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Abstract

Oral development has been one of the main constraints that beginner English learners
at the MEIF(Modelo Educativo Integral y Flexible) English 1 of Universidad Veracruzana
face while learning English at the Language Center as this skill is one of the least
practiced during their studies at secondary or high-schools. This Action Research report
involved 19 MEIF English 1 students who worked with 8 learning to learn activities
intended to support them in their oral skill development. The activities proposed in this
research were focused on two dimensions: learning styles and learning strategies. Due
to the level of the students, it was decided to work with learning styles, 3
metacognitive strategies, 3 cognitive strategies and 1 affective strategy addressed to
develop oral expression. Data were collected through students’ and teacher’s logs,
teacher’s journal, questionnaires and a mid-term oral test was considered. Findings
suggest that in order to support students’ language learning, it is necessary to teach
not only the language but also to support them with strategies to handle their learning.
In the same way, results suggest that although communication strategies are focused
to promote oral communication, the strategies considered in this project are also
helpful to achieve it.
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INTRODUCTION

When learning a language some skills such as reading, writing seem to be neglected
while others like listening and speaking have been the focus of several researches. It
appears that speaking has over the years gained the attention of the actors involved in
the learning of foreign language process: teachers-students-researchers. How to make
their students more fluent or how to develop communication has been discussed
through the different language methods and approaches such as the Audio-Lingual
method (1940-1950) based on behaviorist theories (Skinner) and structural linguistics (
Bloomfield) Community Language Learning (1976) created by Curran, The Natural
Approach by Terrell and Krashen (1977) , Communicative approach (1972) influenced
by woks of anthropological linguistics ( Hymes) and Firthian Linguistics (Halliday, 1973),
( Brown, 2000; Canale and Swain, 1980; Richards and Rodgers, 2001). The majority of
these methods and approaches focused on developing ways to foster speaking
accurately or fluently. For students, it seems that to express themselves by speaking,
talking to others is seen as a signal of success (Richards, 2006).

However, during the last two decades, cognitive studies about learning languages have
focused on observing the different behaviors and ways in which students process the
information in order to achieve learning a language. Studies on strategies have been
carried out since the late 60’ until now. According to Chamot and O’Malley (1999), one
of the ways in which students have shown to process information is through the use of
different strategies that foster the comprehension and retention of a language. By
means of these studies, teachers have been able to identify different strategies that
researchers have observed and that have derived into the creation of various
classifications of strategies. Some of those taxonomies have been proposed by Rubin
(1975-1981), Stern ( 1975) Naiman et al (1978) , Wenden (1982) Chamot and O’malley
xii

( 1987), Oxford (1990), Cohen (1981-2011) among others. At the same time, different
definitions have been given for the concept of learning strategies which are basically
described as the different actions or behaviors students take in order to achieve
learning. Oxford ( 1990-2003). However, research has shown that strategies do not
work in isolation.

Another dimension that has contributed to empower students learning is that of
learning styles. Learning Styles and Learning Strategies are two dimensions that
determine the way and the students’ performance when learning a language (Oxford,
2013 ). Research on these two dimensions has been carried out in a separate way
Rubin (1975-1981) , Stern ( 1975) Naiman et al (1978) , Wenden (1982) Chamot and
O’Malley ( 1987), Oxford (1990) , Cohen (1981-2011), Cassidy ( 2004), but little has
been reported on the application of both dimensions Oxford (2003), Cohen ( 2011),
Coto (2010), Brown (2007). This fact could be due to the recent integration of learning
styles in the field of education. In the same way, studies on learning strategies
especially, language learning strategies in a second language have been developed for
not more than two decades. Both fields, learning styles and learning strategies, have
become areas worthwhile to research and observe in class.

After noticing the different oral difficulties students face when they are learning a
language, I have decided that the application of both dimensions, learning styles and
strategies, could be of great benefit for beginner English learners who have had little or
none experience in working the oral skill of a language. Both fields suggest that the
awareness and empowerment of activities by the use of strategies and the support of
learning styles have influenced in the learners oral development as it will be describe in
the literature review.

Raising awareness of the learning to learn activities proposed in this paper would give
students the tools to face oral tasks and foster speaking abilities at a beginner level.
xiii

Despite the existing research on strategies and learning styles, it seems that not much
has been carried out on the oral skills at a basic level of English, that is, beginner or
false beginner students in a foreign context. Most of the reported research has focused
on observing communication strategies at levels in which students are able to handle
certain amount of language that allows them to make use of certain communication
strategies Cohen (2011), Khan et al. (2011).

However, it is my belief that those

strategies are not suitable at all for Mexican students with very little or no experience
in the in oral skill. And this is why I decided to implement 8 learning to activities
(leaning styles and strategies) in order to find out other ways through which students
can improve their English oral performance.

Paper Organization and Chapters’ Overview

This section describes the organization of this paper through the description of each of
the chapters that make up this work.

Chapter 1, provides the reader with an overview of the macro and micro context,
where the project took place, the relevance of the information, the purpose, aim and
scope of the intervention, and the research questions.

In Chapter 2, it is offered an overview of some of the main theories about speaking,
strategies and learning styles, in order to support the 8 learning to learn activities that
were selected for this work.

In Chapter 3, the methodology and the different instruments that helped to carry out
this project is presented as well as the description of the implementation and the
analysis procedure of the different data obtained.

In Chapter 4, the results and a discussion of the research questions is presented.
xiv

In Chapter 5 the different findings and reflections will be given. These reflections will
include to what extent the implemented activities helped students to develop their oral
skill in the MEIF English 1 course.

In Chapter 6, the pedagogical implications are explained as well as the conclusions that
the researcher has reached.
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CHAPTER 1
CONTEXT OF THE RESEARCH
1.1 Chapter Overview
This chapter will give the reader an overview of the context where the action
research project was carried out. It gives a brief description of the Universidad
Veracruzana and its curriculum as the macro context to continue with the UV
Language Centers, in particular, the Language Center Cordoba as the micro context of
the project. The relevance of this work for both contexts as well as the main
objectives of the intervention will be provided.

1.2 The Macro Context: Universidad Veracruzana
The Universidad Veracruzana ( UV ) is a public University founded in 1944. Its
functions concern teaching, research, diffusion of knowledge and culture. The
different BA programs are Arts, Biology, Agronomy, Medicine, Engineering,
Chemistry, Management and Business, Computer Science, Mathematics, Humanities,
and Languages. Currently, the university offers different learning environments such
as virtual courses, face-to-face courses and blending courses that require students to
work on-line with some face-to-face sessions and an open system where students
attend classes on Saturdays.

During the last decade, the UV has been facing different challenges to meet the
Mexican society demands on higher education. One main challenge has been to
change the curriculum of their BA programs to meet these demands. As a result of
this change, the Universidad Veracruzana has operated under the curriculum called
MEIF (Modelo Educativo Integral Flexible) since 1999. This curriculum is intended to
consider the different national and international changes that have been happening
in education. The MEIF is based on a constructivist view of learning in which learners
are encouraged to construct knowledge and the learning process has become
student-centred breaking up the paradigm of a teacher-centred learning. Thus,
students are seen in this new curriculum as active participants to be initiated in the
1

autonomous learning process, following an on-going process of constructing the
knowledge which is relevant to them. Special emphasis is given on providing the
learners with knowledge from a cognitive perspective taking into account procedural,
theoretical and attitudinal aspects (Estevez, 1999).

This is why authorities and academics at the UV have been working on the
development of intervention projects to foster and accomplish the principles of the
MEIF curriculum throughout these years.

1.3 The Universidad Veracruzana and its Curriculum
As mentioned before, changes in the UV curriculum resulted in the establishment of
a “foundation area” for all the BA programs offered by the UV and four other areas
such as the disciplinary one and the optional one.

The foundation studies area is integrated by four subjects that are compulsory to all
the students enrolled in a BA program at the UV, being English one of these
compulsory subjects. The subjects in the foundation studies area have a great weight
in the curriculum as if students fail any of these subjects they are not able to
continue their BA degrees.

Since the purpose of this foundation area is to provide BA students with different
skills that enable them to cope with their activities at a university level. These skills
include using a computer, writing essays and being able to communicate or looking
for information related to their discipline in another language. Therefore, students
are in need to credit two English courses at a basic level: English 1 and English 2.

1.4 The Compulsory English Courses
The MEIF English courses (English 1 and English 2) have a duration of 90 hours each
one and students have several alternatives to credit these two courses. The different
options include: 1) enroll in a regular classroom-based course; 2) enroll in a self2

access center and work on their own to fulfill the goals of the syllabi; 3) take on line
courses; 4) take a competence test or 5) demonstrate their English knowledge by
means of proficiency test, either national with the Certification Exam of English
(EXAVER) or international with the

Preliminary English Test ( PET ) or the Key

English Test (KET) from the University of Cambridge Local Examinations
Syndicate (UCLES).

One important feature of the regular-classroom based courses is that students attend
classes 75 hours and the remaining hours are devoted to autonomous learning by
attending to a self’ access center at least one hour per week. These self-access
sessions are also mandatory for students who enroll in this type of courses. The
courses are sequenced, thus, if students do not pass English 1, they are not able to go
into English 2.

They have to repeat the first course and they only have two

opportunities to pass a course. If they do not do so, they have to quit their university
studies.

1.5 The Micro Context: UV Language Centers
With regard to the area of languages, the university has a Faculty of Languages, a
School for Foreign Students, six Language Centres and nine Self- Access Centers. The
UV founded the first of its six language centres in 1979. Between 1980 and 1982 five
centres were opened. The Language Centres have been part of different UV
departments such as the Humanities one. However, due to the changes the UV is
always implementing to comply with the international demands on education, the
Language Centers are now part of the International Office of the UV.

This change has not affected the structure of the centers where there is a general
Dean for all the centres and each centre has an academic coordinator. The six
Language Centres are spread over the five different campuses in the state of
Veracruz.
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“The language centres are university academic units, mainly devoted to the promotion of the
learning of foreign languages, although the learning of indigenous languages, such as Nahuatl,
has also been offered at certain times in some centres. Nine self-access centres were founded
between 1988 and 2001. Four of these self-access centres are attached to each of the
Language Centres in each of the university campuses and depend administratively on the
Academic Coordination of the Language Centres. The others are attached to the School of
Foreign Students, the Faculty of Languages and the central libraries of three of the campuses
of the university” (Sánchez, 2009, p. 9).

It is important to mention that as part of the Universidad Veracruzana, the Language
Centers, work aligned to the model of education of the University based on
competences being one of the main of objectives to help students to become
autonomous learners. Thus, it is essential to consider apart from the suitable
selection of materials a teacher should make for the courses to achieve the
communicative competences, the training that can support the students’ learning
skills. This training can help students to develop suitable strategies to achieve
learning in the MEIF English courses and pass them. Also, through this work, teachers
may encourage students to continue their English learning.

1.6 The Language Center-Córdoba
The Language Center in Córdoba was founded in 1980, as a result of the expanding
policy of the Universidad Veracruzana in the 80s and as part of one of the main
functions of any university, to meet the students’ demand for English courses and of
course, to broaden their general education and culture .(Sánchez, 2009)

The language Centre in Cordoba has offered 4-skill courses in English, French, Italian,
German and a reading comprehension course in English, and recently ESP courses for
business students and medicine students. The four-skill course comprises of five
levels of study to be completed in five semesters -375 hours-. The methodological
approach emphasizes the communicative competences of the target language.
(Sánchez, 2009).

In addition to these programs, since 1999, the Language Centre in Cordoba, has been
in charge of teaching the MEIF English courses to students enrolled in a BA program
4

at the UV, as well as, English for students who feel motivated and decide to continue
their levels of English or any other language to have optional credits in their majors.

1.7 Relevance of the Intervention
Based on her experience working with the MEIF English courses, the researcher has
noticed that students just want to pass the two courses, that is, to get the required
credits for English 1 and 2 in order to continue their BA studies since failing them,
means that they need to quit their university studies. It is undoubtedly certain that
only a few students feel motivated or interested in continuing their courses of English
as found in a study by Sanchez (2009) exploring the motivation and perceptions of
English of students taking these English courses.

Nevertheless, in the current context of the Universidad Veracruzana, it has become
important to have more than two English courses. The University has been working
collaboratively with different universities in the country and abroad, and students
have good opportunities to study in a different university in Mexico or abroad.
Hence, students can take advantage of the Mobility Program the University has and
participate in exchange programs or get scholarships to study abroad. However,
most students do not have access to these scholarships due to the fact that they do
not possess the proficiency of English required.

The English courses at the MEIF are intended to reach basic levels of English. For
English 1 students are expected to exchange information about personal information,
family and descriptions, routines, home and places, food and drinks, likes and
dislikes. It is true that students are expected to interact at a very basic level, but it
seems that the word “compulsory” is the first barrier students at the MEIF English
courses face to have a good performance to be able to pass the course. The
researcher has tried to do her job by finding ways to motivate and relax students
since the beginning of the courses; however, this has not been enough to make them
succeed.
5

As a practitioner, I have been able to work with most of the levels offered at the
Center, among these levels, I decided to focus my attention on a group that belongs
to the MEIF English 1 due to the specific characteristics and conditions that students
at the MEIF face to learn English. In particular, developing the students’ speaking skill
because they usually have little experience or none to interact in the target language,
that is, English.

One of the observations that came out while teaching MEIF English 1 these years is
that the reason for some students’ failure goes beyond the understanding of the
language or in some cases the motivation students bring to the classroom. I have
noticed that one of the main factors that may influence on the MEIF students
achievement in the course deals with the students’ context and educational
background.

The MEIF groups at the Language Center gather students from the different areas of
the majors offered in the Orizaba-Córdoba campus of the University. In a group,
there can be students from engineering, agriculture, nursing, dentistry, architecture
students, among others. The students’ ages are among 18-20 although there may be
some 20-25 year-old-students. These groups are usually formed by 20-25 students
with a maximum of 30 students in each classroom. As a first instance, students have
different interests which should be met in a class.

However, from my own

observations the main problem is based on the fact that students come from
different contexts and educational backgrounds.

One of my assumptions to carry out this project is related to those students who
come from rural areas as their basic education was carried out in Telesecundarias
and Telebachilleratos where English is taught by teachers whose level of English is
very low or none. Generally, these teachers have no training at all in teaching English
as a foreign language, and the same teacher is in charge of assisting students with the
6

different subjects. These subjects are followed through a TV program. As a result,
these students have not experienced English in the same way as the ones who were
able to study in schools where each subject has a teacher in charge of it. Besides,
those teachers are supposed to have some training or specialization in the subject
they are teaching.

Nevertheless, it seems that the disadvantage is not only in relation to language but it
has also been reflected on the lack of tools and skills students have to face learning.
Some students have shown to be very skillful with the language, others, although
with some difficulties, are able to handle their learning and face the language.
However, most of the students with difficulties with the language have also shown
difficulties to manage their own learning.

One of the main complementary dimensions to empower learning is to provide
learners with efficient learning strategies which can be applied in learning a language
or in the different contexts in which students will be communicating. Strategies can
be a key to a more competent education for the MEIF students. It is by means of
suitable strategies, that students will become more autonomous and able to, little by
little, assume the responsibility of their own learning. Fedderholdt cited by
Hismanoglu (2012) states that “developing skills in three areas, such as
metacognitive, cognitive and socio-affective can help the learner build up learner
independence and autonomy whereby he can take control of his own learning.”

Another important aspect that can be achieved through this paper is the fact that not
only students at the Universidad Veracruzana face difficulties with language learning
but also difficulties with coping with learning at a university level. I expect that the
activities that were carried out can be useful for students in any other contexts, and
that by means of this work, I could contribute to break the stereotype of English
learning as a difficult subject, and difficult to achieve.

7

1.8 Purpose, Aim, and Scope of the Intervention
The purpose of this project was to work on some learning to learn activities intended
to facilitate learning and foster oral interaction in BA students taking a very basic
level English course (MEIF English 1). It was expected that by means of the different
strategies students put into practice during the implementation of this project, they
would be able to find other ways to handle their English learning. It was thought that
they would be able to carry out their oral tasks and oral evaluations in the course
successfully. It was also expected that students would also be motivated in their
English learning.

The selected activities implemented in this project had a twofold purpose: firstly, to
make students aware of their learning styles and how to use these to empower not
only their English learning but also the other subjects in their BA programs. And
secondly, the implementation of a selection of learning strategies to help them to
organize their own learning and retrieve storage information to cope with the oral
practices required in the course.

Students’ awareness of their learning styles along with the implementation of the
learning strategies were related to the content seen in the class. As far as the
learning strategies is concerned, it was decided to select three metacognitive
strategies, three cognitive ones and one affective strategy. The choice of these seven
learning strategies relied on the fact that students need to plan and organize their
own learning and that teachers should pay attention to the affective factor when
students are exposed and asked to talk in front of their peers and teacher or facing
an oral exam.

This first awareness will be followed by the implementation of a selection of 3
metacognitive strategies, 3 cognitive strategies, 1 affective strategy. The aim of this
8

selection is to raise students’ awareness on a) how to plan and organize their own
learning, and b) help students to be able to retrieve storage information when the
oral practices required it. In order to complement these strategies, and considering
the different affective factors Brown (2004) through which students are exposed
when learning a language, students would work with an affective strategy. This
activity was applied before the midterm exam in order to make students reduce their
affective filter and build confidence to face their oral exams and in any other
situations in which students were orally being exposed.

1.9. Research Questions
Trying to support students to improve their own learning skills to overcome
difficulties with the language and to achieve their courses, it was decided to work on
some strategies intended to facilitate learning and foster oral interaction at a very
basic level. After reviewing several research papers, the researcher noticed that
most of the proposals for the implementation of strategies was developed in
contexts in which students handled certain level of English. Most of those strategies
belonged to the classification of communication strategies proposed by Poulisse,
Bongaerts and Kellerman (1987) Stern (1983), Oxford, who called them compensation
strategies, (1990), among others. Nevertheless, considering the MEIF students’
context and level of English, the communication strategies were considered not very
appropriate at this level; therefore, 7 strategies were selected to facilitate students’
oral development, even though they do not belong to the classification of
communication strategies proposed by the authors mentioned previously. These 7
strategies worked aligned to students’ learning styles.

The aspects mentioned above gave rise to the following research questions to be
investigated in the present project:

RQ1: How can the implementation of 8 learning to learn activities at the MEIF English
1 course facilitate students’ learning of English?
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RQ2: Can these learning to learn activities help students in the development of their
oral skills at a very basic level to meet the demands of their mid-term partial oral
exam?
RQ3: To what extent the use of these strategies has been relevant for the students in
this course?

1.10 Chapter summary
This chapter offered an overview of the context where this research was carried out,
as well as the relevance of the intervention project with its aims and purposes, and
the definition of the research questions.

In the next chapter, the different theories that gave rise and supported this research
project will be described.
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Chapter 2
Literature Review

2.1 Chapter Overview
This chapter provides an overview of the relevant literature related to the topic of
the intervention project carried out. First it gives a description of speaking, then, it
focuses on learning styles to finish with a description and justifying of the different
strategies proposed and adapted to foster oral skills.

2.2 The Speaking Skill
Language teaching involves the empowerment of the 4 skills in a language: listening,
reading, writing and speaking. The importance given to each of the skills has varied
depending on the approaches. Therefore it is observable how in earlier stages of
language teaching speaking was neglected by the grammar translation approaches
which were only concerned about the written form of the language. During the
transition of the different methods and approaches to teaching, speaking seemed to
gain a place, however, pronunciation was given the main attention and no attention
was given to other competences such as pragmatics, functional, or socio-cultural. It
has been in the past two decades that speaking has been observed in terms of
discourse and interaction. Studies by Richards ( 2006) and Bygate (1987) revealed
that speaking has been studied in terms of discourse, conversational and corpus
analysis of the spoken language (Richards, 2006).

It is relevant for this research to consider Brown and Yules’ (1983) framework cited
by Richards (2006) to design materials: talk as interaction, talk as transaction and talk
as performance. Richards synthetizes each of them as it follows: talk as interaction
involves the social function and it is basically focused on small talks which help
speakers to interact and exchange casual information. Talk as transaction is based on
communicating clearly and accurately in order to obtain services. It involves group
discussions and problem solving activities among other classroom activities. Talk as
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performance is described as the communication of information usually by means of
monologues, talks and speeches which usually focus on a specific audience.

The implication of this framework for teaching is to address suitable speaking
activities depending on the students’ characteristics and level of English. According to
Richards talk as interaction seemed to be the most difficult to teach as it involves
knowledge of how to react to certain expressions, how to open or close a
conversation. Meanwhile talk as transaction is seemed as easier to plan and likely to
occur in beginner level groups as it involves information-gap activities, role plays and
guided activities through which students start building confidence and to allow them
to exchange information.

As part of this research, it has been important to take into account that talk as
transaction was the most appropriate to consider, since the MEIF English 1 students’
required to be guided due to their level of English. The information stated in Brown
and Yule’s framework helped to identify and define the oral activities that students
would be working with.

2.3 Learning Styles
Working with learning styles has been a dimension within the domain of psychology,
the impact has reached the fields of health, business, industry, vocational training,
education and more concerned with this research in language teaching. It is
necessary to mention that in the area of styles it is important to know the difference
between Cognitive style and Learning style. Cognitive style, according to Allport
(1937) cited by Cassidy (2004), is the way in which a person processes information,
or carries out cognitive processes such as problem solving, thinking, perceiving and
remembering , and learning style is describe as the “how” the learner applies the
cognitive style. In the same way Hartley cited in Cassidy (2004) summarizes cognitive
styles as the how students approach cognitive tasks and he describes learning styles
as the way learners approach learning tasks. However, for this research project, this
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paper will mainly focus on learning styles. Learning styles is defined as “the manner
in which individuals choose to or are inclined to approach a learning situation has an
impact on performance and achievement of learning outcomes” ( Cassidy, 2004:420).
Brown ( 2007) defines styles as the “tendencies or preferences within an individual…
characteristics of intellectual functioning and personality type that pertain to you as
individual”( p.119). According to Brown Learning styles mediate between emotion
and cognition. The Dunns (1993) cited by Dening (2004 ) refer to learning styles as
the way in which a person concentrates, internalizes and remembers new and
difficult academic content. For Scarcella and Oxford (1992) cited by Coto (2010)
defined earning styles as “behaviors, steps, or techniques used by students to
enhance their own learning”(p.3)

According to Coffield cited by Brown, Cristea Stewart, Brailsford, (2005) about 75
taxonomies on learning styles are currently in used. Some of the most remarkable
works on learning styles views have been examined by Rayner and Riding (1997), de
Bello (1990), Swanson (1995), Cassidy (2003) and Coffield et al. (2004).

Cassidy

(2004) describes some of the major models and measures on styles. One of the main
emphases is given to the distinction of cognitive style and learning style. Allport
(1937) cited in Cassidy (2004) defines cognitive style as the way in which a person
habitually process mental abilities, while learning style reflects the application of
cognitive style. Some of the works referred in Cassidy’s research are Curry’s Onion
Model (1987), Riding and Cheema’s Fundamental Dimensions ( 1991) ,and Rayner
and Riding (1997). These works basically compile concepts which are related to
concepts in theories by Kolb who named his model as Experiential Learning Theory.
Bello (1995) cited in Cassidy (2004) points out that the different models are just
different proposals with different emphasis for investigation.

Due to the characteristics of this research study in particular, it was considered to
focus on one of the most common and possibly simple ways to approach styles which
is through the VAK (VAKT) model proposed by Fleming and Mills (1987). This model
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suggests that there are 3 basic types of learners which was originally categorized in
Visual-Auditory-Kinesthesic learners. This model was later updated to VARK (VisualAuditory-Red-Write-Kinesthesic). Another variation of this model categorizes learners
as Visual, Auditory, Kinesthesic, or Tactile (VAKT). Fleming and Mills’ model suggests
that learners and teachers experience learning in these 4 modalities.

Since students at the MEIF English 1 may be facing their first encounter with concepts
as learning styles and learning strategies, it was decided to familiarize students first
with the concepts proposed by Fleming to identify their learning style.

Works on learning styles carried out by Coto (2010) suggest that the use of this
dimension in learning seems to have influence in the success of language learning. In
the same way , Cohen ( 2010) points out that styles make their contribution to
learning therefore learners can take advantage from knowing their style preferences.
It is expected, then, that through the empowerment of students learning styles, they
will be able to internalize and use the necessary information to solve the different
oral activities students at the MEIF English 1 are required to do in classes and in their
exams. These studies have contributed to a self-understanding of students’ pace
while learning a language as well as the understanding of their different attitudes and
behaviors in the classroom as a result of their very particular ways of learning. After
identifying students’ learning styles it has also been understood why some students
seem to be more skillful with oral skills than others.

The purpose of this research is to enhance oral skills by integrating two dimensions
learning styles to the different activities and the implementation of strategies to
enable students to exchange oral communication at a basic level.

2.4 About Learning Strategies
Studies on strategies began in the 1960’s as a result of the cognitive theories and
questioning about the mental processes and structures that a good learner do to
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learn a second or foreign language , (Hismanaglu, 2012). Although, since 1960’s
various definitions have been given to strategies, most of concepts keep key words
for their definitions as it is shown in the following table 2.1.

Table 2.1 Definitions for Learning Strategies.
DEFINITION

AUTHOR

“Learning strategies are the thoughts and (Chamot,

Barnhardt,

El-Dinary,

actions we engage in, consciously or not, Robbins, 1999, p.1)
to learn new information. The goal of
teaching learning strategies is to help
students to consciously control how they
learn so that they can be efficient,
motivated, and independent language
learners “
“Learning strategies are the conscious (Chamot, 2004)
thoughts and actions that learners take in
order to achieve a learning goal. Strategic
learners have metacognitive knowledge
about their own thinking and learning
approaches, a good understanding of
what a task entails, and the ability to
orchestrate the strategies that best meet
both the task demands and their own
learning strengths”.
“ specific actions taken by the learner to (Oxford 1990, p. 47)
make learning easier, faster, more
enjoyable, more

self-directed,

more

affective, and more transferrable to new
situations”
“the behaviors learners actually engage (Wenden and Rubin, 1987, p.19)
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&

in to learn and regulate the learning of a
second

language,

as

well

as,

the

knowledge learners have about the
strategies ( strategic competence) and
the knowledge learners have about
aspects of their language learning.”
“Thoughts

and

actions,

consciously (Cohen, 2011, p.7)

chosen and operationalized by language
learners, to assist them in carrying out a
multiplicity of tasks from the very onset
of learning to the most advanced levels
of target-language performance”

As it can be observed although the definitions vary in the use of some words, the
concepts converge in the idea of strategies as the conscious actions students take in
order to improve their own learning, learning which is transferable to the tasks the
learners will be facing. Wenden and Rubin (1987), however, go further by defining
the knowledge of strategies as a part of a competence, strategic competence.

Aside from the definitions previously mentioned, there are some authors who have
worked specifically on strategies that learners use to overcome communication
problems.

Some of the main taxonomies for communication, compensatory or

compensation strategies have been proposed by Tarone (1997), Corder (1980),
Faerch and Kasper (1983) Wargner (1997), Bialytok ( 1990), Stern (1983), Poulisse et
al. (1984), Towell, (1987), Brown (1987) and Oxford (1990). Some of the key words
to define communication strategies have been “conscious plans”, “conscious
employment” “strategies…to overcome the crisis” “techniques … when faced with
some difficulties” “techniques of coping with difficulties” “… to compensate for a
deficit…” “attempt of two interlocutors to agree on meaning” “ techniques employed
by a speaker to express his meaning” “…achieve his intended meaning”
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Bialystok’s cited in Zhang (2007), summarizes four definitions for communication
strategies :
“(1) a systematic technique employed by a speaker to express his meaning when faced with
some difficulty; (Corder, 1977)
(2) a mutual attempt of two interlocutors to agree on a meaning in situations where requisite
meaning structures are not shared;

(Tarone, 1980)

(3) potentially conscious plans for solving what to an individual presents itself as a problem in
reaching a particular communicative goal; (Faerch & Kasper, 1983a)
(4) techniques of coping with difficulties in communicating in an imperfectly known second
language. (Stern, 1983)” ( Zhang, 2007, p.44).

It seems that the use of these strategies have been of great benefit for language
learners, as raising awareness of the use of this group strategies has contributed to
reduce students anxiety while producing the language orally. Communication
strategies have been also a way for students to overcome communicative tasks and
manage to continue their oral communication. Apparently research on the use of
communication strategies have been done especially with groups in which learners
handle certain level of English, which allow them to make use of those strategies to
overcome problems while communicating their ideas.

Research by Abraham and Vann cited in Rubin and Wenden ( 1987) revealed that
strategies such as asking for clarification, ask for more information, paraphrasing
among others which are part of the communication strategies were used by
intermediate level students. In the same way, Khan and Victor’s (2011) case study
with seventy-nine intermediate students showed the use of compensation strategies
to solve three oral tasks through which researchers observed and compared the use
of learners’ strategies.

In addition to the previous Chen (1990); Huang & Naeerssen (1987); Rost & Ross
(1991) cited in Nakatani (2010) pointed out that:
“The type and frequency of strategy use for communication varies according to learners’ oral
proﬁciency level, and low-proﬁciency students could have difﬁculties in choosing appropriate
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strategies and recognizing the effects of using strategies. Thus, it is important to examine
whether the use of OCSs is equivalent across high- and low-proﬁciency students.”(p.119)

Nakatani’s case study was carried out with mixed students who had experienced at
least 6 years of English. Students were trained and observed in the use of strategies.
One of Nakatani’s findings was that there should be a specific training for lowproficiency students who were unable to develop oral communication strategies
(OCS). Nakatani (2010) states that low –proficiency students “need special care and
should be provided with opportunities for success to improve their conﬁdence and
the use of OCSs” (p. 128)

Considering the previous literature and what communication strategies involved,
attention was focused on selecting strategies

that could fit the necessities and

features of the group to be worked with. After reviewing the different authors and
their taxonomies, as well as the different kinds of strategies proposed by,

the

following strategies taken from Chamot et al. (2011) and Oxford (1995) were selected
for the purpose of this intervention project (See Table 2.2).

Table 2.2. Oxford’s (1990a) LLSs taxonomy compared to
Chamot et al.’s (2011)
Oxford (1990a)
Chamot et al. (
Strategies selected to
2011)
be applied
Metacognitive
Strategies

Metacognitive

Cognitive strategies

Task-based
Strategies

Memory strategies
Affective strategies
Social-affective
strategies
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Metacognitive:
Planning
Monitoring
Evaluating
Cognitive strategies:
Use imagery
Repeating
Recognizing using
formulae pattern
Affective:
Self-talk

Compensation
strategies

The strategies selected vary in the classification in which each author placed them.
Originally, Oxford (1995) proposed two main groups for strategies: direct and
indirect. Direct strategies are subdivided into: memory, cognitive and compensation
strategies while indirect strategies are classified into: metacognitive, affective and
social strategies, Oxford (1995).

Chamot et al. (2011) proposed a list of 20 strategies to promote strategy training.
These strategies are integrated into 2 major groups: 4 metacognitive and 16 taskbased strategies.

The strategies selected for this research are found in both

taxonomies, they are classified into different groups but they still keep a similar
definition which made the researcher choose these two taxonomies.

Although the selected strategies are not classified as communication strategies, the
researcher aims at facilitating the students’ oral development through conveying
three groups of strategies: metacognitive, cognitive and affective strategies. These
strategies can promote specific skills such as planning, monitoring, and evaluating
students’ learning, among others, which can help them to succeed at their oral tasks
in class, and their oral exams in the MEIF English 1 course.

2.4.1 Metacognitive strategies
Metacognition has been studied since 1979. According to Flavell “metacognition
plays an important role in oral communication of information, oral persuasion, oral
comprehension” (Flavell, 1979, p. 906). Among other benefits in students’ learning
mentioned by Flavell, metacognitve strategies are intended to promote reflection
and learning from your own thinking (Chamot , 2011). Oxford (1995) refers to this
kind of strategies as the ones “beyond the cognitive” in which the purpose is to
enable learners to organize their own learning in order to guarantee students success
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in language learning. Monitoring, planning and evaluating are within this group of
strategies.

2.4.1.1 Planning
Planning has the intention to help students to anticipate and foresee the possible
difficulties. Students are intended to plan the task, the content, how the content
could be presented, set goals, plan how to accomplish the task by anticipating the
vocabulary and forms.

2.4.1.2 Monitoring
Monitoring your learning usually occurs while the activity is taken place. Students are
suggested to record, observe themselves, listen to their recordings in order to check
their progress on a task and compare what their outcomes to what they have
planned. According to Oxford (1995), it involves noticing and self-correcting their
own errors

2.4.1.3 Evaluating
Although evaluating for Oxford is a process closed to monitoring. Evaluating seemed
to be more general. It usually takes place after the task and it assess to what extent
learners have accomplished their task. It also involves the two previous strategies,
planning and monitoring. In this stage, students decide how effective strategies have
been for their learning (Chamot, 2011).

2.4.2 Cognitive strategies
Cognitive strategies appear to be essential in language learning and they are common
to be used among learners. Memorization, imagery, repeating and recognizing and
using formulae pattern are usually found in within the cognitive strategies. However,
Oxford (1995) classify memory as a group apart from the cognitive strategies.

2.4.2.1 Memory
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Memory strategies are classified by Oxford as part of the direct strategies but apart
from the cognitive strategies. Imagery is classified within the memory strategies
group while Chamot (2011) classifies this strategy within the group of Use your
imagination strategies. Whether the imagery is classified in one group or another
Oxford and Chamot convey in the definitions.

2.4.2.2 Imagery
Imagery strategies are intended to help students remember new language by relating
new language to concepts in memory by means of visual representations in mind or
by drawing to represent the information. (Oxford, 1995; Chamot, 2011)

2.4.2.3 Repeating
This strategy has the intention of helping students with new information by
repeating, imitating a native speaker or the teacher in order to rehearse
information.(Oxford, 2010)

2.4.2.4 Recognizing and Using Formulae Pattern
Recognizing and using formulae pattern (Oxford, 2005) or apply patterns (Chamot,
2011) is a strategy that intends to raise students’ awareness of routine formulae
patterns. Once students are able to recognize certain patterns or rules, they are
encouraged to apply the new rules. Although Chamot’s strategy seems very similar to
Oxford’s there is a variation in how to approach this strategy, the researcher
intended to approach both suggestions when implementing this strategy.

2.4.3 Affective Strategies
The term affective has been emphasized by Brown when referring to the affective
domain and how emotions, attitudes, motivations, and values may interfere in
language learning. Oxford (1995) considers that the affective side is one of the main
factors that may influence on the students’ success or failure of learning a language.
According to her, good learners are the ones who are able to control their emotions
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and attitudes towards learning. And she states that negative feelings can inhibit the
learner and stunt learning.

2.4.3.1 Self-talk or talk to yourself.
Self-talk or talk to yourself is classified into a group called use a variety of resources
proposed by Chamot (2011), it is intended to reduce learners anxiety by praising
themselves, and reminding their progress.

Similarly, Oxford’s strategy making

positive statements is about writing oneself positive statements in order to make
one feel confident . Both, Chamot and Oxford strategies’ encourage one to keep
working until one succeeds in learning a language.

2.5 Other Studies on Strategies
Research on strategies and learning styles has also been carried out by other
scholars, for example, Nakatani (2010) suggests in his work that low-proficiency
students need a special training before focusing on communication strategies
because this set of strategies require certain level of language to enable students to
make use of them to cope with problems in oral communication.

Rejane (2002) reports in his work that more successful learners used cognitive
compensation and social strategies more than less successful ones. This report also
supports the benefits of strategy training in language learning and autonomy,
“…language use of strategies should be seen as important tools learners can make
use to control and improve their own learning effort, since they are the keys to both
greater autonomy and more meaningful learning (Oxford, 1990)” (p.72 )

In relation to learning styles and strategies, Cohen (2009) points out the importance
of making the learners determined their style of preference so they can be more
conscious of the strategies they select for language learning and language use.
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Furthermore Oxford notices that “ If there is harmony between (a) the student (in
terms of style and strategy preferences) and (b) the combination of instructional
methodology and materials, then the student is likely to perform well, feel confident,
and experience low anxiety” ( Oxford, 2003, p.3).

These studies have contributed to the reflection and the decision to carry out a
project through which these theories could be put into practice with purpose of
supporting and enhancing students learning.

2.6 Chapter summary
In this chapter the most relevant theoretical themes were addressed. The
information selected included the most important scholars of each of the areas to
study in this project as well as some of the most important research projects in the
field of speaking, learning styles and strategies.
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Chapter 3
Methodology
3.1 Chapter Overview

This chapter will describe the universe in which this intervention project took place,
the methodological approach, methods, and instruments to collect data. It also
describes the actual data collection as well as the implementation of the strategies
and how the collected data were analyzed.

3.2 Background to the Intervention Project
After my general observations on students’ lack of strategies for facing their language
learning, I decided to observe a group of MEIF English 1 in order to get more insights
for my assumptions; I also kept a journal for some days to note down my first
impressions of the class. Then, based on those observations, I carried out some extra
activities related to learning styles and learning strategies. However, the activities
were not previously planned but just the result of what I considered students needed
because of some difficulties arisen in the different language skills during some
classes. I noticed that working just with language contents was not enough and that it
was necessary to also work with strategies which could foster communication and
speaking. Due to the fact that I was also constrained about the time in which I had to
cover the syllabus, I considered that English 1 at the MEIF has 5 hours of class and 1
hour for counseling. So I found that the counseling hour should be better handled
and managed efficiently by using the activities to enhance students learning through
different learning to learn activities.

As a follow up of the previous observations and trying to support students to improve
their own learning skills to overcome difficulties with oral language and to achieve
their courses, it was decided to take action and work in a more systematic and
organized way with 7 strategies to facilitate learning and foster oral interaction at a
very basic level. These strategies worked aligned to students’ learning styles.
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Thus, to carry out this intervention project the following research questions emerged.

RQ1: How can the implementation of 8 learning to learn activities at the MEIF
English 1 course facilitate students’ learning of English?

RQ2: Can these learning to learn activities help students in the development of
their oral skill at a very basic level to meet the demands of their mid-term partial
oral exam?

RQ3: To what extent the use of these strategies has been relevant for the students
in this course?

3.3 Methodological Approach and Rationale
An action research study, which was classroom-based and teacher- initiated was
considered to carry out in order to get a better understanding and provide a solution
to the different observations that gave rise to this project. Action research is a
process of study where data is systematically gathered on the teacher’s everyday
practice and then analyzed in order to reach to some conclusions about what future
practice should be. The process involves a four- stage self- reflective cycle which
includes the identification of a situation or problem, planning a change, acting and
observing the process and the consequences and then re-planning again (See Figure
3.1) Classroom Action Research emerges as a good opportunity for teachers to
experience research and collect first-hand information in their own classroom (
McNiff, 1993: Atweb, Kemmis and Weeks, 1998; Burns, 2005, 2010) breaking up in
this way , with the paradigm of research as an activity exclusive of scholars and
experienced researchers.
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Figure 3.1 The Action Research Cycle

Burns points out that “the central idea of the action part of AR is to intervene in a
deliberate way in the problematic situation in order to bring about changes and, even
better, improvements in practice” (Burns, 2010, p.2). Action research was then
applied in this project because it allowed the researcher to reflect and take action on
a problem that has been persistent in her teaching practice and improve her
students’ language learning of English at a basic level. The intention of this project
was to find out whether the implemented plan worked well or if any other
modifications or actions would be needed to improve the students’ speaking skill in
the MEIF English 1 course.

This intervention project was based on a qualitative scope and several methods were
used to collect the information needed. These methods include observational (video)
and non -observational ones (questionnaires, learning logs, diary, and class
documents) (Burns, 2010).
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Most of the information given is based on what students wrote in the logs and
analysis emerged from the teacher’s journal. According to Mackey and Gass (2005)
qualitative data cannot easily be quantified as the information is interpretive rather
than statistical due to the local characteristics. However, the triangulation of the
different instruments used to collect data justified the effectiveness, reliability, and
validity of the project. Mason states about qualitative research that “It deserves to
be done well so that it can make fully justified claims for its own significance,
effectiveness and meaning” (Mason, 2006, p. 1), although most of the research was
based on qualitative research, statistical test was performed in order to show the
correlation between the students’ use of the implemented activities and their oral
results in the partial oral exam.

3.4 Time Frame and Stages
This intervention project took place in the term February- June 2012.
The general outline of the research methodology was it is shown in figure 3.2

Figure 3.2 Research Times and Frames
Planning instruments:
January 2013.
Questionnaire

Teacher’s diary
Students’ logs
Teacher’s journal
Observation Records
Video recording
Reflections oral
Mid-term

Exams
Report Writing
June 2013

Analysis of data
th
April 16 –May
th
30
Students’ logs
Teacher’s
observation
records
Journal
27
Video

Implementation:
February-April 15th
2013
Learning styles
Planning
Monitoring
Evaluating
Use Imagery
Repeating
Recognizing and using
formulae patterns
Self-talk

3.5 The Research Site
This research project was carried out at the UV Language Center located in Cordoba.
The Centre offers 4-skills courses in English, French, Italian, and German as well as a
reading comprehension course in English (CT). English courses for children and
secondary students (9-15 years old) are also offered. The courses are open to public
in general and as mentioned previously, the center, as the other centers, in the
different campuses of the university has been in charge of offering the MEIF English
courses for all the UV bachelor programs since 1999.

3.6 Participants
The participants in this project belonged to a MEIF English 1 class enrolled during the
term February- June 2013. There were initially 21 students in the class. Twelve out of
the 21 were female students and 9 male students (See Table 3.1). Their age ranged
from 19 to 23.

Table 3.1 Participants’ Sex
Sex

N

Male

9

Female

12

Totals

21

While this project was taking place 2 students abandoned the course. The group
remained with 19 students in which 8 out of 19 were students in their second
opportunity to pass the course and 1 student was in their last opportunity to pass it
to continue their university studies.
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Table 3.2 Participants (N= 19) and their First, Second
or Third time taking MEIF English 1.
Opportunity
First Opportunity

10

Second Opportunity

8

Third Opportunity

1

Totals

19

The participating students were enrolled in different BA programs offered by the UV
in this campus.

See Table 3.3 for a summary of the students’ demographic

information.

Table 3.3 The Participants’ (N=19) BA Program.
BA Program

N

Accounting

1

Agronomy

2

Architecture

3

Biology

4

Chemistry

2

Dentistry

2

Engineering

1

Law

1

Nursing

3

Totals

19

3.7 Instruments
In order to find the answer to the questions above, the instruments used in this
research were a background questionnaire to get general information about the
students and their English Background experience. Teacher’s and students’ logs
suggested by Chamot et al. (1998) were used to record immediate observations and
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general comments on the classes after each of the applications. Finally, it had
originally been planned to measure the effectiveness of the 8 implemented learning
to learn activities by means of the midterm exam and the final exams and make a
comparison of the results of the two exams through a statistic test. However, due to
time constraints this was not possible to be carried out. And it was necessary to
change the purpose of the last instrument, the end-of-term questionnaire, which was
planned to be administered to the students at the end of the course. Thus, the endof-term questionnaire was modified in order to find out how often the students used
the learning to learn activities before the midterm oral exam (See table 3.4), and
have in this way objective evidence of the effectiveness of the activities proposed.

DATE
February 20

February 21
February 28
March 6
March 7
March 13
March 14

Table. 3.4 Intervention Chronogram
Changed
ACTIVITY
Administering Background
questionnaire
Strategy Exploratory
questionnaire
March 4
Learning styles activity
March 12
Metacognitive strategy:
Planning
March 14
Strategy: monitoring
March 14
Strategy: Evaluating
April 4
Cognitive strategy: Use
imagery
April 1
Cognitive : practicing :
Repeating

March 20

April 9

Recognizing and using
formulae patterns.

March 21
April 4
April 8

April 8
April 15
April 25

Affective strategy: Self-talk
Oral test
Administering an end-of –
session questionnaire
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3.7.1 Background Questionnaire
Burns (2010) notes that questionnaires are practical when it is necessary to gather
factual or demographic information from different people and purposes. They are
used instead of interviews which may take longer. Considering this fact, a
questionnaire was designed in order to have students’ background knowledge of the
target language and their experiences when learning it. The questionnaire also
included questions for name, age, and students’ language experience. (See Appendix
A)
3.7.2 Learning Logs
Logs have the intention of capturing reflections. They are usually complemented with
other methods such as interviews or journals (Burns, 2010). For this research, it was
useful to apply a model of log proposed by Chamot et al. (1998). This model consists
of keeping a weekly record of students’ language tasks and strategies. Through this
learning log, students were asked to reflect on how the different implemented
activities were working for them.

3.7.3 Observation Records.
It was also useful to keep some teacher’s notes on students’ development in the
administration of the different activities ( Chamot et al. 1998) . Some of the aspects
recorded were dates, number of students and some comments, such as the
environment and whether some students had done the activities that were for
homework , information that helped to enrich the teacher’s journal . (See Appendix
B)
3.7.4 Journal
Journals are considered one of the main instruments to record information in
qualitative research. According to Burns (2010) they are meant to capture significant
reflections and events that occurred. They are considered a particular tool in AR as
they record events that occurred locally, reflections, ideas, personal points of view,
beliefs and even feelings that occurred in the everyday teaching practice. Burns
(2010) summarized 4 kinds of journals, factual, descriptive, reflective journal, daily /
31

weekly log and memoir journal. The journal written during this AR matches the
characteristics of a reflective journal as it captured not only factual events but also
thoughts, feelings, students’ and teacher’s reactions during the intervention. As a
researcher the journal was very useful because it provided her with several insights
and allows her to reflect later about what had happened during the intervention of
the different activities.

3.7.5 Video
Video recording was used to observe students’ oral development in three of the
activities implemented in a class: learning styles, planning, and monitoring. One of
the major advantages of video-recording is that it can capture aspects that through
logs or audio-recordings are difficult to observe. Videos are good instruments to
show verbal and non-verbal interactions, movements, behaviors and it allows to
notice a more objective view of what really happens in the classroom. ( Freeman,
1998; Burns, 2010)

3.7.6 Oral Mid-Term Exam
Tests are considered part of the non-observation methods for AR.

Exams are

documents through which students’ performance in relation to language skills could
be measured. The mid-term oral exam was intended to have a reference of students’
performance after practicing the 8 different learning to learn activities. The midterm
exam consists of 3 parts: 1) an interview; 2) a topic; and 3) a pair work task (See
Appendix 3).

Two main aspects are evaluated in this exam: adequacy and

communication (See Appendix D). Students have to achieve 8 points individually, in
the interview and the development of the topic, and 8 points in the pair work task.
Those 16 points are converted to the value of the exam that is of 5 % out of 100 % for
the midterm exam.
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3.7.7 End- of-Term Questionnaire
The end-of-term questionnaire was designed in order to find out the frequency in
which the students had used the 8 activities. It contained the 8 learning to learn
activities and asked about how often students had used the activities before the
midterm exam. Students had 5 options to answer and they were: always, frequently,
occasionally, rarely and never (See Appendix E).

3.8 Data Collection and Implementation.
This project was implemented from February 20th to April 8th. In order to carry out
this research intervention the different activities were organized as it is shown in
table (Table 3.4) above.

After having an overview of the extent the students were familiarize with the
learning activities, these were presented to them and giving the rational for each one
of the activities. After that, the first learning to learn activity was introduced.
Students were administered a learning styles questionnaire in Spanish proposed by
Metts (1987) (See Appendix 6) in which they were able to discover their learning
styles. Once the students had found out about their style they were grouped
according to it. Each group read about how to empower their learning through their
style. And then, students presented the information to the rest of the groups. The
idea in this lesson was to promote reflection on each of the styles as well as to find
different ways to use them for learning English. Main emphasis was given on
fostering the other different styles when necessary.

The learning styles activity was implemented after students had worked with the first
topic in the syllabus about personal information. It was considered that before
applying the strategy, they needed first to have certain input. Hence, the students
were then asked to study personal information questions by putting learning styles
into practice, and to check the kind of activities they could use according to their
styles.
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After this first contact with learning to learn activities, it was necessary to continue
with language contents so students could have more input before working with
metacognitive strategies. Students got familiarized with metacognition and the
purpose of the metacognitive strategies. To do so, students were given a jigsaw
reading first, and then they worked in pairs to comment the text. The purpose of this
activity was to make students aware of the importance of learning strategies in a
conscious way considering some suggestions proposed by Rubin (1987), and Cohen
(2011).

After the students were in contact with strategy concepts, they were introduced the
first metacognitive strategy which was planning. A suitable lesson plan for each one
of the activities was made following Chamot et al.’s model (2011) (See Appendix 7).
It is worthwhile to mention that some of the points proposed in the lesson had to be
modified due to the time constraints; however, the main points on how to address
strategy training were kept.

3.8.1 Background Questionnaire
The background questionnaire was administered on February 20th. Although the
course started on February 5th, the questionnaire was not given until most of the
students were enrolled in the MEIF English 1 class because students are usually
allowed to enroll in the first 3 weeks of the course, and new students keep coming to
the class during this period. There were 20 out of 21 students at the moment of
administering the questionnaire.

3.8.2 Learning Logs
Once an activity was presented and practiced, students were asked to put it into
practice as homework. They were asked to complete a learning log in which they had
to reflect whether the activity had been effective for them or not. They started the
first learning log on March 4th and they wrote in total 8 logs.
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The format of the log has four columns to fill in, date, language task, strategy and
effectiveness of the strategy (See Appendix B). Students were asked to fill the logs
whether they had or not put the strategy into practice because each learning to learn
activity was carried with a language task. Therefore, students who had not put the
activity into practice also reflected if it was worthwhile to use activities before their
tasks.

3.8.3 Observation Records.
The purpose of the observation records was to keep notes about what occurred at
the moment of the implementation of the learning to learn activities. The researcher
started to write these records on March 4th and 8 logs were written in total.

3.8.4 Journal
The purpose of the journal was to keep reflections after each of the planned
activities. It was written down from February 13th to April 9th. It was also very helpful
for the researcher to reflect on different factors around the lessons such as class
environment, students’ attitudes, time constraints, and her feelings. It also helped
the researcher reflect whether there should be changes in the way the activities had
to be approached.

3.8.5 The Video
The video-recording was one of the instruments that came up as part of the time
constraints. This instrument was used on March 20th and it was used to record
students’ oral description of their hometowns or cities. During this task students
needed to put into practice the following learning to learn activities: learning styles,
planning, and monitoring their learning. Through the video recordings, two main
aspects were observed: 1) students application of monitoring their learning and, 2)
students oral production while doing the task. In order to carry out this task students
were asked to plan in advance the language to describe their town as well as the
materials they could consider useful according to their learning styles. At the moment
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of the task students recorded each other’s presentations of their oral descriptions.
After they had their recordings they were reminded the steps to monitor their
learning. By using their recordings students did monitoring and then some of them
shared their reflections of their monitoring to the rest of the class. This step was also
recorded by the researcher.

3.8.6 The Mid-term Exam
The midterm exam is organized and programed by the academy of the MEIF
teachers. Dates are arranged before the course starts. For this course the midterm
exam took place on April 15th. Students are usually organized in pairs. In this case,
participants were organized in 8 pairs and one trio.

3.8.7 End-of-Term Questionnaire
As it was mentioned before, the end of the term questionnaire had the purpose of
finding out how often students had used the learning to learn activities. It was
administered after the mid-term exam. Due to the time constraints, this
questionnaire was administered on-line by using Google drive. The purpose of this
action was to have the information with the graphics and the necessary data to make
a correlation between the frequency of use of the strategies and the results of the
mid-term oral exam immediately. Students had two days to answer the questionnaire
and the link was opened from April 25th to April 27th in which data were collected.
This time 18 out 19 students were able to answer the questionnaire.

3.9 Data Analysis Procedure
The first step for the analysis of the data collected was to separate the different
instruments. Each of the instruments was read first in order to have a general
overview. After this had been done, the information collected in each of the
instruments was organized and special attention was given to support each of the
research questions with evidence gathered from them. Detailed information about
the way each instrument was analyzed is given below.
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3.9.1 Background Questionnaire
The first questionnaire was basically a questionnaire containing factual questions
(Dörnyei, 2007). This type of question included both rating scales from 0-5 to observe
the frequency of practice students had with some language skills and sub-skills in
their previous studies. In order to analyze the background questionnaire, the
information was kept in a data base in an Excel document (See Appendix H). Each
student’s information was recorded once everybody had completed the
questionnaire. It was the first instrument to be analyzed in a descriptive way as it
kept students background which was necessary to have some insights of the students
experience with language learning.

3.9.2 Students’ Learning Logs.
Students kept a learning log after each of the learning to learn activities had been put
into practice. Logs were separated according to each of the activities students had
reflected. Then each student’s answers were kept in a data base in Excel. (See
Appendix I). The information in the logs was not very insightful as students just wrote
whether the activity had been useful for them or not. Some students’ comments
were selected to support the research questions of the project. Information from the
logs was then then triangulated with data from the teacher’s observation records and
journal to observe common features.

3.9.3 Teacher’s Observation Records and Journal
Teacher’s observation records were written immediately after the different activities
took place. Observations recorded basically date, the number of students who were
in class when introducing the activities, and general observations. Observation
records were used to complement the journal. The teacher’s journal was analyzed in
what Burns (2010) states as inductive coding. Inductive coding consists of deep
observation of data and the categorization of data emerged.
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The categories emerged from the journal were students’ behaviors, teacher’s
feelings, students’ feelings and homework (See Appendix J). One of the mayor
challenges for coding the data as Burns (2010) points out is that information fitted in
more than one category, or it seemed that different categories could be used. After
the different information arose, the information that would be relevant to the each
of the research questions was selected.

3.9.4. Video Recordings
As previously mentioned, video-recordings were used only for one session. And they
were analyzed in what Dörnyei (2007) refers as ‘tape analysis’ which according to him
is using videos without a transcribed version or only ‘partial transcriptions’. The video
recordings used for this research were used in order to observe students’ oral
development by using 3 of the strategies. A video of the complete lesson was
recorded for the researcher and students recorded themselves in order to monitor
their learning, such evidence from the students was also collected. Nevertheless, only
some extracts from the video recording were transcribed to support the findings for
the research questions set for this research (See Appendix K).

3.9.5 Mid-Term Exam and End-of-Term Questionnaire
The mid-term exam was correlated with the end- of-term questionnaire to find out
the effectiveness of the 8 learning to learn activities implemented in this action
research. Data obtained from the end of term questionnaire and the exam results
was used to determine the linear correlation (Dörnyei, 2007) between the frequency
of use of the 8 learning to learn activities and the results of the midterm oral exam.
According to Dörnyei (2007) the correlation serves to evaluate the strength of the
relation between two variables.
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3.10 Validity and Reliability of the Research
Carrying out an action research project seems to be questionable and subjective; For
this reason, some considerations were taken into account in order to achieve validity
and reliability which could support the different findings.

As a first instance, data collected through the different instruments was triangulated.
Dörnyei states that triangulation can be a way of reducing the possibilities of bias in
qualitative studies. He emphasizes that “if we come to the same conclusion about a
phenomenon using a different data collection / analysis method or a different
participant sample, the convergence offers strong validity evidence” (Dörnyei, 2007,
p. 61).

Thus, to achieve the necessary evidence, triangulation was carried out among the
teacher’s observation logs, student’s logs and teacher’s journal. In order to validate
the effectiveness of the implementation of this research, a statistical correlation
between the frequency the students used the 8 activities and the mid-term oral
results was also elaborated. Finally, even though this action research was set in a
local context, the 8 learning to learn activities implemented in this work appeared to
be transferrable to any context which makes this study more reliable and valid.
(Freeman, 2010)

3.11 Ethical Considerations
The ethical issues considered at the beginning of this research project were focused
on the participants involved in this action research. According to Burns (2010) ethical
considerations depend on the requirements of the institution. A first kind of
consideration might be to ask for consent through forms and detailed procedures.
Another type of permission is called informed consent and it refers to inform the
people involved, for instance, participants, teachers, institution, parents to mention a
few (Burns, 2010).
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For this project the ethical considerations mentioned were taking into account. As a
first point, the principal of the Language Center Cordoba was informed about the
project and asked her consent to carry it out. Once the course had begun, students
were informed about the project, the background, the objectives, procedures and
what it would involve. They were also assured that their names would remain
anonymous when reporting the results. Students were given the chance to express
their opinions, and especially they were able to ask questions to clarify what their
role would be during the implementation of the project.

3.12 Chapter Summary
This chapter provided an overview of all the methodological aspects involved in this
research project. It gave a rationale for the methodology used as well as a description
of the instruments, data collection and its analysis to end up with the ethical
considerations taken into account in the project.
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Chapter 4
Results
4.1. Chapter Overview
In this chapter the different findings derived from the research questions already
stated in the rationale and methodology sections to carry out this action research
project are presented. Each question is supported with evidence gathered from the
different instruments to collect data mentioned in Chapter 3.

4.2. Research Question 1
How can the implementation of 8 learning to learn activities at the MEIF English 1
course facilitate students’ learning of English?
This first question aimed to find out in what ways the implementation of learning to
learn activities would facilitate MEIF English 1 students’ learning of this language.
In order to find the answer to this question, it was necessary to go back to the
content analysis of the journal, the learning logs and the video. Most of the students’
comments were of positive acceptance to the implemented activities in the class. In
the observations recorded in the teacher’s journal, it can be seen that students
showed enthusiasm and willingness to activities when they were taking place.

Teacher’s Journal:
“Students seem interested when working with repetition. They encouraged themselves and
clapped.”
“SS were willing to participate but time to leave.”

From this teacher teacher’s extract it can be observed that students were involved in
the activities in which one of the learning to learn activities was carried out. Students
showed motivated by the practice of repetition and encouraged themselves to do it.

From the students’ logs, it can be inferred that they found most of the activities
useful and they were open to use them again.
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Formulae and Patterns
Esteban expresses:
“esta es la mejor estrategia que realizamos trabaje en este tiempo mucho esta sin
darme cuenta. Y funciona verbalmente y ahora sé que es una estrategia”.
“This is the best strategy that we did. I worked this time a lot with it without being
aware of it. It worked orally and now I know it is a strategy.”

Danny writes:
“Se me hizo muy buena opción porque recordaba el inicio de la preguntas”
“I considered it a good option because it made remember the beginning of the
questions.”

As this research question pointed out, the intention of the learning to learn activities
was to facilitate students learning. These extracts from students’ own reflections are
part of the evidence of how students felt with the use of the strategies and to what
extent these activities had really contributed to the facilitation of students’ learning.

Self –talk
Robin mentions:
“me motiva a seguir y no dejar de estudiar para el examen”
“It encourages me to continue and to not stop studying for the exam.”

Mayra says:
“la volvería a hacer elaborando una frase que me ayudará a salir adelante y a
motivarme”.
“I will do it again by writing a phrase that could help me to move on and to motivate
myself.”

Self-talk was one of the most accepted strategies. As it will be shown, in the research
question 2. It is important to mention that during the course students had shown
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different ways to motivate themselves. However, it was until the lesson in class that
students were aware that self-talk was a learning strategy that could help them to
improve their learning.

Monitoring
Guillermo reflects:
“si la volvería a realizar pero no utilizando grabaciones si tuvo efectividad ya que me
di cuenta del progreso”
“I will use it again but not with recordings. It was effective and I realized about my
own progress.”

The monitoring activity was particularly especially. Main emphasis was given to it, as
as part of the metacognitive processes. This activity was video-recorded or recorded
by them to monitor their language. This process was new for them and this extract
reveals the effect of monitoring their learning in the students. More information
about the video evidence will be described in the following extracts.

Repetition
Flor mentions:
“es una buena estrategia porque ahí te das cuenta de lo recuerdas o no y lo que
tienes que repasar”.
“It is a good strategy because you can realize if you remember or not what you have
to study.”

Vanesa says:
“volvería a repasar porque me hizo falta más y si las volvería a usar en el salón y
fuera”
“I would study again because I did not study enough and I would do it again in the
classroom and outside.”
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During the video activities students were guided to do their activities, at the end of
them, students were able to express their opinions about the class. Most of them
expressed to have been nervous but willing to continue using the activities proposed.

The following extracts taking from the video exemplify what students expressed:

Samantha says:
“Yo realmente me sentí nerviosa, porque realmente no me gusta que me estén así
viendo, luego pues me di cuenta que no dije todo lo que iba a decir pero cuando
estuve hablando recordé otros lugares y ahí se me vinieron, ahora si como quien dice
las palabras a la cabeza y fue como hice dibujitos así improvisados. lo volvería hacer si
porque no me gustó porque algunos lugares se me habían olvidado y no lo dije como
lo había planeado”.
“I felt very nervous because I really do not like that people looking at me, then I
realized that I had not said everything I was going to say, but when I was talking I
remembered other places that came to my mind and it was when I did some
improvised drawings. I would do the activity again because I did not like that I forgot
some places and I did not say as I had planned”.

Alejandro mentions:
“según yo si se entendían las palabras que pronunciaba pero me pone nervioso la
cámara y pues a veces me enredo , de todo lo que planeaba describir pues creo que si
salió todo y este si recordó todo lo que debía, bueno todo lo que tenía planeado
expresar. y decir, pero debo prepararme más para hablar en público”.
“In my opinion I understood the words that I pronounced but the camera made me
feel nervous because I sometimes have problems. Of all that I had planned to
describe I think that it said everything and I remembered everything I had to say, well
everything I had planned to express but I had to prepare more to speak in public.”
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From the video recording that students made of themselves during the practice of
three metacognitive strategies (planning, monitoring and evaluation), it can be also
noticed that despite having the cameras students were involved in the practice. They
were participating, recording and expressing their ideas.

No one of them reminded in silence, students were effectively expressing their ideas
about the description of their city. The planning and previous selection of the
language students were going to need to describe their city was reflected in the way
they worked in the classroom. Even students who had been showing problems such
as Vanessa and Jesus were able to express some ideas related to the topic. Although
some of the ideas were still isolated in Jesus’ oral expression, Vanessa was able to
express good ideas with a few accuracy problems in the use of the indefinite article a.

Jesus :
“Hello my city is Cordoba and in my city is a bank her name is bank Coppel. A store the
name is bank Coppel, parisina between... next to bank coppel is Mr. tennis…”.
Vanesa:
“My name is Vanesa , I am from Acatlan de pere... ... there is a two , there is a statue..
There is a tacos stand, there is a ciber , there is a reservation , this central* is
beautiful”.

From this section, it can be inferred that students respond to the implementation of
the 8 learning activities. Evidence showed that they found the activities useful to
facilitate their learning of English.

4.3. Research Question 2
Can these learning to learn activities help students in the development of their oral
skill at a very basic level to meet the demands of their mid-term oral exam?
As some changes and new actions were necessary due to time constraints while the
implementation of this project, to address question two, a linear correlation was
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performed to find out whether the implemented learning to learn activities had
helped students to develop their oral skill and cope with the demands of their midterm oral exam in the MEIF English 1 class.

The variables to perform the correlation were: 1) the frequency of use of each one of
the eight learning to learn activities and 2) the oral results. The correlation showed
that there was a meaningful direct correlation among the Variables of Learning Styles
( A) Formulae and Patterns ( G ) and Self-talk ( H ) and they seemed to have
contributed in the results of students’ oral exams.

The highest value in relation to the correlation was of 0.6186 that corresponded to
the learning to learn activity H (Self-talk) and the oral results (See Graphic 4.1).

The graphic shows that the frequency the students used the Self-talk strategy had a
positive impact in their oral development in their results of the mid-term exam.
The learning to learn activities G (Formulae and pattern) and A ( Learning styles)
obtained a linear correlation of 0.5465

and 0.5330 respectively (See Table 4.1).

Through these results a significant correlation was found between the frequencies
the students used the 8 learning to learn activities and their oral results.
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Table 4.1 Results of the correlation of frequency of the
strategies used and the oral exam.
VARIABLE
CORRELATION
A
*0.533001791
B
0.081677049
C
-0.16993464
D
-0.78518687
E
0.079596208
F
0.011396058
G
*0.546535725
H
*0.618643129
*. Significant Values
Note. A=Learning Styles; B=Planning; C= Monitoring;
D=Evaluation; E= Imagery; F= Repetition; G= Formulae
and Patterns; H= Self-Talk;

These results can be considered significant since Dörnyei (2007) points out that “ to
give an indication of the strength of the correlation coefficient, in applied linguistics
research we can find meaningful correlations of as low as 0.3 -0.5.” (p.223)

On the contrary, there was not a correlation of the oral results with the variables
Monitoring (C) and Evaluating (D) (See Table 4.1). These results may imply that MEIF
students have not been trained to take responsibility of their own learning. Besides,
the results of the correlation showed little students’ willingness to use strategies that
compromised them to devote more time to study and doing work by themselves.
Strategies such as planning, and monitoring and evaluating appeared to be neglected
by the participants involved in this project.

Although the correlation has shown little effectiveness of 2 of the metacognitive
strategies, monitoring and evaluating their learning, due to the frequency in which
they used them, video evidence showed a positive effect in the students’ oral
development when applying metacognitive strategies.
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This mismatch can be explained in terms of students’ need of teacher’s support to
guide them while doing metacognitive processes because when the video was
recorded students had been previously guided by the teacher with instructions for a
specific task, the description of their towns. However, when they have to do this
metacognitive process on their own they were not able or willing to plan, monitor,
and evaluate their learning on their own. Nevertheless, these results should not be
generalized due to the particular context and size of the sample.

4.4. Research Question 3
To what extent the use of these learning to learn strategies has been relevant for
the students in this course?
Question 3 intended to find out whether the use of the implemented learning to
learn activities had been of relevance for the students in the MEIF English 1 class. To
answer this question, the researcher reviewed the information contained in the
students’ logs. The students’ comments showed that, in general, students accepted
the activities. Even though, not all the students did the activities assigned for
homework once one learning to learn activity in class was put it into practice, they
mentioned they would have liked to apply the suggested learning to learn activities,
and that they would have been able to perform better if they had used them or done
the homework.
The following extracts are from the students’ logs:
Learning Styles
Karla says:
“Aplicar estilo de aprendizaje no lo hice pero sé que si lo hubiera hecho me hubiera
ido mejor”.
“I did not put into practice learning styles, but I know that if I had done it I would have
performed better”.

Language and Patterns
Robin mentions:
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“No la hice pero la haría para captar mejor las preguntas y las respuestas”.
“I did not do it but I would do it to catch the questions and answers better”.

These extracts that should be considered negative because students mentioned that
they did not do the activities, reveal that students realized the importance of
practicing through the different learning to learn activities. Students who did not
prepared were less able to perform the tasks required in the class.

Planning and Monitoring
Flor reflects:
“me sentí nerviosa y me gustaría hacerlo de nuevo para mejorarla y la actividad es
muy útil para repasar”
“I felt nervous and I would like to do it again to improve and the activity is very useful
to study.”

Samuel
“No me exprese muy bien como como yo quería, pero si le encontré sentido , si me
gustó un poco como lo hice creo que sí lo puedo mejorar , y lo podría hacer mejor”
“I did not express very well as I wanted but I found sense, I like a little the way I did it.
I think I can improve and do it better.”

The final comments for these extracts are that the purpose of project was to provide
students with activities that could facilitate their learning. The evidence presented
showed that students were aware how the strategies presented could benefit. They
were able to identify what activities were working or not for them. They were also
aware that learning a language is a process that requires their active participation. It
was after the presentation and practice of the 8 learning to learn activities, their
decision to continue or not using them. In order to find out if they would be willing
to use the strategies in the future, they were given a questionnaire.
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The items included in the end-of term questionnaire were the eight learning to learn
activities. In this questionnaire the students were asked if would be willing to use the
implemented activities again. Table 4.2 shows that learning styles followed by
imagery, repeating and self-talk were the most accepted ones.
Table 4.2. Learning to Learn Activities and Participants’
(N=19) Preferred Activities.
Activity

N

Learning Styles
Planning Strategy
Monitoring Strategy
Evaluating Strategy
Imagery Strategy
Repeating Strategy
Formulae
and
Patterns
Strategy
Self-talk .

13
8
8
7
17
16
7

Percentage
of
acceptance
14%
9%
9%
8%
19%
18%
8%

14

16%

From the information in the table 4.2, it can be also inferred that there is a students’
tendency to select strategies related to their style of learning. Graphic 4.1 shows the
number of students and their learning styles.

Graphic 4.2 Students’ Learning Style in MEIF English 1.
Audiory =

5

Kinesthesic= 2
Visual =
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As it can be seen there were 11 visual students in the group and imagery was the
most accepted strategy to be used in the future. This result shows the importance of
identifying students’ learning styles in order to empower their learning through the
suitable learning strategies.

Evidence from the instruments used is given and results for each of the question.
Results showed students’ awareness of learning to learn activities as a way to
facilitate their language learning as well as their willingness to continue putting into
practice the different activities proposed in this work. Furthermore, it is shown
through the correlation the positive influence that the different learning to learn
activities had in students’ oral development in their mid-term exam.

4.5. Chapter Summary
Chapter fourth presented the results of the implementation of this action research
project. Results were reported in terms of the research questions and evidence is
given to support the findings.
.
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CHAPTER 5
Discussion of Results

5.1 Chapter Overview
In this chapter, the discussion of the results is presented along with the reflections
derived from the findings that came out from this project.

5.2 Discussion of Results
This project enabled the researcher to intervene in a class, now in a more systematic
way than in her previous reflections and assumptions when working with a MEIF
English 1 class. It has allowed her to reflect on how in the daily practice, students’
information is assumed. Sometimes, little attention is given to students’ personal
information that is necessary to know in order to understand students’ behaviors and
attitudes towards language learning.

However, having organized and systematized information of what occurs in the
classroom allows teachers to know students’ needs and in this way the teacher can
make changes in their teaching to improve the conditions of it and consequently
students’ learning.

Several challenges were overcome while this AR project was implemented. One of
the things that were unexpected for this research and its purposes was the fact of
having a high number of students in their second opportunity of taking the course.
This fact, in terms of MEIF English 1, means a greater compromise for both teachers
and students. For students, because they need to be aware that they cannot fail the
course, thus if they do not want to leave their university studies, they need to work
harder in order to pass the course. For teachers, it is really a challenge because they
need to assist the students who usually lack the motivation to study English and to
provide them with necessary strategies to make them pass the course.
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Nonetheless, the real challenge with these students was to find out if the strategies
were going to be effective or it was the input students had gotten in the previous
course that would help them consolidate the contents and meet the demands of the
course so that could have a good performance in their oral exam.

Another challenge to face was to find out to what extent students were acquainted
with strategies and learning to learn activities in general. From answers in the
exploratory survey, it seemed that students were so, however, when each of the
strategies were presented in class, students concept of it, changed. What they had
assumed from the questionnaire was not in some concepts the idea they had in
mind.

One more challenge to face was the students’ attitude towards assigned homework
and time constraints. After students had been in contact with the strategies in class,
they were asked to put each of the strategies into practice by asking pieces of
homework. The researcher had not foreseen the students’ attitudes towards doing
homework and this attitude was really disappointing because there was a lack of
willingness to do the activities assigned for home. This fact made the researcher
spend more time than the expected to move from one activity to another.

Talking about the results of the correlation, it can be observed in Table 4.1 that
students had little acceptance for metacognitive strategies. An explanation to this
result can be based, to a certain extent, to the evidence that gave rise to the present
intervention project as throughout the years the researcher has noticed that
students’ problem was not only in relation to learning English, but learning in general.
It has been noticed that in our educational context little training is given to strategies
that can support students learning. Therefore, the problem comes when students
have to handle their own learning through homework or when they have to take
responsibility for their own learning, especially in a different language.
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Although metacognitive strategies were not totally of students’ preference, it seems
that they could have been of great benefit for students’ learning. As part of the
activities, it was necessary for students to apply the 3 metacognitive strategies
proposed in this paper, planning, monitoring and evaluating their learning so they
could describe their own hometown. Through video evidence, it could be noticed
that students seemed to control their speaking more than when they were asked to
talk in activities in class or without a previous organization of ideas, grammar and
vocabulary required to express their ideas. Even though students were ashamed for
the camera, they seemed quite confident when presenting their works by using the
ideas they had prepared in advance for homework. Students showed a clear
understanding of what they were saying, as well as an accurate level of the language
forms they had to use for their presentation. It could also be noticed that this set of
strategies was of great benefit for good and weak students in class as nobody
remained in silence. All of them had the chance to talk about the required topic (See
Appendix 11).

Nevertheless, as it is shown in the correlation graphic (See Graphic 4.1),
metacognition appeared to be neglected by students. Therefore, since one of the
principles of the MEIF syllabi (English 1 and 2) is to promote autonomy and
independence in students, it will be a big challenge for teachers in charge of these
courses to foster metacognition in their classes. Teachers should keep in mind that
metacognitive strategies are key steps to help students to become autonomous and
independent learners (Oxford, 1995).

Something that is worthwhile to mention is that, although little attention has been
given to strategy training for the MEIF students taking English 1 and 2 so far, the
students’ response in this particular group where the implementation was carried
out, was quite positive, especially with learning styles. Cohen (2010) suggests that
the knowledge of learning styles should be enhanced, “each style of preference
makes its contribution to learning and that consequently learners benefit from
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identifying their style of preference” (p.37). Results in the oral tasks, the midterm
exam, and students’ comments in this intervention project showed positive reactions
after students were aware of how they could benefit from using their learning styles
to empower their learning.

One of the findings arisen from this work was that the students had a false idea of
what learning styles involved. They believed that certain habits such as studying at
night or studying in bed was their learning style. So, making them aware of their
learning styles and the rationale behind these styles seemed to motivate their
learning. Besides, they also realized that their learning style was not only useful for
the English class but for all the subjects in their university studies. The recognition of
their styles encouraged them to continue using it and made them have a preference
for strategies related to their styles (See Graphic 4.2 and Table 4.2). As it is shown in
the Graphic 4.2 the predominant style was visual followed by the auditory, at the
same time the highest accepted strategy was imagery followed by repetition (See
Table 4.2), this fact reflects the close relation between learning styles and the
selection of strategies. This is a consideration that teachers should take into account
when implementing strategies in the English classes.

As far as the strategy of Self-talk is concerned, it can be said that this strategy was
not an unknown strategy for students. From notes in the researcher’s journal it was
observed that students used it since the beginning of the course without knowing
that they were using an affective strategy. Students encouraged themselves with
claps and positive words in the different activities in which they participated. Thus,
what the researcher did was to make aware the concept behind the things they did.
This unaware practice throughout of the Self-Talk strategy may be the reason for a
positive acceptance and the close correlation with their results in their oral exam.

In relation to the effectiveness of the affective strategy “Self-talk”, it was observed
that through the activities presented students just became aware of the possible
55

results when using this affective strategy because log records showed that the
students’ use of this strategy was done since the beginning of the course.

Finally, it was established that due to the level of the students, communication
strategies would not be used for this work. It is important to mention that even
though the strategies worked in this project were not of the group of communication
strategies, results have shown that the strategies implemented here are flexible and
they are likely to be used to improve any language skill at any level if the objectives in
the activities are clearly defined.

The 8 learning to learn activities selected for this research were addressed to
enhance oral skills at a basic level. As the research was carried out, examples of how
to improve oral communication through them were given which in the end resulted
in a positive impact in students’ oral development. This positive effect can be
confirmed with the grades of the mid-term exam as only two out of the nineteen
students failed and the rest of them passed the exam having a general average of 7
as a group.

This project has explored the effectiveness of 8 learning to learn activities in the
students’ oral development. The suggested strategies were selected considering the
level of language of students. Although, each of the selected activities is not precisely
for oral skills, results have shown that activities are flexible to be adapted and
addressed to what students need. Students’ response to the activities was quite
positive, especially because the majority of them had not been in contact with most
of the concepts presented. It seems that the awareness of what they were about to
learn made them more willing to try and to use certain strategies.

5.3 Chapter Summary
This chapter presented the discussion of results given in the previous chapter as well
as some reflections that emerged from these results.
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Chapter 6
6.1 Conclusions and Implications

Undoubtedly, Action Research is one the most suitable tools to encourage critical
thinking to know if what we do in the classrooms really enhance or promote
meaningful learning. Nevertheless, to go into the processes of learning aside with
the students involves changing and making decisions that can contribute to empower
students learning. It means compromising and working differently. It also implies for
teachers to change traditional ways of teaching so learning can be enhance in
different ways. In the end, it means to start developing our own competencies so we
can really promote what institutions required and students need.

Before this research project, Action Research seemed to be a faraway thing,
something difficult to face and to achieve. Getting informed of what it involves has
made the researcher more aware of certain factors that have been occurring in her
teaching practice. Carrying out this project required to develop other skills such as
planning, organizing, and changing the way I have been working for years. It required
getting more involved in decisions that could benefit the students that were part of
this project.

One always claims to be concerned with students learning problems but little is done
about it. Doing action research reflects to what extent teachers really commit with
their teaching practice as it implies not just to observe the problems that occur in our
daily practices but it means to take actions and assume responsibilities in the
students´ learning process. It is certain that action research enhances not only
professional but also personal growth.

Some of the major benefits gained as researcher were the knowledge from all the
literature and the systematic observations carried out but above all it was the benefit
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that students could get from the activities implemented. Now, following the action
research cycle, planning, implementing, reflecting and reporting, it is important to
focus again in the reflection phase in order consider how to improve this work.
Therefore, the following aspects are essential to be taken into account in order to restart the AR cycle:

Firstly, there is no doubt that it is important to devote some time to strategy training
in the MEIF English courses. Strategies should not be regarded as a separate content
from the syllabus but they should be integrated within the syllabus. It should be a
component through which students’ language learning can be enhanced.

So, it is

important to consider and foresee the number of activities and how they will be
focused depending on the topics and content of the syllabus that will be presented in
each class.

Secondly, teachers should be aware that working with learning to learn activities
involves more than the implementation of one or two activities but that this work
implies a systematic observation to find out what strategies are essential to help
student with learning process throughout the course.

Thirdly, teachers need to take into account time. As, due to the time constraints, for
this project, some of the activities were not carried out as it should have been. In
some cases, the strategies were no consolidated as there should be. It can be
suggested that as long as the course continues strategies need to be rehearsed
through different tasks which will allow students to continue applying the selected
activities.

Fourthly, it is also important to think about whether the activities will be presented in
L1 or in the target language. For the effectiveness of this research, it was necessary to
consider both, as students were basic English learners, the use of Spanish was
necessary when the ideas were not clear at all for the students. At the same time, it
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is necessary to consider which tasks from the syllabus will be aligned to the learning
to learn activities or strategies selected for the group.

One more recommendation is that for observing the effectiveness of the activities
selected it might be good to compare their development with a midterm test and a
final test if possible. In this way students’ development could be measured by
comparing results of both tests in relation to the strategy training implemented
during the course. This implies that the implementation should be carried out during
the whole course as this will allow students to process and become aware of the
usefulness of the learning to learn activities.

To end up with the implications and reflections of this project a few more
considerations should be mentioned. One is that, although this research about the
effectiveness of 8 learning to learn activities was carried out in a very particular
context, results showed two main aspects, the first, in very general terms and
applicable to any language learning context, is that the combination of strategies and
learning styles has been of great benefit to enhance oral production. This work joins
others such as Cohen(2011) and Oxford (2013) and support that in order to succeed
in learning a language, no matter their context or educational background, students
need to know how to face language learning by means of strategies to enable them
to handle it.

Secondly, in terms of the educational context in which this work took place, there is a
lot to reflect. Teachers at the MEIF have the challenge to promote and work with
learning to learn activities in order to form autonomous students. Autonomy as one
of the principles in the UV curriculum is for the teachers a priority to be promoted in
the classroom. Thus, this implies for the teachers in charge of the MEIF English
courses to get informed of the different existent taxonomies that could be used in
order to make a careful selection of the suitable strategies that students’ needs
demand. It is suggested to focus especially on the metacognitive strategies, as results
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from this project showed that they were apparently neglected by students. Students
need to be guided and it is necessary to pay attention to the way they learn in order
to encourage them to take responsibility of their own learning.

This work does not claim that the activities worked here are absolute; what it
suggests is a continuous reflection of what is being done in the classroom in order to
work with a selection of activities that could be effective depending on the
particularity of a group. It is necessary to observe to what extent the approaches in
teaching are contributing to the principles of the MEIF curriculum. Furthermore, it is
important to reflect whether what it is being taught is promoting autonomy learning
and contributing to learning the language. It is possible that as teachers we have
been doing lots of different works, but it is also necessary to get more involved into
research and to put into paper what has been reflected and observed after some
years of teaching practice.

Finally, it is the teachers’ responsibility to contribute to both, other teachers’
development but especially to students’ learning by the continuous observation of
the different actions taken in the classroom in order to ensure effective learning.
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APPENDIX A
Nombre:_____________________ Edad: _____ Carrera________________________
Lugar de origen: _______________________ Correo Electrónico_________________
CUESTIONARIO: El siguiente cuestionario tiene la finalidad de recabar información
sobre tus antecedentes en el aprendizaje de la lengua inglesa. Agradezco de
antemano el apoyo y cabe mencionar que la información proporcionada se
mantendrá bajo estricta confidencialidad, sin mencionar tu nombre. Así mismo, la
contestación del mismo no tendrá ningún efecto en tus calificaciones. Muchísimas
gracias.
1. Estudié la secundaría en sistema: a. Público : _________
_______

b. Privado :

Específica (Secundaria, Telesecundaria, etc.)______________

2. Horas de inglés a la semana durante mis estudios a nivel
secundaria:_______
3. Enumera del 0-5 las siguientes actividades de clase practicadas en tus clases
de inglés en secundaria.
El número 5 es para las que practicabas con más frecuencia y 0 las menos
frecuente.
a) Oral ( ej. conversaciones, descripciones,
presentaciones)
b) Escrita (ej. párrafos, cartas informales,
descripciones)
c) Lectora (ej. párrafos, textos cortos, noticias,
recetas )
d) Auditiva (ej. videos, Audios de ejercicios ( no
canciones)
e) Ejercicios gramaticales (ej. en libros, copias,
formulas gramaticales)
f) Ejercicios de vocabulario ( ej. relacionar
imágenes en copias, libros)
g) Otros ( Menciónalos)
_______________________________________
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4. Estudié la preparatoria en sistema: a. Público : ______b. Privado :
_______
Específica (CBTIS, COBAEV, Etc.)____________________________________
5. Horas de inglés a la semana a nivel preparatoria:_______
6. Enumera del 0-5 las siguientes actividades de clase practicadas en tus
clases de inglés en preparatoria. El número 5 es para las que practicabas
con más frecuencia y 0 las menos frecuente.
h) Oral ( ej. conversaciones, descripciones,
presentaciones)
i) Escrita (ej. párrafos, cartas informales,
descripciones)
j) Lectora (ej. párrafos, textos cortos, noticias,
recetas )
k) Auditiva (ej. videos, Audios de ejercicios ( no
canciones)
l) Ejercicios gramaticales (ej. en libros, copias,
formulas gramaticales)
m) Ejercicios de vocabulario ( ej. relacionar
imágenes en copias, libros)
n) Otros ( Menciónalos)
______________________________________
1. Esta es la _____________ que curso Inglés 1 del MEIF
a. Primera vez
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b. Segunda vez c. Tercera vez

Comentarios sobre tu experiencia en el aprendizaje del inglés (tu opinión sobre la
lengua, tu experiencia en otras cursos en centros de idiomas, o institutos
particulares, etc.) . PUEDES USAR LA PARTE TRASERA DE LA HOJA.  ¡Gracias!
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APPENDIX B
Sample of observation record for teacher and learning logs for students by
Chamot.
Teacher’s observations:
Teacher directions: Use the observation form to take notes on students’ strategic
behaviors.
Date

Time began:

Time ended:

Description of
activity:

Strategy:

Additional notes

Number of
students present:

Student: directions : keep a weekly record or you language learning tasks and
strategies.
Date

Language task

Strategy
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Efecctiveness of the
strategy . Did it
help? Would you
like to use it again?
When?

APPENDIX C

UNIVERSIDAD VERACRUZANA
CENTRO DE IDIOMAS-CÓRDOBA
MEIF 1
MID TERM-ORAL EXAM FRAME
FEBRUARY- AUGUST 2013

Part 1 Sample Interview
Good morning / good afternoon / good
evening.
Ask Ss the following questions:
1. What’s your full name?
2. How do you spell your first name?
3. What do you do?
4. Where are you from?

Back up questions
1. Is your full name Carlos ∕ karla Solís Falcón?
2. Can you spell your name?
3. Are you a dentistry student?
4. Are you from Cuitláhuac?

Part 2 Sample Topic
Ask student A and B to talk about one of the topics.
QUESTION
BACK UP QUESTION
Talk about your family
Do you have a big or small family?
How many brothers or sisters do you have?
What are your parents’ names?
What are they like?
Part 3 Sample Oral Card
Situación 1

Student A

1. Imagina que tu amigo tiene un nuevo vecino. Hazle preguntas a tu amigo usando las siguientes
palabras para ayudarte.





Name?
Occupation?
Origin?
…… like?

2. Ahora contesta las preguntas de tu amigo.

APPENDIX D
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APPENDIX D

Oral Exam Grading Criteria for Mid-term exam

4

3

2

1

0

Comunicación
 Capaz de comunicarse
efectivamente.
 Realiza todas las actividades
asignadas.

 Capaz de comunicarse
adecuadamente la mayoría de
las veces, pero no todo el
tiempo.
 Logra realizar la mayoría de las
actividades asignadas.
 Capaz de comunicarse
adecuadamente algunas
veces.
 Logra realizar algunas de las
actividades asignadas.
 Incapaz de comunicarse
generalmente
 Generalmente no logra realizar
las actividades asignadas.
 Producción oral insuficiente
para ser evaluada.
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Propiedad
 Ocasionalmente su
pronunciación es mala.
 Ocasionalmente el
vocabulario y la gramática
que emplea no son correctos
y/o apropiados al contexto.
 Por lo regular su
pronunciación es buena.
 Por lo regular la gramática y
el vocabulario que emplea
son correctos y /o
apropiados al contexto.
 Algunas veces su
pronunciación es buena.
 Algunas veces el vocabulario
que emplea son correctos
y/o apropiados al contexto.
 Generalmente su
pronunciación es mala.
 Generalmente la gramática y
el vocabulario que emplea no
son correctos.
 Producción ora insuficiente
para ser evaluada.

APPENDIX E
Original questionnaire for students’ recognition of the learning to learn activities.
Nombre:_________________________ Edad: _____ Licenciatura________________
Lugar de origen: ____________________Estilo de aprendizaje:__________________
CUESTIONARIO:
El siguiente cuestionario se realizó con la finalidad de recabar información sobre
tu experiencia en el aprendizaje de la lengua inglesa. Agradezco de antemano el
apoyo y cabe mencionar que la información proporcionada se mantendrá bajo
estricta confidencialidad, sin mencionar tu nombre. Así mismo, la contestación
de éste no tiene ninguna repercusión en tus calificaciones. Muchísimas gracias.
De las siguientes aseveraciones relacionadas con el proceso de aprendizaje de un
idioma, escoge la opción que más se asemeje a lo que tú haces. Se lo más asertivo
posible.
1. Cuando práctico, estudio, o repaso el idioma hago uso de mi estilo de aprendizaje.
a. Nunca b. Raramente c. Ocasionalmente
d. Usualmente
e. Siempre
2. Planifico mis actividades de tarea, presentaciones o actividades que se van a realizar en
inglés.
a. Nunca b. Raramente c. Ocasionalmente
d. Usualmente
e. Siempre
3. Verifico mi progreso y mi compresión de una actividad al momento o después de realizarla.
a. Nunca b. Raramente c. Ocasionalmente
d. Usualmente
e. Siempre
4. evalúo mi aprendizaje e identifico las áreas que debo mejorar.
a. Nunca b. Raramente c. Ocasionalmente
d. Usualmente
e. Siempre
5. Uso imágenes, dibujo, o imagino las situaciones para ayudarme a comprender o expresar
mis ideas.
a. Nunca b. Raramente c. Ocasionalmente
d. Usualmente
e. Siempre
6. Suelo repetir las palabras, frases o formas aprendidas durante la clase y fuera de la clase.
a. Nunca b. Raramente c. Ocasionalmente
d. Usualmente
e. Siempre
7. Sigo patrones o fórmulas a través de las cuales construyo nuevas oraciones.
a. Nunca b. Raramente c. Ocasionalmente
d. Usualmente
e. Siempre
8. Me digo frases positivas o me recompenso cuando logro comunicarme oralmente en
inglés.
a. Nunca b. Raramente c. Ocasionalmente
d. Usualmente
e. Siempre
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APPENDIX E
End-of-term Questionnaire Adapted
Nombre:_______________________ Edad: _____ Estilo de aprendizaje___________
Lugar de origen: ______________________ E-mail:__________________________
CUESTIONARIO:
El siguiente cuestionario tiene el propósito de recabar información sobre la
efectividad de las actividades implementadas previo a tu examen oral. Cabe
mencionar que la información proporcionada se mantendrá bajo estricta
confidencialidad sin mencionar tu nombre. Así mismo, la contestación de este
cuestionario no tendrá ninguna repercusión en tus calificaciones. Muchísimas
gracias por tu apoyo.
De las siguientes aseveraciones relacionadas con el proceso de aprendizaje de un
idioma, escoge la opción que más se asemeje a lo que tú aplicaste previo a tu
examen oral. Se honesto en tus respuestas.
1. Me preparé con prácticas haciendo uso de mi estilo de aprendizaje.
a. Nunca b. Raramente c. Ocasionalmente
d. Usualmente
e. Siempre
2. Me preparé haciendo uso de la estrategia de planificación.
a. Nunca b. Raramente c. Ocasionalmente
d. Usualmente
e. Siempre
3. Me preparé haciendo uso de la estrategia de monitoreo para verificar mi compresión y
progreso con la lengua.
a. Nunca b. Raramente c. Ocasionalmente
d. Usualmente
e. Siempre
4. Me preparé haciendo uso de la estrategia de evaluación de mi aprendizaje para identificar
las áreas que debía mejorar.
a. Nunca b. Raramente c. Ocasionalmente
d. Usualmente
e. Siempre
5. Me preparé haciendo uso de la estrategia de imágenes , dibujando e imaginando las
situaciones para ayudarme a comprender o expresar mis ideas.
a. Nunca b. Raramente c. Ocasionalmente
d. Usualmente
e. Siempre
6. Me preparé con la estrategia de repetición, repitiendo las palabras, frases o formas que
serían evaluadas.
a. Nunca b. Raramente c. Ocasionalmente
d. Usualmente
e. Siempre
7. Me preparé haciendo uso de la estrategia de fórmulas y patrones para recordar las
posibles preguntas y maneras de contestar.
a. Nunca b. Raramente c. Ocasionalmente
d. Usualmente
e. Siempre
8. Me preparé haciendo uso de la estrategia de hablarme a mí mismo diciéndome frases
positivas previo a mi examen oral de inglés.
a. Nunca b. Raramente c. Ocasionalmente
d. Usualmente
e. Siempre
9. Cuál de las siguientes estrategias volverías a usar. Puedes elegir más de una opción
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Estilos de aprendizaje.
Estrategia de planificación.
Estrategia de monitoreo.
Estrategia de evaluación.
Estrategia de imágenes .
Estrategia de repetición.
Estrategia de fórmulas y patrones.
Estrategia de hablarme a mí mismo.
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APPENDIX F
Learning styles Questionnaire by Ralph Metts. S.J.
INVENTARIO SOBRE ESTILOS DE APRENDIZAJE
(De acuerdo al modelo PNL)
Nombre:…………………………………………………………………… Fecha:…………………
Este inventario es para ayudarle a descubrir su manera preferida de aprender.
Cada persona tiene su manera preferida de aprender. Reconocer sus
preferencias le ayudará a comprender sus fuerzas en cualquier situación de
aprendizaje. Por favor, responda Ud. verdaderamente a cada pregunta.
Responda Ud. según lo que hace actualmente, no según lo que piense que sea
la respuesta correcta.
Use Ud. la escala siguiente para responder a cada pregunta: Ponga un círculo
sobre su respuesta.
1 = Nunca 2 = Raramente 3 = Ocasionalmente 4 = Usualmente 5 = Siempre
1
2
3
4
5
6
7
8
9
10
11
12
13

Me ayuda trazar o escribir a mano las palabras cuando tengo
que aprenderlas de memoria
Recuerdo mejor un tema al escuchar una conferencia en vez de
leer un libro de texto
Prefiero las clases que requieren una prueba sobre lo que se lee
en el libro de texto
Me gusta comer bocados y mascar chicle, cuando estudio
Al prestar atención a una conferencia, puedo recordar las ideas
principales sin anotarlas
Prefiero las instrucciones escritas sobre las orales
Yo resuelvo bien los rompecabezas y los laberintos
Prefiero las clases que requieran una prueba sobre lo que se
presenta durante una conferencia
Me ayuda ver diapositivas y videos para comprender un tema
Recuerdo más cuando leo un libro que cuando escucho una
conferencia
Por lo general, tengo que escribir los números del teléfono para
recordarlos bien
Prefiero recibir las noticias escuchando la radio en vez de
leerlas en un periódico
Me gusta tener algo como un bolígrafo o un lápiz en la mano
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1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5

14
15
16
17
18
19
20
21
22
23
24

cuando estudio
Necesito copiar los ejemplos de la pizarra del maestro para
examinarlos más tarde
Prefiero las instrucciones orales del maestro a aquellas escritas
en un examen o en la pizarra
Prefiero que un libro de texto tenga diagramas gráficos y
cuadros porque me ayudan mejor a entender el material
Me gusta escuchar música al estudiar una obra, novela, etc.
Tengo que apuntar listas de cosas que quiero hacer para
recordarlas
Puedo corregir mi tarea examinándola y encontrando la
mayoría de los errores
Prefiero leer el periódico en vez de escuchar las noticias
Puedo recordar los números de teléfono cuando los oigo
Gozo el trabajo que me exige usar la mano o herramientas
Cuando escribo algo, necesito leerlo en voz alta para oír como
suena
Puedo recordar mejor las cosas cuando puedo moverme
mientras estoy aprendiéndolas, por ej. caminar al estudiar, o
participar en una actividad que me permita moverme, etc.

1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1
1
1
1

2
2
2
2

3
3
3
3

Derechos de propiedad literaria 1987 Ralph Metts S.J.
Aunque el autor de este Inventario no ha proporcionado una forma de
evaluarlo, proponemos aquí al lector una manera de hacerlo llenando la
siguiente planilla en base a las respuestas del alumno:
1 3 6

9

10 11 14

(1-5)
AUDITIVO

Total visual:
2 5 12 15 17 21 23

(1-5)
KINESTESICO 4 7 8

Total auditivo:
13 19 22 24

(1-5)

Total kinestésico:
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5
5
5
5

1 2 3 4 5

Fuente: Metts Ralph (1999) “Teorías y ejercicios”, Santiago de Chile, pp. 32.

VISUAL

4
4
4
4

Fueron eliminadas las preguntas 16-18-20 para que quedaran la misma
cantidad de preguntas por cada estilo.
Una vez completada la planilla, deberán obtenerse tres puntajes,
correspondientes a los tres estilos de aprendizaje, los que definirán el perfil del
estilo del alumno.
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APPENDIX G
Template for learning strategies activities taken from Chamot’s website:
http://www.nclrc.org/guides/HED/
TEMPLATE FOR LEARNING STRATEGIES ACTIVITIES
PLANNING
Learning Strategy: Give the learning strategy focus of the activity.
Students will get in contact with metacognitive strategies.
Student will first identify with the term and then recognize planning as one of the
metacognitive e strategies.
Language: Identify the language. If the activity can be used for any language:
 Any language but students will work on: prepositions of place. Places in the
city, personal information, adjectives to describe a city. Uses of the verb to
and there is and there are.
 My town is small, there is a park. The park is next to the Elementary school….
Proficiency Level: false beginners at the MEIF UV
information : Conversation class in which they are going to learn some strategies to
facilitate their oral English learning. (E.g. literature class, conversation class)
Description of Activity: Write a brief overall description of the activity.
In this class students will identify the usefulness of planning as part of one of the
metacognitive strategies for learning.
Language Objective(s): Identify the language objective(s) of the activity.
Students will present a 1 - 2 minutes description of their cities by using planning as an
strategy to improve their speaking and using the grammar the verb to be with There ,
and vocabulary related to places.
Materials: List the materials needed to carry out the activity.
Power point presentation.
Pieces of paper.
Projector
Markers
Preparation: Introduce the learning strategy and model an activity.
Step 1
T introduces the work strategy. T elicits through 2 questions : What is it? Which ones
do you know? You know strategies for….
SS write what they know and brainstorm on their notebooks and paste their papers
While SS mingle around. T-SS check the different concepts.
Step 2:
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SS work in pairs in a jigsaw reading. Then SS get together to share the information.
After sharing SS present ideas for the rest of the class.
Step 3:
T presents pictures. Students try to find what they have in common .
T guides that it is planning.
T presents what planning involves and benefits in learning a language.
T asks students to think about a pizza.
SS elaborate a plan of what they need to make a pizza. In pairs comment and make a
list of ideas.
T then asks SS to think that they are going to plan presentation next Wednesday
about personal information of famous person. How would you plan? What do you
need to make a good presentation?
Students organize in trios. Plan the presentation.
After listening to all students teacher finish the presentation:
Possibly students will mention some of the things in their presentations if not…
Present them.
Presentation: Explain the step-by- step procedure of the activity the students will
carry out.
Reflection: Suggest a way for students to reflect on the usefulness of the learning
strategy.
Expansion: Explain how the class can follow up on this activity. SS were asked to plan
language for a possible presentation of the person they admire.
Adaptation: Explain how this activity can be adapted to other situations
(Other proficiency levels, other skills, other topics, etc.).
SS will plan a presentation about their cities.
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APPENDIX H

2

1

Background questionnaire answers to the items
3a 3b 3c 3d 3e 3f 3g 4 5 6h 6i 6j

6k 6l 6m 6n 7

Name
Karla
Esteban
Jesus
Robin
Doris
Sandy
Betty
Danny
Martin
Flor
Pablo

1
2
1
1
2
2
2
2
2
2
2

Vanesa
Dulce
Alejandro
Samantha
Guillermo
Mari
Samuel
Mayra

1
2
2
3
2
2
2
2

30
min.
4
2
2
3
2
3
3
3
3
3
30
min
5
4
6
4
3
4
4

0
1
3
3
2
0
3
2
3
4
3

2
3
2
2
4
3
4
2
3
3
4

0
3
2
3
3
5
3
1
3
3
3

6
0
1
3
2
4
2
4
4
0
5

1
2
4
4
2
1
4
4
4
4
4

2
3
3
3
3
2
4
4
4
3
4

0
0
2
0
0
0
0
0
0
0
0

4 30
5 2
4 3
5 3
5 4
5 2
5 3
5 4
5 3
5 3
5 0

4
2
5
4
2
5
4
2
2
4
0

5
3
4
3
4
0
2
2
2
3
0

2
3
4
3
3
4
4
3
2
3
0

2
0
5
4
2
3
4
5
3
1
0

1
2
2
4
2
2
4
4
3
4
0

1
3
2
4
3
1
4
5
3
4
0

0
0
0
0
0
0
0
0
0
0
0

1
2
2
2
1
1
2
1
1
2
1

2
0
3
1
2
1
2
4

4
5
3
2
3
1
4
4

2
2
4
2
2

1
0
3
3
0
1
1
2

3
2
5
2
4
0
5
5

3
1
5
4
2
5
5
3

0
0
0
0
0
0
0
2

5
5
5
6
6
5
5
6

2
4
4
2
4
3
0
5

2
5
3
3
3
4
2
4

1
4
5
3
3
4
2
5

1
2
5
3
4
4
0
5

3
5
4
4
4
0
0
5

2
5
5
1
5
3
2
4

0
0
0
0
0
0
0
2

1
2
1
1
2
0
1
3

4
4
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1
2
5
6
4
3
0
6

APPENDIX I
Learning Logs Data Base
ESTILOS DE APRENDIZAJE
Karla
Aplicar estilo de aprendizaje no lo hice pero se que si lo hubiera hecho
me hubiera ido mejor.
Jesus
La aplique pero viendovideos pero en mi casa
Esteban
No hecha
Robin
No la hice pero la haría para captar mejor las preguntas y las respuestas
Doris
No hecha
No , ya que me parece muy difícil llevar este tipo de actividades en forma
Sandy
kinestésica
Betty
Pues no la practique pero si lo intente y al responder me equivoque.
Danny
No hecha
Martin
Perfeccionar los puntos vulnerables sobre el tema.
Flor
Si porque para mí es útil y siento que así aprendo mejor.
Pablo
Si pues es el método que usualmente uso para estudiar
Vanesa
La verdad no porque no hice la tarea
No lo practique en clase porque me enferme y falte unos días y no sabía
Dulce
de las actividades a realizar
Alejandro Si me ayudo a repasar de mejor manera y entender mejor
Samantha Si porque es la que siempre uso, leer y repasar en voz alta
Guillermo No hecha
Mari
No realice la actividad ya que fue confusa la instrucción
Si volveré a practicar estos métodos ya que observando y practicando
Samuel
logro mis avances.
Mayra
Si porque me ayudaría en mi más en mi aprendizaje/ útil e interesante
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Planning (Planificación)
Karla
Si la volvería a hacer me funcionó para escuchar mi pronunciación.
Me sentí un poco presionado pues creo que abarque al vocabulario que busque expresar
las ideas como pude en inglés pero siempre tratando de utilizar palabras que
conociamos. Fue muy bueno me sirvió de mucho. Conocí bastante mediante su
Esteban
aplicación.
Jesus
Si sirvió porque pude hacer bien mi planificación
Robin
Me sirvió para preparar mi presentación
Doris
Se me facilito mucho porque todo fue planeado y nos ayudo más.
Sandy
Me ayudo a planificar de mejor manera lo que quería dar a conocer.
Este trabajo que hice con los compañeros n clase fue muy interesante pues vi como ellos
describían el lugar donde viven y yo les presente el mío aunque estamos un poco
nervosos lo pudimos hacer, esto también me deja como reflexión que tengo que estudiar
mas antes de hacer una presentación o descripción ya que se me olvidan las cosas pero
Betty
estuvo bien la actividad. la volvería hacer.
Danny
Me ganaron los nervios al momento de la actividad. Bien porque todo lleva un orden.
Martin
???
En esta actividad me di cuenta o me pude percatar de que muchas cosas por los nervios
o lapena hace que se olviden las cosas. Tengo que mejorar en muchas cosas y que se me
quiten la pena y esforzarme para ir mejorando.es una buena estrategia para ordenar lo
Flor
que vaya a hacer.
Pablo
Me ayudo a preparar mi tema de forma ordenada
Vanesa
Realización de la descripción de la ciudad de origen con base
Hice mi trabajo de acuerdo mi forma de estudiar que es visual , puse imágenes y algunas
Dulce
palabras claves para acordarme
Alejandro Me ayudo a ordenar todo el trabajo y ver paso a paso lo que hacía.
Samantha Sirvió lo haría de nuevo pero con más calma
Guillermo Primero observé e imaginé cual sería bueno hablar de mi ciudad.
Elaboré mi presentación los lugares donde se encuentran y su pronunciación y la
Mari
maqueta que creé.
Samuel
Me di cuenta de cuales fueron mis fallas
Recordé muy poco me puse nerviosa pronuncié mal , me falto pronuncia algunas cosas.
Mayra
Me falto expresar
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Karla
Esteban

Jesus
Robin
Doris
Sandy
Betty
Danny
Martin
Flor
Pablo
Vanesa
Dulce
Alejandro
Samantha
Guillermo
Mari
Samuel
Mayra

Monitoring (Monitoreo )
Si para ayudarme a practicar más el inglés y saber qué es lo que puedo mejorar
Volvería a usarla porque me ayuda a darle un seguimiento a mi proceso de
aprendizaje.
Estoy satisfecho porque voy aprendiendo más a expresarme con el inglés , es mas
practica y no fallar al pronunciarlo. si pero sin cámaras porque soy tímido para
que tuviera más practica
Si son elementales
Sí, ya que me ayudará mucho a la hora de hablar sobre este tema fuera del aula.
Si para aprender más acerca de esto que aprendimos y es efectiva
Si porque siento que si lo hago así y lo veo varias veces aprenderé y mejoraré
aunque me sentí nerviosa lo volvería hacer.
Definitivamente si para poder mejorar creo yo mi estrategia y en general
reutilizarla
Me sentí nerviosa y me gustaría hacerlo de nuevo para mejorarla y la actividad es
muy útil para repasar.
Claro pues sirve para notar los avances
Si porque para mí es más fácil aprender de forma visual y mi estrategia fue utilizar
un mapa mental.
Si porque a pesar de ponerme nervioso al hablar en público registro y si lo
practico mas mejoraré.

Si la volvería a realizar pero no utilizando grabaciones ti tuvo efectividad ya que
me dí cuenta del progreso.
Si porque es una forma de saber cómo va mi avance
Si volvería a ocuparla me sirvió mucho
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Evaluating (Evaluación)
Si me funcionó pero creo debo mejorar mi estrategia para mejor pronunciación y
Karla
memorizar.
Si me sirvió hacer la planeación para efectuar mi trabajo, me es de gran ayuda ya que
Esteban estoy familiarizado con este tipo de planeación.
Jesus
No pues sirve, sirvió seguir esos pasos ya que tuve más organización al realizarlo
Robin
Si es efectivo porque me ayudo a reflexionar y aprender mejor.
Mi estrategia me funciona para aprender lugares y tener confianza la lleve a cabo pero
Doris
al pronunciar lo recuerdo como se escribe.
Si nos sirve el monitorear nuestras actividades pues eso nos sirve para ver en donde
Sandy
están nuestros errores y así practicar más sobre ellos.
pues si porque al hacer los pasos y las evaluaciones voy repasando y así me preparo
Betty
mejor si algo me falta lo repaso.
Danny
Pues si porque lleve un cierto orden pero pues sé que si me ayudo.
Utilice varios modos de aprendizaje. Repetí hasta perfeccionar pero al momento no fue
Martin
del todo perfecto.
Me favoreció mucho el hacer mi plan para mi evaluación con el de mi cuenta de lo que
Flor
estaba mal y me di cuenta que la pronunciación fue lo que me falló pero me gustó!
Pablo
Si es una buena manera para trabajar y checar como estás para aprender
Mi plan fue buena pero creo que por los nervios no fue funcional lo que dije pero el plan
Vanesa
que hice fue buena por ello tal vez decida y pienso volver hacer la practica
Si me funciono pero no al 100 % porque se me olvidaron algunas cosas de lo que tenía
Dulce
que decir pero yo siento que con practica me servirá más.
Si asignar una calificación a mi exposición seria de bien porque me faltaron muchas
Alejandro cosas por corregir y debo aprender a dominarlas mejor.
Samantha Si me sirvió aunque me hizo sentir un poco mal porque estaba nerviosa
En trabajos anteriores mi estrategia ha sido efectiva pero debo prestar más atención a
Guillermo mis trabajos.
Si es funcional aunque no es mucho muy efectivo desde mi modo de realizar un estudio
Mari
aprender a memorizar este tipo de ejercicios.
Samuel
Me ayudo a darme cuenta que me falta aprender y en que mejorar.
Desde el comienzo de la actividad se comienza a prever . El realizar cada plazo mediante
la planeación me lleva a la comprensión y mejor entendimiento. Además es algo que me
Mayra
ayuda mucho y si te gusta.
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Repetition (Repetición)
Karla
La actividad me sirvió mucho pero si aún se me olvidan algunas preguntas
Si me sirvió de medio porque estas preguntas eran más complejas y así aprendí la
Esteban estructura y así aprendí la estructura de algunas debo seguir practicando.
Si practique y si me acordé de algunas preguntas pero me hace falta practicar porque se
Jesús
me olvidaron algunas
Robin
Si me sirvió para resolver las preguntas y relacionar las con algo especial
Doris
Si me sirvió porque la repetí las veces que quise y se me facilita
La actividad nos ayudó a repasar las preguntas que se nos quedaron de tarea pero no las
Sandy
practique por eso mismo no pude repasar todas durante la clase.
Betty
No la hizo
Danny
supongo que si hubiera estudiado en la casa lo hubiera logrado ya que no lo hice
Resultados al momento , después se olvidaron y en práctica recordé no todas si unas
Martin
cuantas
Es una buena estrategia porque ahí te das cuenta de lo recuerdas o no y lo que tienes
Flor
que repasar.
Pablo
La practique un poco porque tenía mucha tarea.
Vanesa
Volvería a repasar porque me hizo falta más y si las volvería a usar en el salón y fuera
Si practique pero no al 100% porque tenía que estudiar para unos exámenes y aún me
Dulce
falla un poco las preguntas porque aún no me las grabo por completo.
Alejandro Me sirve ya que sólo así y viendo me aprendo las cosas.
Samantha La recordé pero solo algunas palabras se me olvidaron
Al repasar las preguntas personalmente no me quedan muy memorizadas pero
Guillermo estableciéndolas en una conversación se me quedan claro
No pude estudiar las preguntas solamente pude recordar lo visto en clase al tratar de
Mari
formular una pregunta al momento.
Samuel
Repetir practicar y recordar
Me grabé en mi celular y todo el camino hacia mi facultad escuche y en los ratos libres
Mayra
me sirvió mucho.
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Karla
Esteban
Jesús
Robin
Doris
Sandy
Betty
Danny

Martin
Flor
Pablo

Vanesa

Dulce
Alejandro
Samantha
Guillermo
Mari
Samuel
Mayra

Imagery ( Imágenes )
No estuvo
No estuvo
Me sentía confundido porque no sabía quehacer pero le capté y lo elaboré lo
utilice con cosas infantiles para hacerlo bien.
No estuvo
Creo que sí son muy efectivas solo que debo dedicar más tiempo
Pues realizamos una tarea sobre imágenes o palabras con las que relacionamos
las preguntas y después realizamos las preguntas en clase
No la hizo
Pues la verdad si me funciono pero solo con un objeto no recuerdo muy bien se
que debo estudiar.
Imaginar la cuestión deseada para responder preguntando relacionando la
imaginación con la comparación es efectiva en lo personal no mucho porque hay
cosas en las que no encuentras respuesta.
No estuvo
Si me funciono bien y la utilice en otras materias
La actividades de estudiar e imaginarme sobre el tema fue buena porque al
imaginarme me di cuenta que puedo aprenderme las preguntas o palabras que
no se me quedan muy grabadas en la mente
Al leer las preguntas y ver como van escritos las palabras las relacioné con unas
imágenes con las me puedo acordar de las palabras que no se me quedan muy
grave
Al relacionar preguntas con imágenes acciones , se comprende mejor y las
memorizo más rápido
Si me sirvió porque me es más fácil imaginar las cosas
Pues a mí me funciono cuando me preguntaron con lo que relacione mis
preguntas supe contestar
Si funciono únicamente fue algo confuso encontrar la relación entre la forma en
que se escuchan las palabra con que relacionar.
En algunas ocasiones si, ya que es una buena forma de recordar y comparar
Me agrado porque con la ayuda de mi imaginación me fueron viniendo recursos
y pude realizar mis actividades al 100 % me gustó y aprendí
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Karla
Esteban
Jesús
Robin
Doris
Sandy
Betty
Danny
Martin
Flor
Pablo
Vanesa
Dulce
Alejandro
Samantha
Guillermo
Mari
Samuel
Mayra

Patterns and Formulae ( Patrones y Formulas)
Si la volvería hacer
Esta es la mejor estrategia que realizamos trabaje en esta tiempo mucho esta sin
darme cuenta. Y funciona verbalmente y ahora sé que es una estrategia.
la volvería hacer ya que me sirvió para seguirla repasando
Me ayudó a reconocer las preguntas a través de los patrones.
Facilito mucho aprender lo que queríamos preguntar y comprender.
esta estrategia me ayudo a expresarme mejor
al seguir patrones me di cuenta que solo cambiaba una frase porque todo lo
demás era lo mismo y eso era seguir un patrón.
se me hizo muy buena opción porque recordaba el inicio de la preguntas
Formar el patrón , adjuntar de un selección de respuestas correctas.
Es una estrategia útil que nos ayudaría a relacionar cosas.
Me ayudo a comprender mejor el tema y relacionar las cosas.
Comprensión de la lengua fue ponerlas con clave y si volvería a usarla.
Me y el patrón y me fui acordando de los demás para completar las preguntas y
poder hacer las actividades.
Sin tener que memorizar todas las preguntas solamente una parte de ella y
aprender mejor.
No tanto , me sirve para cosas en especifico
esta estrategia sirve para recordar más fácilmente las preguntas
Si la volvería a usar.
Si me funciono el encontrar patrones y darme cuenta que es poco.
Me ayuda a reconocer y relacionar cosas.
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Karla
Esteban
Jesús
Robin
Doris
Sandy
Betty
Danny
Martin
Flor
Pablo
Vanesa
Dulce
Alejandro
Samantha
Guillermo
Mari
Samuel
Mayra

Self-talk ( Hablarse a sí mismo)
Motivarme a mí misma y si la volvería hacer.
La aplique más cuando se acercaban momentos difíciles en la clase , cosas que
no entendía a la primera
Si porque me sentó en confianza al hacer las cosas.
Me motiva a seguir y no dejar de estudiar para el examen
Si pero necesito creerlo mas
Me sirvió de mucho pues el hablarme así me ayudo a no estar tan nervioso
Yo todo el tiempo me motivo y esto me hizo bien . Esto lo hice hasta el final
Pues sentí que mi ego se subía y pues me sentí bien porque me sentía muy bien.
Difícil de entender a su idea.
Es una estrategia muy buena en la vedad casi no la ocupo.
Me ayudo a confiar en lo que había estudiado.
Las palabras o frases positivas si funcionan y las volvería a hacer.
No la hice
Todos necesitamos de un apoyo un ánimo y que mejor que viniendo de nosotros
mismos.
Si lo repito cada vez, que creo en mí.
Fue una parte a cual me ayudo a echarle ganas.
Motivarme y seguir adelante felicitarnos por nuestros éxitos.
La volvería a hacer elaborando una frase que me ayudará a salir adelante y a
motivarme.
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APPENDIX J
SECOND CODING

FIRST CODING
Teacher
Works on
relaxation
How to build
activities
Pre-act: 5
minutes to
refresh their
memories: What
did we do
yesterday?
The rest of the
skills(listening,
reading, classes
continue)
T works on
pronunciation
trying to build
confidence.
T reinforces=
better
participation.
changes 18 =
students were
informed about
the evaluation
and research.
19 february
=learning styles.
Observation few
ss did hw so T
asks for hw
again.
T got sick :D
T-sets activities
on learning
styles.
T observations=
Ss in their second
doing or not

Students
Not very
participative
Ss who repeat
are showing
better
development
Ss clap
themselves (
before the selftalk activity)
Ss beliefs:
pronunciation =
speaking
Students seem
interested when
working with
repetition.
Encourage
themselves and
clap.
Listening= habits
that interfere in
their
development
SS work with
some oral
activities
SS were willing
to participate
time to leave.
Shy and nervous
SS looked
nervous
Worried not very
confident
Some ss oral
participation is
very active.

Behaviors
Students

Feelings
Students

Not very
participative

Students
seem
interested
when
working with
repetition.

SS who
repeat are
showing
better
development
SS clap
themselves (
before the
self-talk
activity)

SS looked
nervous
Worried not
very
confident

Students
seem
interested
when
working with
repetition.

SS support
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Ss in their
second doing
or not
homewok
seem
confident.

Third chance
for learning
styles
7 out 18 did
homework!!!
4 / 18 did
homework.

Teacher

SS that had
done
homework
looked more
confident.

T got sick :D

SS with no
HW showed
nervousness
and
deficiencies

SS were
willing to
participate
time to leave.
Some ss oral
participation
is very active.

Homework
Observation:
few ss did hw
so T asks for
hw again.

homewok seem
confident.
T created
relaxation.
T models
activities for third
person.
New topic to
recycle learning
styles and …
Third chance for
learning styles
7 out 18 did
homework!!!
New oral
activities
How to set
PLANNING ,
metacognitive
strategies.
Jigsaw reading
then they were
asked to bring
ideas to make a
pizza.

Few students
did homework of
the learning
styles.
SS in their
second chance
were able to
hande the firs
activity on
personal
information.
Ss were not very
familiar with
learning style ,
they confused it
with activities
not to their
sensorial
preference.
18 students for
this activities
Few students did
homework again.

each other
each time
they
participate in
a way to
encourage
themselves.

4 / 18 did
homework.
Kind of
activities=
recordings,
SS that had done
homework
looked more
confident.
16 ss wrote their
reflection on
learning styles.
SS with no HW
showed
nervousness and
deficiencies
Despite SS do not
do homework.
Students are
enthusiastic.

T works on
pronunciation
trying to build
confidence.

Teacher

Works on
relaxation
How to build

Pre-act: 5
minutes to
refresh their
memories:
What did we
do yesterday?

T created
relaxation

T models
activities for
third person
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SS with
homework
seemed to
develop
better.

SS support each
other each time
they participate
in a way to
encourage
themselves.
SS participation
A a 2nd chance SS
developed quite
well.
SS with
homework
seemed to
develop better.
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APPENDIX K
Video Partial Recording
Dulce
“We also are beautiful, drivers,... ... museums. restaurants, parks, ecological. y such
as ... traditions...branch, and.. ? music is marimba, jarana, mariachi.. y coffe is..”
Vanesa
“My name is Vanesa T, I am from Acatlan de Pere... ... there is a two , there is a
statue.. There is a tacos stand, there is a ciber , there is a reservation , this central*
es beautiful.”
Betty
“I live in la Patrona, la patrona is a small city full of stores, in la patrona there are one
school and a swimming pool . in la patrona there are 2 restaurants and one store in la
patrona there are one hacienda or ranch and one .. in la patrona no is a ... “
Jesús
“Hello my city is cordoba and my city is a bank her name is bank coppel a store the
name is bank coppel, parisina between next to bankcoppel is mr. tennis”
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