I went to Puebla because my 

family wanted to visit the churches and parks. Finally, on Christmas Eve, I 
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dinner with my family. By the way, Saks on Santa Fe is amazing, I bought an 

a Louis Vuitton's Handbag. 

And now... The new year thing.... I celebrated it with my family (of course), my 

mom cook and delicious kind of lasagne and, even when she's is a good baker, 

she isn't a very good cook. Anyway, we eat twelve grapes meanwhile think 

about our wishes. And that night, a couple hours after, I went an a party with 

my dad, and saw and a old friend. We sang, dance, and all that stuff. In fact, 

after the party, a drunkie boy was chased us. But, I'm alive.  

Both texts were shared in the Facebook group. It is clear that there was an 

improvement in their descriptions, although there are still problems with grammatical 

structures. In the questionnaires students expressed this improvement had to do 

mainly with two aspects: the lessons based on Hyland’s principals and the use of 

Facebook. The first one helped students to have a clearer idea of what to do in each 

text. The second one helped to improve by practicing their skills. As they felt 

comfortable with the platform they continued to write and in this way they could 

improve. It is clear that there are still several aspects that need more work, however, 

writing is a skill that needs to be practiced to be improve.  

4.3.1 Improvement in writing focused on content 

The first category was related to the improvement of organized content in the 

students’ writing. It was expected that students could guide their texts in the right 

direction. In other words, they had to write what they were asked to without adding 

or omitting information.  

In order to improve in this category, students were first taught how to brainstorm so 

that they could select the most relevant information to add to their texts. Students 

also had the necessary vocabulary to fulfill each of the tasks. Before the 

implementation, some students had no idea about what to write. For instance, 

Germán wrote in the pre-test:  

“In my bedroom I has a bed.” 
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It is possible to see that he did not know what to write, he did not have any ideas. 

Besides, there was no structure in the text because there was no text. After the 

implementation, in his post-test, he wrote:  

“My bedroom is small, there is my bed next to the door and next to the door 

there is tv and front of the bed there is the closet next to the window.”  

It is clear that he had an improvement on this task. He wrote a longer text with more 

necessary information. He had an idea about what to write and how to organize his 

text. He knew that he needed to use prepositions and other grammatical elements 

to express his ideas. Despite the mistakes made, he still reached the objective of the 

activity. 

After revising the texts posted on Facebook, it was found that: 

1. Some students copied and pasted texts from other websites.  

2. Others did not make use of text structures; they wrote lists of ideas. 

3. Students created short simple texts following the structure and the contents 

discussed and studied in class. 

Analyzing data from the texts, we can observe the points listed above. For instance, 

Carolina improved on the development of her texts. However, she still made basic 

grammar mistakes. I present the evolution of her texts in 5 of the 6 tasks done during 

the implementation (she did not write one) and the last extra assignment: 

1) She started by copying and pasting information from Wikipedia: 

 

 

 

 

2) She wrote her own ideas, even though they were lacking content: 
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3) She wrote her ideas in a list: 

 

 

4) She finally wrote a text following the structures discussed in class and 

improved the content used in them: 

 

 

Although there were some improvements, students need to progress more on certain 

aspects such as the length of the texts and the content. Students took eight weeks 

to be able to write a short text more successfully. They went through the stages 

mentioned above in order to achieve this goal. Nonetheless they misunderstood the 

tasks and ended up copying things from the net. It can be seen that none of the posts 

has a feedback comment. There were very few of them during the whole process 

and some of them were written in Spanish:  

I did at Christmas? 

At the chistmas I helped my mother prepare 

dinner for the family , I made desserts. 

After dinner all we opened our presents and 

we had fun . 

We left the next day with the whole family walk 

, ride after returning home to see horror 

movies and we spent a whole afternoon 

together 
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It is clear that feedback needs to be improved and students need to know how to do 

it. I believe they needed instruction in this matter at the beginning of the study; 

nonetheless, this was not the aim of the research, thus, in a second cycle it could be 

an issue to take into account. 

  

4.3.2 Use of translators and websites 

During the process of implementation, students were asked to develop a variety of 

texts. They were taught how to do them and were given all the tools and knowledge 

needed. However, there were students who were not willing to participate in this 

activity. For them, the fact that they had to write a homework was time consuming. 

What they did in the end was to copy and paste information from the net. 

Fortunately, this behavior reduced during the process. The first assignment 

(description of an animal) showed that fostering students’ participation would not be 

easy. In this the first week, absolutely all students used a translator or websites to 

complete the task. This fact was perceived through the complicated language 

structures and vocabulary the students used in their texts.  

Extract #7: Sammy’s first writing, 

Delphinidae  

The dolphin family (Delphinidae), commonly known as ocean dolphins (to 

distinguish those platanistoideos or river dolphins) is a family of toothed whales 

quite heterogeneous, comprising some 34 species. Are between 2 and 9 meters 
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long, fusiform body and large head, elongated snout and a single blowhole on 

top of the head (blowholes that many marine animals have contact air or water 

with their respiratory system internal). They are strict carnivores.  

 

It is easy to identify the source of this text by just writing a fragment of the text on 

the browser: https://prezi.com/zvndg1ux6m_d/dolphins/. This activity was required 

to be redone.  

Extract #8: Antoine’s writing about animals, 

Bats  

The Bats live on cave, them are sleep on morning and at night them go to the 

food. The bats eat fruit, other food is the insect. them are present throughout 

almost of the world, performing vital ecological roles of pollinating flowers and 

dispersing fruit sedes. Many tropical plant species depend entirely on bats. Bats 

may have one to three litters in a season, the mom look after their babies to 

them are almost grown .  

 

The text above lacks language structure. Moreover, it uses connectors such as: 

throughout which is from a higher level. It was not copied from a website, thus I 

believe it was written with the help of a translator.  

The examples show that not all the texts were done by students. That does not 

mean that all of them were developed this way. This was the first task and I asked 

them to do the texts themselves. After this incident, they tried harder to develop their 

own texts, there were some exceptions but in the end the results show most of 

students tried to write their own ideas. 

Extract #9: Pat’s writing on how to get home, 

You turn left on bridge on Lazaro Cardenas. Then, you turn right on Oxxo. Then, 

you turn left on esthetic and low on the right on Hernandez Castillo. Thank you. 

https://prezi.com/zvndg1ux6m_d/dolphins/


38 
 

Even though, it is a shorter text, it is clear that this time it was written by the student. 

It has some mistakes but this is what is expected from a beginner student who tries 

to write his/her ideas.  

 

4.4 The usefulness of the lessons based on Hyland’s principles  

At the end of the implementation students answered a questionnaire to express their 

thoughts and feelings about the use of Facebook and the usefulness of the lessons. 

There were only two students who expressed that the lessons were not enough to 

obtain the tools to write a text: 

“Las lecciones me enseñaron sólo un poco más de lo básico, me hubiera 

gustado que me enseñaran más a fondo.” 

          Faride 

“En algunas partes hubiera ayudado más hacer escritos en clase.” 

          Germán 

Nonetheless, the rest of the students expressed that the lessons were useful for 

them, as they helped them to know the topics they had to write about.  

In the journal, I wrote: 

“During the lessons students do exercises related to the grammatical 

structures they will use in their texts, moreover, they learn the vocabulary need 

to complete the task.”  

I consider these lessons of essential importance if it is expected that students follow 

specific requirements. They need to know how to cope with them in advance. 
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CHAPTER 5: Discussion 

This last chapter summarizes the whole AR process, its implications and the 

conclusions obtained from the data analysis. Additionally, some possible changes 

are suggested to improve the outcomes of the research. This section concludes with 

a reflection about my experience doing this project and an impression of the results 

found. 

5.1 Implications 

The outcomes of this research might have several implications for both improving 

writing skills and motivating students to write. The findings suggest that participants 

benefited from the organized lessons that helped them to prepare their texts, they 

believed they were very helpful for them and agreed on having them. These lessons 

were composed by two elements: the four-stage process by Hyland and the 

organization of content through brainstorming. This was expressed by students 

through the final questionnaire. 

Facebook may be used as a tool to share written activities (or other type of activities) 

when the time of the class is short. During the implementation, it was observed that 

this tool is helpful for teachers as it is possible to save time in class. This was 

observed through several weeks of observations. Besides, some students find it 

more practical to work on this social network as it provides them with tools such as 

the auto corrector, which promotes self-correction in students. They also have more 

time to develop their writings at home and they say it is more dynamic. However, 

some participants said there is no difference between the class and the Facebook 

activities.  

Students’ awareness of the importance of writing and the benefits of the activities 

done during the implementation seem to be positive. They reported in the final 

questionnaire that they would like to keep on working on their writing task through 
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Facebook. They said they needed to improve this skill because it was important for 

their academic life.  

5.2 Limitations 

A number of important limitations need to be considered. During the implementation 

there were mainly three. The current research only examined texts focused on the 

improvement of the organization of the content. It left aside other aspects such as 

grammatical structures. Text were improved but they still present some mistakes. 

Secondly, this study was focused on a specific context. A group were students have 

access to different technologies. Thus, the current research was unable to analyze 

the outcomes of this implementation in a different context were students do not have 

their own devices and have to pay to access the net.  

Thirdly, this study was limited by the lack of commitment of some students. This 

issue reduced the numbers of texts to be analyzed. As it was previously mentioned, 

some students did not complete all the texts or they copied them from websites. The 

conclusions reached cannot be applied to the total of students in the classroom.  

5.3 Changes next time around 

First I would need the school authorities’ support to develop a research project. It 

would be necessary to raise awareness on the importance of it for all teachers. I 

would also have to make emphasis on how important it is to collect data directly from 

participants by recording them and interviewing them face to face. 

As mentioned above, we missed many classes during the period of implementation. 

In order to avoid this situation, it is necessary that the school’s administration support 

teachers when they require it. If a teacher does not allow their students to watch a 

soccer match and stay in the classroom; the principal should support that decision.  

Another thing I would change next time around is peer feedback. I consider that it is 

an important part to help students improve their writing abilities. I would like to 
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provide pupils with some instructions on how to do peer feedback correctly, so that 

they know how to help their classmates by using this tool.  

5.4 Conclusions 

When implementing an Action Research in our teaching context, we are not only 

improving our own teaching practice but the one of many other teachers. There are 

always factors that affect the process, such as students’ motivation, participation and 

autonomy; school’s policies and logistics, administration support and unexpected 

situations. It is very important for a research project to have the support of the 

school’s authorities during the whole process; however, it is not always the case. 

Some schools feel threaten from researchers when it comes to reporting what it is 

studied inside their institution. Anonymity is not always the key to obtain full freedom.  

The findings presented in this report show that it is possible to improve students’ 

writing skills by focusing on content through the use of Facebook and the appropriate 

lessons based on Hyland’s principles. If they are provided with lessons that prepare 

them to enhance these two aspects of writing, students can make some progress. It 

is necessary to motivate them to write. When we do not have enough time to do so 

in our classes, Facebook becomes a crucial tool as it is a widely used network among 

students nowadays.  

Besides the accessibility of this medium, it is important to mention that participants 

report they spend a lot of time in Facebook. That is a favorable point that may make 

Facebook feasible to use as a space to work on with students. It motivates them to 

write as they can do it whenever they want at home: from their cellphones, Ipads, 

tablets, and other devices. Moreover, they can recheck their posts as many times as 

they wish easily, instead of looking for a piece of paper that in my context would be 

a problem as many students do not have organized notes.  

Nonetheless, it is important to highlight the fact that Facebook is only the medium of 

publication. Teachers should not expect that students write on Facebook out of the 

blue only because they like surfing on that network. It is essential to provide them 
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with the right knowledge and instruction beforehand. That is why the lessons 

focusing on developing the organization of ideas and texts are very important. 

Students reported that those lessons where very beneficial as they had a bigger 

impact that the use of Facebook.  

All in all, it is possible to work on the improvement of writing by focusing on content 

by means of Facebook. I consider that the use of Facebook needs to be closely 

controlled by the head teacher as students sometimes take more than the time they 

are given.  

5.5 Ways forward 

Taking into consideration the results obtained from the first cycle, I came up with 

some ideas to keep on working with a second cycle for this AR. As it is mentioned in 

the section of changes next time around, I think it would be feasible to improve 

students’ writing skills through peer feedback. Therefore, in a second cycle students 

would be taught how to correct texts. Then, they would be able to do that with their 

classmates’ writings on Facebook. In this way, students would improve different 

aspects of writing, such as the grammar and vocabulary, collocations, cohesion and 

coherence.  

This action plan may be implemented in another context that has the possible 

conditions to do so. I believe that these kinds of activities are helpful with older 

students or with students who take English as an optional subject instead of a 

compulsory one. Other SNS’s could be used to improve not only writing but other 

language skills.  
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APPENDIX 1: Initial Research Questionnaire 

ENCUESTA PARA ESTUDIANTES 

 

Responde las siguientes preguntas. 

 

1.- En tu secundaria, ¿cuántas horas de inglés a la semana  tenías? 

2.- ¿Has tomado clases particulares de inglés? Si tu respuesta es sí, específica por cuánto tiempo. 

 

3.- ¿Tu anteriores profesores de inglés hablaban inglés en las clases? Si tu respuesta es sí, especifica  

cada cuanto lo hacía. 

 

4.- De las cuatro habilidades lingüísticas a desarrollar (escribir, hablar, leer y escuchar) ¿Cuál es la 

que más se te dificulta?  

 

5.- De las cuatro habilidades lingüísticas a desarrollar (escribir, hablar, leer y escuchar) ¿Cuál es la 

que más se te facilita? 

 

6.- De las habilidades antes mencionadas ¿Cuál te interesaría practicar más? ¿Por qué? 

 

7.- De las habilidades antes mencionadas ¿Cuál te parece de mayor importancia para tu preparación 

académica? 

 

8.- ¿Cuál(es) son tus expectativas en relación al aprendizaje del inglés?  

 

9.- ¿Te interesa aprender inglés? Especifica tus razones. 
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Appendix 2: Initial Research Test (Number two was considered as 

the pre-writing test) 

1.- Look at the image and describe the bedroom using there is/are, have/has got and prepositions 

of place. (Write 10 sentences) 

 

 

 

 

 

 

 

 

 

 

 

1.- 
 

6.- 

2.- 
 

7.- 

3.- 
 

8.- 

4.- 
 

9.- 

5.- 
 

10.- 

 

2.- Write a short description about your bedroom. (40 words). 
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3.- Write sentences using the right preposition. 

 

 

 

 

 

 

 

 

 

 

 

4.- Fill in the gaps with the words on the box. 

 

 

1.- My family and I usually eat in the _____________________________. 

2.- In my _____________________ I have posters of my favorite band on the walls. 

3.- My parents’ _____________________________ has got a bathtub. 

4.- My mother likes flowers. She has got a ____________________ full of them. 

5.- The room of the house you use to cook is the ________________________. 

6.- My house hasn’t got a _________________________. There is only one story. 

7.- In Perote, as there’s always cool, houses have got a _________________ to warm the rooms. 

8.- If you have to go up several stories in a building, you better use the ____________. 

9.- When you receive visits in your house, you usually do it in the ________________________. 

10.- I want an apartment with a big _____________ with a view to the sea. 

Balcony  lift living room kitchen  stairs  dining room 

 garden 

Bedroom chimney  bathroom 
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Appendix 3: Final Questionnaire 

CUESTIONARIO SOBRE ESTRATEGIAS DE ESCRITURA 

Nombre: _________________________________________________________________ 

 

1.- ¿Lees memes , información o posts  en inglés cuando usas Facebook?   

2.- ¿De qué manera crees que el uso de Facebook haya ayudado a motivarte a escribir? 

3.- ¿Consideras que escribir en Facebook es más fácil que escribir en la clase? Explica por qué sí o 

no. 

4.- ¿Consideras que para poder escribir un texto sobre un tema específico es necesario antes tener 

clases sobre el vocabulario y las reglas gramaticales relacionadas al tema? ¿Por qué? 

5.- ¿Las clases en el aula te ayudaron a obtener las herramientas necesarias para desarrollar los 

escritos en Facebook? Si tu respuesta es NO explica que te hubiese gustado aprender o que 

actividades te hubiesen ayudado más. 

6.- ¿Escribiste todos los textos solicitados? Si no los hiciste, explica por qué. 

7.- ¿Diste retroalimentación a los escritos de tus compañeros? Si no lo hiciste explica por qué. 

8.- ¿Qué otro tipo de actividades en Facebook te hubiesen gustado para mejorar tu habilidad de 

escritura? 

9.- ¿Te gustaría seguir usando grupos de Facebook para mejorar tu habilidad de escritura? Explica 

tu respuesta. 
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Appendix 4: Post writing test. Final test. 

 

El primer texto que escribiste en inglés fue la descripción de tu cuarto usando there is/there are, 

prepositions of  place (on, in, between, under, etc), vocabulary about the furniture. Escribe 

nuevamente una pequeña descripción de tu habitación usando los mismos elementos. 
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Appendix 5: Examples of students’ post on Facebook 
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