Dirección General de la Unidad de Estudios de Posgrado
Área Académica de Humanidades
Centro de Idiomas - Orizaba
MAESTRÍA EN LA ENSEÑANZA DEL INGLÉS COMO LENGUA
EXTRANJERA
Reporte del Proyecto Terminal de Aplicación Innovadora del Conocimiento

Training Elementary School Young Learners on the use of Communication
Strategies: An Action Research Project.

Modalidades de enseñanza aprendizaje de lenguas extranjera.
Lic. Tania Paulina Cerón Martínez.
Mtra. Gloria Josefina Ronzón Montiel.
Orizaba, Veracruz, Septiembre 2013.

2

Contents
Abstract ……… ……………………………………………………………………… 3
Chapter 1
Introduction ……..…………………………………………………………………… 4
1.1.The Project………………………..………………………………………………. 5
1.2.Context ………………………….………………………………………………... 6
Chapter 2
Literature Review …………………………………………………………………….. 9
Chapter 3
Methodology ……………………………………………………………….………. 16
3.1 Context………………………………………………………………………….. 16
3.2. Participants …………………………………………………………………….. 18
3.3. Instruments…………………………………………………………………...… 19
3.4. Procedures...…………………………………………………………………...

22

3.5 Data Collection………………………………………………………………….. 27
Chapter 4
Findings …………………………………………………………………………..… 29
4.1. Video recording…………………………….…………………………………... 29
4.2. Questionnaire …………………………………………………..………………. 31
4.3 Checklists………………………………………………………………………... 34
Chapter 5
Discussion ………………………………………………………………………..… 36
Chapter 6
Conclusion…………………………………………………………………………… 41
References ………………………………………………………………………..… 43
Appendices………………………………………………………………………….. 45

3

Abstract
One of the purposes of the study is to increase oral production among sixth grade Young
Learners by using Communication Strategies (CSs) at the language classroom in Colegio Mexico
Orizaba, in Orizaba, Veracruz. The study also aims to call attention to train Young Learners to
apply CSs in any classroom situation as well as a real life situation by providing oral task which
allow practicing them. Collaborating with peers to solve oral tasks is also an important objective
of this study. Training students to work collaboratively may increase their oral production,
autonomy and awareness in the use of English language. Findings in the study show that Young
Learners seemed to increase their oral production by using Communication Strategies. This
research presents a taxonomy selected for these Young Learners’ needs of communication.
Young Learners taxonomy include the CSs they already have such as: self-correction, pausers or
fillers, self-repetition, foregnizing, mother tongue switching, asking for clarification, asking for
repetition and the new CSs: paraphrasing and circumlocution.
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Training Elementary School Young Learners on the use of Communication
Strategies: An Action Research Project.
1. Introduction
Speaking is ability that we develop since our childhood naturally. Its importance relies on
interaction and communication among others to satisfy our needs. According to Maslow’s
pyramid (1943), speaking will satisfy the needs of: safety, love- belonging, esteem and selfactualization, spoken language leads to satisfy human hierarchy of needs. Speaking is easily
acquired in childhood, learning mother tongue or a foreign language will be acquired effortlessly.
According to Harmer (2001:37) “Children learn languages faster than adults do, it has to do with
the plasticity of their brains”. For those reasons, it is important that educators take advantage of
learners’ ability and willingness to learn. Successful conversations and interactions can be
performed by conveying messages and interacting with others, which is the main aim at language
classroom. For these reasons Conveying messages and interaction are more important than the
form of utterances, and this project will based on applying strategies and practiced them.
According to Krashen (2007) who said:
Acquisition requires meaningful interaction in the target language - natural
communication - in which speakers is concerned not with the form of their utterances
but with the messages they are conveying and understanding.

1.1 The Project
Taking into account that communication is one of the most rewarding abilities that every human
can develop and that its importance relies in giving satisfaction and self-confidence to every
person, this skill was chosen for this project. The main objective is to development interaction
and to improve oral production among Young Learners here referred as (YLs) by applying
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Communication Strategies here after (CSs) selected from Harmer, Mendez Lopez, Ruiz Corzo
for this research project and systematizing those which YLs already have by Training these
learners during the lessons.
An increase in oral production could be achieved by implementing CSs according to YLs’
age and abilities, noticing that they already have and then selecting from a taxonomy and some
studies found in the field that can systematize the CSs that YLs already have and other CSs that
could satisfy YLs’ needs for oral production according to the level of English expected their
course. The training sessions will be taught in small groups for reliable observations, monitoring
activities in which students may raise their own awareness of CSs and metacognitive strategies
use.
1.2. Context introduction
This project takes place at Colegio Mexico Elementary private school. This is a Marist
School located in Orizaba, Veracruz. The Marists are a religious congregation dedicated to
educate children devoted to Virgin Mary and Catholicism. For Marist education, discipline,
order and working in silence are a paramount in every activity carried out in the classroom. YLs
are asked to work alone most of the time in activities from their books and more practice is done
in their notebooks. These different tasks are recorded in their notebooks as they are graded by
their teachers. All of these notes are considered evidence of the learner’s performance which is
also revised by the Principal of the school as well as the learner’s parents. The classroom at a
Marist school has a number of thirty five YLs per classroom. Furthermore, English lessons are
daily taught at this school for an hour and a half in every classroom from first to sixth grade of
elementary school. More than 5.5 hours of language instruction per week. Sixth grade YLs,
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who are the ones participating in this project are a mixed group from 11 to 13-year-old boys and
girls. At this moment, 6th graders have got English lessons for a period of 5 years. For these
reasons YLs should have a level of English B1, according to the 1400 hours of English
instructions, for the Common European Framework of Reference (CEFR).
English classes at Colegio Mexico are divided in the four skills of language: Reading,
Writing, Speaking and Listening. In this way, teachers could verify in detail, the progress of
receptive and productive skills. For productive skills, speaking is the skill that needs to be revised
as it does not promote the necessary communicative interaction. Main practice for these learners
consists of: individual oral presentations and during the lessons (drillings) by answering
questions related to grammar structures, vocabulary themes or reading comprehension topics of
their books. YLs have problems to listen and respond to someone else apart from their teacher,
because Teacher – Learner interactions is the only type promoted. YLs need more activities that
will promote other type of interaction to engage their interest, and retrieve previous knowledge,
not only the one that they are learning at the moment. Interacting just Teacher-Learner, does not
follow what Martin Bygate states about speaking in a second language acquisition which is
define as:

“To development of a particular type of communications skill” (1987:14). Oral

practice in the classroom does not happen like in real life situations, YLs may look like they are
being tested most of the time as they are corrected and forced to give an answer. Insecurity,
anxiety and stress are some of the feelings that can be produced by exposing YLs to constant
examination in oral tests. YLs may be motivated to speak with a purpose of interaction with other
peers as it happens in the real life. They should feel confident, motivated and with the ability to
solve their own language or anxiety problems. For all these reasons, the main aim of the project
is to train YLs to use CSs that may help them solve communication problems.
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Speaking test is examined every two months with an oral presentation of a topic of their
unit. For these projects YLs have to demonstrate the use of language structures and vocabulary of
each book’s unit. Speaking tends to be mechanical there is no interaction and therefore YLs do
not have the opportunity to express their own ideas and opinions, by using language they really
know. The same dynamic is used for oral examination at the different grades at Colegio Mexico
elementary school. From first year to sixth grade, YLs are allowed to use visual aids with written
descriptions of their project. For this reason rather than memorizing the whole description they
are allowed to read these descriptions to reduce the YLs’ stress level. This is largely due to the
fact that most of the time parents help YLs to write their descriptions.
Therefore, speaking has not been promoted in a communicative way or to develop
communicative strategies and this situation has caused problems in YLs’ performance. YLs could
not interact among peers, they could not develop a conversation or follow it, and they could not
express their own ideas or paraphrase the same idea using vocabulary they have already learnt.
YLs are always guided and instructed on how to prepare their speaking activities. This situation
makes evident the need for a different approach for speaking. More varied interaction is needed
among learners and this can help to reduce stress level and anxiety. By practicing YLs may
finally express what they want to say by using their previous knowledge in new contexts.
The approach given so far to develop speaking skill at this school may not be the most
appropriate one for the needs of these learners and there are certainly different aspects to be
address to improve the learner’s performance. For the purpose of this action research project and
after the revision of some authors like Brown, Bygate, Harmer, Mendez Lopez and Ruiz Corzo,
on how to improve speaking on young learners, it was decided to train YLs on the conscious and
systematic use of communications strategies to: interact among peers, to express ideas using
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previous knowledge, to participate actively in a conversation and to help YLs organize their ideas
by using strategies to gain time.
As different studies suggest (Dagarin, 2004; Mendez, 2007; Ruiz Corzo, 2011,) learners
make use of CS to communicate. In this project, the first step will be to identify what CSs they
have already known and applied, then learners will be given new CSs that may help them to
develop fluency in speaking, these new CSs will be demonstrated and practiced for a period of
six weeks and finally YLs will be evaluated by using an oral task that will integrate the most CSs
to check it they are aware how to use them and if these CSs were may help them in other
classroom and real life situations. Training CSs will promote self- awareness and self- assessment
to improve YLs’ performance. An instrument for evaluation will be proposed for this project
according to YLs’ proficiency in oral practice. A rubric for these new oral tasks will be
developed to classify YLs performance and frequency of CSs usage.
As an answer to the previous problems, the present project is designed to address the following
research questions:
1. What communication strategies are used by elementary 6th grade Young Learners?
2. How can Communication Strategies be systematized to make learners more aware
of their relevance for daily communication purposes?
3. What evaluation instruments may be appropriate to asses speaking Communication
Strategies for 6th grade Young Learners?
This project aims to improve YLs self-awareness, teaching practice (lesson planning, activities).
Firstly, CSs will help improving their performance in oral tasks for activities of their text books and will
develop YLs’ interaction in oral tasks by creating a collaborative work and increasing self
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confidence in YLs. Also, CSs will be used outside the classroom context in any situation, as they
will be systematized and will become part of YLs’ knowledge.
2. Literature Review
This chapter is about Communication Strategies (CSs) known as linguistic expressions
applied by Young Learners to express , clarify, confirm, repeat in spoken language what they
really what to say . Also, the CSs that will be suitable for foreign language learning and YLs´
age, interest and English language level of proficiency. This action research project will focus in
how Young Learners develop speaking skill y using by using CSs to improve their oral
expression in English as a foreign language and the method selected to train CSs to improve this
productive skill. This means that we will research in the way; YLs use CSs as a tool to convey
meanings or conversations among peers in a real situation.
In this chapter, the characteristics of Young Learners (YLs) between 11 to 13 years old will
be described and from these specific characteristics and needs, the CSs will be selected. As well
as, the theories behind the training of YLs in the Communication Strategies (CSs) use will be
described. In this way CSs may improve YLs self- awareness, self-assessment and fluency in
YLs oral expression in real life and classroom situations.
As the main aim in this project is to improve the use of CS, in this chapter they will be
described and classify according to these YLS needs and characteristics. Young learners (YLS)
learn different from adults according to their age, the development of their skills which is
different from the adult, their motivation, aims, time devoted to learn the language and
concentration span is very different as they grow up. Children can also learn a foreign language
as natural as they teach they mother tongue. Harmer (2011:37)
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According to Brumfit, (1991:VI) it seems that Young Learners before reaching puberty
can acquire any language naturally and they can be engaged into learning, according to their
physical characteristics that allow them to learn effortlessly. For this reason it is important to give
these YLs as many situations in which they can experience, acquire, rehearsal and practice new
learning experiences which provide interaction as in real life spoken language happens.
There are some general characteristics that children have while growing up. Their brain
can concentrate for longer periods of time as they reach puberty. In the appendix 1, you ill find
the characteristics of YLS at the stage before puberty (10-12 years old). At this age these Young
learners are more autonomous than younger children. YLs can be aware of their strengths and
weaknesses and also can self-assess their own knowledge. These YLS can make judgments,
decisions and be aware of their own usage of language for the purposes they may have. By
aging, their motivation changes according to their own goals. At this age, YLS can adapt
knowledge to their own purposes and obtain results they may want as they are starting puberty,
they may feel free of making decisions but they may also need guidance, so the function of the
teacher may be as a facilitator of knowledge so this is asserted by the Theory of Language
Acquisition Support System by Bruner known as LASS, that encourages the teacher to use active
social interactions, and in this case the teacher will be the adult that will help them to develop
language by learning together. (Bruner in Brewster 1991, 3) Working in collaborative situations
will help YLs to improve their oral skills, by listening to others and copying certain phrases or
attitudes. As it is shown in this Theory of Language acquisition Support System, children may
feel secure and guided to discover their own knowledge for this reason in this research project
children will be guided by a teacher and supported by peers during the training period. They will
rely in their knowledge and in situations in which they can not solve a problem by using their
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knowledge they may use the CSs that will be systematized but also supported by the interaction
of other peers and their knowledge. The interaction roles of the teacher and peers may change
according to the purpose of the lesson for these reason, CSs may help them in problem-solving
situations.
A strong influence in problem solving learning and communication is Bruner’s and
Vygotsky’s work. Both describe the different mental and social processes in which children may
be involved during communication and how they gradually will learn through active tasks and by
peer collaboration. According to Brewster, giving YLS tasks in which communication will be a
tool for developing high mental process of metacognition, like planning , evaluating and
memorizing by using social interaction. (Brewster 1992, 3) This project is based on the Theory
of Proximal Development ZPD by Vygotsky (1978). This theory proposes that our zone of
Proximal Development is:
“The distance between the actual developmental levels as determined through
problem-solving under adult guidance or in a collaboration with more capable peers.”
(Vygotsky in Brewster 1992, 84)
Under this theory training YLs in oral tasks in which oral situations will be created in order
to use CSs by working with other peers to narrate stories from pictures, cards with words to give
different explanations, to develop interviews or conversations. This will lead us to the theory of
Scaffolding, (Bruner 1983, 1990 in Cameron 2001, 8) in which the teacher and YLS are involved
directly. The teacher will select a task according to the previous knowledge, create interest,
simplify the task, keep the YLS completing the task by giving YLS a goal, show the importance
of doing it, controlled the emotions of children(frustration and accomplishment).
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“In scaffolding teacher can help to attend the relevance, acquire strategies and remind
the goals. (Cameron2001, 9)”
Training YLs to apply CSs in the language classroom is unknown most of the time for
teachers and here relies the importance of this project in how to train YLs to increase their level
of proficiency to give them a tool to overcome their difficulties and also help them lead with
some feelings such as anxiety and nervousness. YLS at this level can overcome these
difficulties by using vocabulary, grammatical structures learnt previously, rehearsal them by
using CSs and learning how to listen and interact with others by providing them with previous
experiences (Cameron 2001, 19:20)
Several studies done about CSs training (Chamot, 2005; Cohen, 2005; Oxford, 2001)
review the impact in the learners’ instruction. Even though there were found few studies about
Young Learners or children most of the studies reveled the impact the CSS have on adults
learning, to offer a more comprehensive and fuller picture of learners strategy use and adapt it.
These previous studies provide a good justification to train YLs in the
Application of CSs to improve their fluency and interaction by modifying and adapting the
strategies according to the ones already applied and the new ones they might need to improve.
For this reason we will define what Communication Strategies are:
Communication Strategies CS are language strategies that YLS uses in
conversations, interviews and interactions to communicate, assure, convey a message
to others.
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Communication Strategies (CS) are defined by different authors as follows:
Year

Authors

Definition

1975

Rubin
In Méndez
Lopez(2007:74)
Tarone
(2005:488)
Ellis
In Méndez
López(2007:74)

“By strategies, I mean the techniques or devices which a
learner may use to acquire knowledge”

1977
1985

1987

Brown

1990

Bialystok
In Lam.W (2010:12)
Oxford

1990

1991

1997

2007
2011

In Ruiz Corzo
(2011:18)
Dornyëi and Thurnel
In Méndez
López(2007:74)
Dornyëi and Scott ´
In Méndez
López(2007:75)
Nakatani &Goh
In Lam.W (2010)
Cohen

“Speakers use CS to resolve difficulties they encounter
in expressing and intended meaning.”
“Psycholinguistics plans which exist as part of language
user’s communicative competence. They are potentially
conscious and serve as substitutes for production plans
which the learner is unable to implement”
“The conscious employment by verbal or non-verbal
mechanisms for communicating an idea when precise
linguistic forms are for some reasons not available to the
learner at the point in communication.”
“CSs are used only when a speaker perceives that there
is a problem which may interrupt communication. “
“Compensation strategies enable learners to use the new
language for either comprehension or production despite
the limitations of knowledge”
“The ability to get one’s meaning across successfully to
communicate partners, especially when problems arise
in the communication process”
“They classify the strategies into direct strategies,
interactional strategies and indirect strategies. “
“Tactics adopted by ESL learners to solve oral
communication problems.”
“CSs are used to convey a message that is both
meaningful and informative for the listener or reader.
CSs are the first aid devices which may be used to deal
with problems or breakdowns in communication.”

This CSs selection was important to achieve real oral tasks described in Brown’ work
(2004) to provide situations in the classroom in which YLs could relate to other situations out of
the classroom context. Thus, providing YLs situations that may raise their self- awareness and
also promoting metacognitive strategies use to solve these situations. Oxford (1992) in her work
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describe that learners may intentionally use these strategies to develop their language skills and to
use them as techniques that can facilitate the language acquisition.
These strategies are classified by a skill area which is used in receptive skills in this case
speaking. Strategies may be apply according to the language exposure, the current need to sue
the languages, the family and need where the participants were born and the context of the
language learning. (Cohen 2011, 3)
Cohen classifies strategies by:
a) A specific skill, in which CSs for spoken language are found.
b) By age - It is very important because this project is done with Young learners, and how do
they might use them. They refer to “strategies for thinking about what to do” (Cohen, 21),
Young learners may not be conscious of using them but the aim of this study is making
the students aware of using them consciously, rehearse them and practice so the next time
that they apply them they may be conscious of the usage of strategies. By age, we refer
that not all the communication strategies may be suitable for YLs; other may be
complicated cause of their complexity. So we may rehearse the most common and
suitable for them.
c) Autonomous language learning. When a learner wants to say or write whatever they want.
At this point we want to lead the students by sung strategies in order they can develop
speaking to their own goals and to transmit, receive a message and clarify their
understanding in order to reach their goals.
The aim of strategy instruction is to enhance the language learner in the activity (Albright and
Hanks in Cohen 2011: 116) point out that since teachers have to leave the actual practice of
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language learning to the learners, they recommend viewing the learners as practitioners of
learning rather than targets of teaching.
1. Diagnose the strengths and weakness
2. Raising awareness
3. Develop problem solving skills
4. Strategies for l2 learning and use
5. Make decisions about how to approach a language task
6. Monitor and self-evaluate their performance
7. Transfer effective approaches to strategy use to new L2 contexts.
These previous objectives can be set when selecting instruments to asses speaking. According
to Brown (2011) to assess speaking, a checklist for the objectives in spoken language and for
tasks should be appropriate to isolate the oral production of the learners, score the procedures and
elicit criterions designed for the strategies trained.
Designing task that should be appropriate useful and authentic may help YLs perform, assess
and improve their skills. These kinds of tasks with instruments like checklists to verify the
objectives of each strategy may be appropriate to score and rate these training procedures. These
procedures to asses speaking most of the time involve more than one person, for this reason
training other peers to help asses speaking, may be necessary. Involving other peers, teachers
should be appropriate to score and to obtain better results in collecting data as it is seen in other
studies (Lam, 2006).
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3. Methodology
For this action research project, it was selected a sixth grade group of an elementary school in
Orizaba, Veracruz, Mexico who were trained in the use of Communication Strategies (CS) to
improved their oral performance during presentations and the evaluation tasks. This training was
carried out during a period of six weeks. In this section, it will be described in detail the context,
the participants, the method, the instruments and the procedures used to carry out the study.
Therefore, taxonomy of CSs will also be presented as it contains the CSs identified that
participants already used as well as those CSs that were integrated for training sessions.
This study collected quantitative and qualitative data. The firsts one was primarily obtained
(questionnaires, checklists). As for qualitative data (video recording, journal) anecdotes,
descriptions, improvements and reflections about the project were collected in a journal and from
video recording the individual oral presentation.
3.1.Context
Speaking is considered a skill that should be practice everyday at the language classroom as a
daily basis of the English language curriculum at school. According to some scholars Brown,
Bygate, Harmer et all speaking is a productive skill that depends on the ability to perform it
differently in real contexts than in the language classroom and the approach given to it in this
context of study, do not seem to match the objectives stated in the curriculum. Very little
attention seemed to be given to develop this skill as a mean of effective communication that
allows YLs to deal with communication in a real life context in which the participants need
speaking to communicate their own ideas and use the language structures. The main reason for
this performance is due to the fact that the language structures taught during the lessons belong to
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the book’s unit and the oral expression is limited to it. YLS use speaking as a rehearsal of
language structures and drilling of the same ones and these practices do not seemed to
communicate a message in the real life contexts.
Once a month, YLs have to prepare a five minute oral presentation about the themes revised
in each book’s unit, where they demonstrate their proficiency of language structures and use of
new vocabulary words. YLs have to present 10 presentations during the scholar year which
means that YLs only have 50 minutes in a scholar year to express their ideas or chose a theme of
their interest. Most of the time YLs memorize their presentations and those who feel less
confident can read their lines. YLs are penalized for reading and it is also mandatory to cover
certain vocabulary, structures and topics from the unit. All of these factors lead us to have YLs
which are lacking of opportunities to express their own ideas of the language used and the
context in which they may want to say something else. These oral presentations are part of their
grade in their report card. There is a percentage given to oral presentation as part of the whole
grade for the English language subject, in which productive skills are graded, but not
systematically trained or practiced during class.
YLs can use posters, slides for interactive board or realia like: stuffed animals, dough dolls
and other material created specially for the presentations like models. At the end of the course
there is no final test for speaking so they are only graded with these ten oral presentations.
Many YLS seem shy and nervous to participate in individual oral presentation in front of the
whole group during the oral test as they lack of confidence to express their ideas in fluid English,
and as a strategy, they switch to their mother tongue to participate. This means that they
understand what it is being discussed but they are penalized for using what it is in fact one of the
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different communication strategies this study will include in the taxonomy developed for this
specific context and participants. Other important CSs which YLs used to understand instructions
or questions were clarification and repetition that were seen as part of YLs weaknesses instead of
an aid to understand the topic. Collaboration was not permitted. YLs were used to work alone,
which in a real life situation does not occur. According to Brown speaking is carried out by a
speaker and a listener and during the process, they change these roles many times to have a fluent
conversation or just convey messages (Brown, 2011). It means that speaking happens in a
collaborative way by giving equal importance to the roles of the speaker and to the listener. These
two people need to learn how to interact, to listen and to play their roles for effective exchange of
information.
3.2.Participants
The sample group for this research project was a group of five girls and twelve boys aged 11
to 13 years old that will be referred as Young Learners (YLs). The study was conducted at
Colegio Mexico Elementary School in Orizaba Veracruz, Mexico. This group is at their last year
of the English language course for YLs, they should be able to achieve level B1 of the CEFR
(Appendix 2) and they should be able to produce language, they should be classify as
independent users of the language that could describe experiences, events, ideas, give reason and
explanations and they can enter unprepared into conversation on topics that are familiar.
According to the observations done for this study, YLs acquired a B1 level on their receptive
skills but they are considered under an A2 level These YLs are only able to understand sentences
and expressions related to immediate relevant areas, to communicate simple routine tasks,
exchange familiar information and they can respond to questions but is rarely able to keep
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conversations going by themselves (Appendix 2). During their first five years of education at this
school, speaking was treated as drilling isolated expressions and language structures, answering
to questions. Speaking is not promoted as mean of communication; it has been practically
practiced as the use of grammar in an oral form to practice the language structures revised in each
book’s unit. Therefore, YLs might seem to lack of interactional skills, very few opportunities of
pair and group work. The activities proposed in their text book are only completing blanks,
reading and solving grammar exercises, learning vocabulary lists. Therefore, or a result this
learners can hardly be considered having a B1 level according to the Common European
Framework of Reference, because they are not independent users of a foreign language and they
are not able to use the language in natural and fluid way to express their ideas making use of
communication strategies. These activities are practiced in a mechanical way.
One of the main objectives of this school is to equip learners with the necessary vocabulary
and language structures to be able to interact in travelling situations as most of them travel abroad
for holidays or to take summer English courses at English speaking countries, such as England
and the United States. Parents are aware that in spite of the fact that they are studying English
language daily, YLs are not attending a bilingual school. Parents are also aware that YLs are
barely producing the language and lacking of confidence or skills to speak it.
3.3.Instruments
For the purpose of this project, several instruments were used to collect different kinds of
data. In the following paragraphs, I will describe those instruments as well as their purposes in
the following chart and paragraphs.
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Instrument
Video recording

Questionnaire

Checklist
Journal

Evaluation Grid

Purpose
To record classroom conversations and to
identify the strategies that these
participants use to communicate.
To analyse and to diagnose what CSs YLs
have already had.
To analyze weaknesses and strengths in:
vocabulary use, language use and
interaction while speaking, of YLs when
using CSs
To keep a numerical record of the usage of
strategies
To make any anecdotes, suggestions for
further improvement for training YLs to
use CSs before, during and after training.
To evaluate performance while using CSs
To evaluate performance of all CSs at the
end of their course during the final
evaluation of CSs training.

Data
Qualitative

Quantitative

Quantitative
Qualitative

Quantitative

3.3.1. Video recording
This instrument was chosen for the purpose to record conversations and to analyze:
interaction among students - teacher at the language classroom, how oral presentation was carried
out, in which YLs memorize their topics and present them in front of the group.
The recording was observed and analyzed to determine the action needed to improve interaction
and oral task. On the other hand, the most important discovery was the usage of CSs, which YLs
have already had to interact among teacher and peers.

3.3.2. Journal
Journals are useful to collect written anecdotes, thoughts, and ideas and even to organize
new activities for the lesson and training sessions. This instrument was selected to take notes,
observations before YLs’ training, during and after training. It also collected anecdotes from

21

YLs’ feedback which helped to improve other sessions. The teacher could improve lesson by
reading the notes she kept. The journal was written by the teacher after each session of training,
also after watching the video recording, using the questionnaires, surveys and observing the
checklists that students mark, also after feedback session with the whole group of students. Some
situations during the lesson, teachers’ reflection and also some students’ opinions were collected
in the teacher’s journal (Appendix 3). The last evaluation findings and observations by the
English coordinator of the school were collected in the journal. This evaluation was carried out
with the English coordination’s collaboration during the last evaluation task.
3.3.3 Questionnaire
A questionnaire of twenty two items was primarily used as an instrument to diagnose
and to explore the main problem that YLs have when they face a communicative situation. It was
designed in Spanish and administrated to the participants at the beginning of the project
(Appendix 4). It consists of three sections, to identify YLs’ needs as well as their weakness and
strengthens in some speaking situations. It also served to explore the CSs these learners already
make use when they speak in English.
The first section consists of seven items that explore the strengths and weaknesses about
their oral skills such as such as lack of vocabulary, lack of knowledge of certain topic, lack of
grammar structures, listening comprehension. The second series of fourteen questions are directly
related to the use of CSs. The information obtained from the administration of this questionnaire
aims to understand the main difficulties these participants have for speaking. This questionnaire
was designed as an interval scale questionnaire of 4 categories that show the frequency in which
they use these strategies. This section of the questionnaire will help to do changes on The CSs’
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taxonomy in case it would be needed. The last question refers to give their point of view of their
oral expression.
3.3.4.Checklists
A checklist for the use of the participants was designed for this project and it was used at
the beginning of the project then it was administrated at the end of it. This main checklist Young
learners Taxonomy of CSs, was given at the beginning of the project to collect the frequency in
which YLs use strategies and the number of participants, then
These checklists were written in Spanish, so YLs could understand clearly the purposes and
situations to use CSs. Checklists keep a numerical record of the strategies used by the
participants. They were helpful to register the number of YLs using these strategies.
3.4. Procedures
The methodology followed CSs taxonomy based on Ruiz Corzo and Mendez Lopez
taxonomy applied for similar cases, for YLs was developed for classroom and real life situations.
(Mendez Lopez, 2007; Ruiz Corzo, 2011)
Training sessions were carried out in a period of six weeks using two sessions per week,
in a total of 12 sessions. The first session was used for an oral presentation as they usually
present for their oral examination. This session was video recorded and notes were written down
in a journal.
The following 10 sessions were used to train YLs by using the CSs selected for the special
taxonomy for their needs.
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Project Time table
Week
1
1
2

Day
1
2
3

2

4

3

5

3
4
4

6
7
8

5

9

5

10

6

11

6

12

Oral Task – Communication Strategy
Oral presentation
Administration of questionnaire
Oral task: ask and answer questions- asking for
clarification and confirmation
Picture cued story telling- mother tongue
switching, foregnizing
Picture cued story telling- mother tongue
switching, foregnizing
Vocabulary Cards - circumlocution
Reading paragraphs – Paraphrasing
Speaking cards, real life situations- foregnizing,
using pausers or fillers, asking for confirmation,
clarification and repetition
Role Play- asking for repetition, asking for
clarification and confirmation, circumlocution.
Interview peers- pausers or fillers, asking for
confirmation, clarification and repetition
Evaluation: picture cued story telling, personal
interview and speaking cards
Final comments and self-awareness

Instrument
Videorecording
Questionnaire
Checklist- Journal
Checklist- Journal
Checklist- Journal
Checklist – Journal
Checklist- Journal
Checklist - Journal

Notes – Journal
Checklist- Journal
Evaluation Grid –
Journal
Questionnaire

It was carried out as a session for Speaking following the topics included in YLs’ course
book. These lessons were adapted with specific oral task but taking into account the topics for the
unit review at that moment. Each training session lasted fifty minutes for modeling, applying and
giving feedback form students.
Communication Strategies were presented following the Problem Solving methodology
suggested by Vygostky and Bruner (in Brewster 1991: 3) Social Development and Scaffolding.
Social Development was chosen to get lower levels of anxiety, to motivate them, to provide them
self-assessment and also to give YLs an exciting and friendly way to learn and to support each
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other. They were explained that their work this way to provide collaborative work and to support
by peer collaboration.
During the first session, in which an oral presentation was video recorded. YLs
developed a monologue without preparing the topic at home. The purpose was to use the
language to fill in YLs needs of communication. This oral task performance was not very
accurate, but the purpose was to observe how YLs organize themselves to perform an oral task
without preparing it. Following Oxford Taxonomy, Cognitive strategies were also observed by
the teacher by using the video tape and class observation notes, during this stage of the project,
while looking for CSs and about peer’s interaction. Some YLs took notes about what they want
to say, others use web organizers or others just stand up and perform the task as they could.
Finally some YLs read their preparation notes in order to present their topic following and
in order to avoid silence which was the first CSs observed. Other YLs read some phrases which
they wrote down in pieces of paper, and the following CSs that were identified were SelfCorrection, and Self- Repetition.
After the third session, which an oral task was of ask and answer questions, the teacher
realized that YLs used asking for clarification and asking for repetition strategy to check
comprehension of a question. At this point the teacher realized that YLs were not lacking of CSs,
on the contrary they used them for the own purposes.
After the first two sessions of diagnose and analysis, ten CSs, that will be described in
the chart below this paragraphs, were selected according to level according to CEFR which
should be B1, it means an independent stage of using language. The first five strategies were the
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ones that YLs have already used and the last five ones were the ones selected to fill in their
communication’s needs.
After the first sessions of video recording and getting the questionnaire data, a decision
was made based on the usage of more practical and useful CSs for YLs. The selection was made
by CSs in which YLs need to speak more and might be helpful to perform interactions among
peers, which were the main purposes of the project to help them speak and promote interaction.
CSs Taxonomy for YLs
Strategy

Definition

1.

Using self-correction

2.

Self repetition

3.

Asking for repetition

4.

Asking for clarification

Immediate correction after having made a mistake. ( wrong
pronunciation, wrong idea, wrong phrases)
Repetition of what has just been said or heard in order to
gain time. Words of phrases can be repeated.
Asking for repetition of information when not hearing or
understanding something.
Requesting explanation of an unfamiliar word or structure.

5.

Mother tongue switching

Use words from one’s mother tongue.

6.

Asking for confirmation

7.

Paraphrasing

8.

Circumlocution

Asking the interlocutor to confirm the meaning of what has
been said to clarify it.
Use words or expressions to explain the same idea in other
words.
Use a synonym or a descriptive sentence for unknown
words.
Trying out and L1 word by phonologically adjusting the
pronunciation of it to L2
1. Use words like: well, actually, you know, um, urh,
etc. as stalling device to gain time to think of what
to say or how to say it.
2. Pauses to allow the speaker to have time to think
and to continue from where she or he left off.

9. Foreignizing
10. Using fillers of pausing
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After defining the strategies that will be suitable for the purposes of the YLs group (age,

teacher
explains
and models
the CS

Problem
solving and
practice
Monitoring
peers

feedback

modeling

practice

presentation and modeling

motivation, level) the training was developed by using three important stages:

group
feedback
s-s
s-t

t-ss

3.5.Data collection. Procedures.
In this section of the paper, the procedures to collect data would be described. The objective
of the project was to collect quantitative data of YLs application of the CS taxonomy selected
according to their age and knowledge. This was done in order to have data and compare it at the
begging of the project to the end of the same one.
3.5.1 Questionnaires
The questionnaires were administrated to YLs group. One at the beginning of the project
to explore, diagnose and to have a perspective of what YLs already know about CSs and how do
they apply them in classroom situations and other real life situation in which they need language
to communicate their own ideas. At the end of the project another questionnaire was
administrated to compare their own learning process and progress and how to apply CSs.
(appendices 4 and 9)
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3.5.2. Checklists
Checklists were used by the YLs to be independent users and asses peers. A YL perform the
task and other YL listen and put a tick on the checklist to mark if he performed it or skip the use
of the strategy (Appendix 10). Every YL became a performer of the strategy by given them the
opportunity and specific time to accomplish an oral task (cards, telling a story from pictures,
conversation cards, and personal interviews) and then an assessor, who marked on a checklist and
listen attentively to the performer, and then he gave a feedback about the strategy. E.g.: You felt
nervous, you spoke very fast, and you were pausing for a long time. YLs playing the role of
assessors were assigned into this role to bring confidence to the other YLs, also to monitor the
progress of their own usage and to be aware of the usage. They could relate their own
performance to others performance.
After the whole small group accomplished the task, a personal feedback session was given to
the performer; YLs told what they noticed while this YL was performing the oral task. Then the
whole group commented their experiences about using and practicing that strategy. At the end of
the session, final comments of the teacher were given. YLs also commented how they felt by
using the strategy and how can they improve their performance.
3.5.3. Journal
All incidents, comments, feelings that emerged from this project in all the 3 stages: diagnose,
training and evaluation were kept in a journal (see Appendix 3). The notes were taken by the
teacher, after each session selected to apply the project, tape-recording an oral test, training
session for each strategy in which more data and reflections were collected from the feedback of
YLs and finally after applying the oral task designed to evaluate the usage of CSs Taxonomy
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designed for these YLs. This tool helped to improve the dynamics for further sessions and lessons
and to write down the experiences during the sessions. In this journal not only notes about the
reflections about the session were registered but also YLs’ feelings, teacher’s observations for
particular strategies and YLs collaborative work.
At the end of the training sessions, the information served as tool to improved the following
sessions and follow up of YLs progress, particularly in the cases of low proficient YLs who were
the ones who took more advantage of CSs use. This notes in a journal helped to design the
following stage that was evaluation with 3 different oral tasks, according to the tasks used during
the training sessions. The notes kept in the journal gave particular information about advantages
and disadvantages of using some oral tasks according to CSs.
3.5.4. Final Evaluation Grid.
The final evaluation stage designed for this project consisted in three oral tasks, which
performance was collected in an evaluation grid. This instrument was designed for the final
evaluation stage of the project which consists in three different oral tasks to evaluate specific CSs
in each one. (See appendix 6). The evaluation grid was designed to collect quantitative data,
which comes from a rubric that consists in three bands assigned to the YL performance (See
appendix 7).
Oral tasks:
1. Telling a story from pictures. YLs scaffolding previous knowledge.
2. Teacher interview about personal information of the candidate. Asking for clarification and
confirmation.
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3. Agreement situation using cards. In this task CS expected to be used should be all of the ones
in the taxonomy. It is the most complex oral task. It was carried out in pairs.
Moreover, evaluation stage was designed to validate the results by some one else, not only
for the person who designed the project. In this case, English coordination scored the evaluation
stage. On the other hand, evaluation stage is thought to compare another YLs groups. It is
expected to find some results that might define further planning and development of language
lessons at school.

4. Findings and Discussion
For this research project, three research questions were considered to carry it out. The data
(qualitative and quantitative) presented in the following section, may answer the three questions
at the beginning of this paper. The data collected were gotten from multi-instruments usage. In
the following section, tables, graphs will be presented to demonstrate the answers to the research
questions.
4.1. Video recording.
The findings for the video recording are basically related to classroom interaction, YLs
feelings and the CS already use by learners which was the main aim to use video recording and
YLs oral expression, as it is shown in Table 5.
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Table 5
Video recording
Instrument

Feelings

Video
recording

Insecurity
Anxiety
Fear
Nervousness

Classroom
interaction
Teacher – YL
YL- teacher

Use of CSs
Clarification Strategy
Pausers and Fillers
Self- correction
strategies

Oral
Expression
More accurate
Less fluent

From using video recording, it was remarkable that one of the main problems in the
speaking class and test was the type of interaction (T-YL/ YL-T) promoted in the language
classroom. This type of interaction lead to: mechanical, controlled oral expression and a tendency
to promote an accurate use of language, leading too poor fluency and no interaction with peers
like in it happens in a real life conversation (speaker- listener/ listener- speaker). While
observing the video, many YLs playing the role of speakers in their oral presentation seemed to
be nervous, anxious and insecure. These YLs seemed to be stressed by the fact they were
speaking in front of the class. Also, it can be noticed their nervousness and insecurity by the fact
they were constantly reading their guide lines written on their posters.
It was remarkable the discovery of CSs usage: clarifications, self-correction, asking for
confirmation, asking for repetition were the CSs which these YLs used to express their ideas and
to clarify instructions according to Ruiz Corzo (2011) YLs who felt less confident in the use of
English language tended to use the following strategies: mother tongue switching and
foreignizing to keep on speaking and expressing what they wanted to say. Most of the YLs used
the strategy of pausers or fillers to gain time and it seemed to calm down and continue speaking.
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Clarification strategy was constantly used after teacher’s instructions. This strategy was used
when YLs seem to be nervous and they needed confirmation and clarification of the instructions.
Thus, YLs constantly work on the usage of the right vocabulary words and the correct
pronunciation, so they used the CS of self-correction and self-repetition.
4.2. Questionnaires
The usage of interval scale questionnaires showed the distance between YLs frequency use
of CSs. The main findings in questionnaire administration were to promote self-awareness.
When the first questionnaire was administrated, the answers expected were to explore more about
if they know what was a strategy and in which cases they feel less confident in the use of
language.
The first two questions for the questionnaire administrate demonstrated YLs’ knowledge
about strategy. It raised self-awareness of how to use communication strategies. The answers for
the first questions were very similar eight out of seventeen YLs answered that a strategy is a
plan to learn easily , four out of seventeen answered that a strategy is technique to simplified a
task, two out of seventeen related a strategy to a soccer strategy, which is their daily context.
Only one YL out of seventeen answered that he did not know what a strategy is. When it was
determined that YLs knew the purpose to use a strategy. YLs were explained how CS may
improve their fluency.
Table 6
YLs definitions for strategy
“Es un plan para aprender mas fácilmente”

8 YLs

32
“ Es hacer algo de forma mas sencilla o una técnica”

4 YLs

“Es una táctica o técnica de juego”

2YLs

“ No sabe”

1 YL

The second series of eight questions helped to determine the CSs, their frequency of use
and how many YLs used them. After the training sessions were completed, the same
questionnaire was administrated; it helped YLs for self-assessment and raised self- awareness.
The following results were gotten from the two questionnaires administrated, it can be seen a
slight variation in the results.
Table7
Comparative data collected from Questionnaires (April-May)

Thinks in Mother tongue
Lack of knowledge of certain
topic
Lack of grammatical
structures
Unknown Topic
Lack of Vocabulary

4 Always
11
10
1
4

3 Usually
2
0
6
4

2 Sometimes
2
5
9
4

1 Never
1
0
0
3

1

4

8

2

0
0
2
0
2

5
3
3
6
3

7
11
5
8
5

3
2
5
2
5

These results show that when the training was finished, YLs were more aware of their real
skills and what were they lacking. There were some slight variations in the percentages of some
values, in the case of thinking in mother tongue it decreased in the cases that they always and
never use it, it means that YLs were aware that they could perform the language without relying
on their mother tongue structures. According to the lack of knowledge of certain topic, there were
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changes in the values in all the scales, it means YLs were aware of knowing a topic and
comprehend it after training session in which that were challenged to use CSs as paraphrasing
and circumlocution in which that need more vocabulary than the only provided in the list for the
unit of YLs book. After the training it can be noticed that YLs sometimes lack of grammatical
structures and in this interval scale it was also affected the lack of vocabulary. These results can
be interpreted as even YLs are working on a specific topic for a certain unit; they found it
difficult to recall previous knowledge. The mode of frequency in the number of YLs that used a
strategy is shown in Table 8.
Table 8
Mode of frequency collected from questionnaires
4 Always
10.5
2.5
0.5

3 Usually
1
5
4.5

2 Sometimes
3.5
6.5
7.5

1 Never
0.5
1.5
2.5

Unknown Topic

1

8

3.5

Lack of Vocabulary

1

It remains the
same
4.5

6.5

3.5

Thinks in Mother tongue
Topic Comprehension
Lack of grammatical structures

4.3. Checklists
The following Graph 1 shows the number of YLs that used each CS during the training.
Graph 1
Checklists’ Graph of Communication Strategies
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The previous values for repetition, clarification, confirmation, foreignizing, topic avoidance
and using pausers or fillers, decreased at the end of the project. YLs stopped using the strategy
when they felt it was not necessary to used it, their level of proficiency increased and they started
being more autonomous. The strategies that increase their value were self- repetition and selfcorrection, which could mean that these YLs were becoming more aware of their own use of
language. These YLs tried to correct and organize their ideas, correct their pronunciation and also
the way in which they organize the language to express what they want to say. Their language
proficiency improved through practicing the language in other tasks in the classroom.
Children and teenagers according to Piaget (in Cameron 2001: 2) constantly have the
capacity to solve problems that they face. One of these problems is the lack of vocabulary. For
that reason, mother tongue switching strategy is commonly employed. YLs constantly used it at
the beginning and at the end of training. One of the main finding was that using the learner’s
mother tongue should not be penalized as it was before the project began.
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Finally, to answer the last research question, an oral task in which 3 activities were
combined was administrated to the whole group, using pair of YLs. The following data collected
from the final evaluation task of CSs training, may interpreted as the CSs for self-correction and
self- repetition were the ones used more frequently by YLs. Other strategies with the most
number of YLs were the CSs for: asking for confirmation, repetition and clarification. Thus,
these were the strategies found as the ones YLs already have. In the cases of paraphrasing and
circumlocution CSs, not all the YLs could perform them as well as the ones they already have.
The other new CSs such as pausers and mother tongue switching were avoided, by some high
proficiency YLs and the low proficiency YLs applied them more often to gain time and express
an unknown word in English.
One of the main findings for the project was the fact that low proficiency YLs were the
ones applying more strategies than the high proficiency YLs. The mode was 7.7 YLs applying
CSs during the final evaluation task. Even though, high proficiency YLs did not need as many
strategies as the low proficiency YLs, they were aware of how to employ them. Social interaction
was a key concept in this project, to develop oral expression and to learn how to interact. It also
built confidence within them and reduced anxiety as YLs seemed to enjoy the last task in which
they expressed situations and had fun having the conversations as seen in the situations given.
See appendix 10
Table 9 Evaluation Grid with Results

Final Evaluation

Pronunciation
Self-correction
Self repetition

Task 1
Picture Cued story
telling
Band 3= 12
Band 2= 4
Band 1= 1

Task 2
Teacher Interview
Personal Information
Band 3= 12
Band 2= 5
Band 1= 0

Task 3
Agreement
situation
Band 3= 13
Band 2= 3
Band 1= 1
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Fluency
Paraphrashing
Using pauses or fillers
Vocabulary
Circumlocution
Mother tongue switching
Use of language:
Asking for confirmation
Asking for repetition
Asking for clarification

Band 3= 4
Band 2= 11
Band 1= 2

Band 3= 5
Band 2= 12
Band 1= 0

Band 3= 12
Band 2= 4
Band 1= 1

Band 3= 9
Band 2= 7
Band 1= 1

Band 3= 9
Band 2= 8
Band 1= 0

Band 3= 9
Band 2= 8
Band 1= 0

Band 3= 12
Band 2= 3
Band 1= 2

Band 3= 12
Band 2= 4
Band 1= 1

Band 3= 8
Band 2= 7
Band 1= 2

5. Discussion and reflection
The action research project was useful to explore what teachers and YLs have been doing
about speaking skill for the last six years with at the language classroom. During the project, the
problem identified among YLs’ fluency was determined by kind of oral tasks selected to develop
speaking during the lessons and the evaluation before the project (drillings and individual oral
presentations) and also there was not a session for developing speaking as the other skills
developed.
As the main concerns of the project were presented in the introduction of this project,
firstly we need to answer the first of the three questions stated for the project which was:
1. What communication strategies are used by elementary 6th grade Young learners?
This question was answered by using video recording to observed, which CSs were used. The
following CSs were observed while YLs were performing an individual presentation task, with T
– YL / YL- T interaction by drilling questions and answers. These ones were: Asking for
clarification, using pausers or fillers, using self- correction and self repetition. These CSs were
applied by YLs to gain time, and understand better the task’s instruction. Practicing and
systematizing the previous strategies will help YLs to raise awareness in when to use them. These
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CSs were used by a great number of YLs, but not the whole group. Oral presentation was a
spotlight in which YL’s flaws were pointed out. By using video recording instruments also
feelings and stress situations which caused anxiety and decreased motivation were observed.
YLs may seem not to be pleased by being alone at the front of the classroom, with a silent
audience listening to the oral presentation. For these reason, after finding the CSs used by YLs,
the next step was to decided a CSs taxonomy, the kind of oral tasks, type or interaction and
how to systematized the CSs to answer the second question which was:
How can communication strategies be systematized to make learners more aware of their
relevance for daily communication purposes?
The changes observed in speaking training sessions were: the preparation, organization of
the activities, YLs’ participation, and different types of interaction in classroom. YLs seemed to
enjoy assessing peers and participate actively during the oral tasks. The oral tasks were selected
according to Brown (1998: 163) in assessing speaking suggestions. These selected tasks rely on
the category of authentic tasks which are described by Brown (2004, 28) as activities that allow
learners to perform them, in the same way in a test as a non-test activity. The following authentic
oral tasks were selected to train YLs and systematized the CSs: role play (YLs had to represent a
situation that happens in real life, they may face and they according to their age and interests),
telling a story from pictures, describing daily routines, suggesting and supporting ones choice (
for agreement tasks) and defining a term or word.
YLs seemed to be motivated and challenged by the new CSs, because some of them need
previous knowledge and for some YLs it was hard to recall it. The training allow YLs to be
engaged in the oral task actively by listening and assessing peers, giving feedback and then, they
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seemed happy to be finally listened by the teacher. YLs during the feedback sessions expressed
their concerns and opinions about the sessions and activities. They also expressed that they felt
comfortable by working in pairs, trios or groups. YLs seemed to feel more self-confident.
Working as a group committed themselves to work as hard as the others and those who were not
working as they should; the same group encouraged them to complete the oral tasks. Peers
support each other by giving advice in how to perform a task better. A peer’s opinion caused
more impact on the YL performance than the teacher’s advice. Peer’s opinion challenged the YL
more to be part of a groups rather than completing it for themselves. .
There were observable changes in YLs when using CSs. For example: as they were allowed
to ask and answer for clarification, YLs were participating and using this strategy to answer their
doubts. Training gave YLs the opportunity to practice vocabulary (previous and new), to organize
their ideas to perform a task such as: telling stories from pictures. The number of YLs using
paraphrasing strategy increased from three to six out of seventeen YLs.
It was observable that the YLs who applied the most number of CSS were low proficiency
YLs. These learners were having difficulty to understand tasks’ instructions, express their ideas
using English language and recall previous knowledge. Low proficiency YLs were constantly
helped by peers or teacher as they could not accomplished the oral tasks with their previous
knowledge. These YLs used strategies such as: mother tongue switching, foreignizing and
asking for clarification, asking for confirmation, self-repetition and pausers or fillers to gain time.
Relying on mother tongue was one of the most important findings and the most used by YLs.
Apparently using CSs in which mother tongue is used bring them confidence and help them to
complete a task.
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All YLs completed each task and they practiced all or most of the strategies when they
were working in small groups. Small group training allows YLs to take turns, to participate in
different roles and to assess their peers. On the other hand, small groups training allow them to
share personal comments about how they dealt with task presented. Moreover, listening to peers
increased their interest in using strategies and apparently made they learn more from peers’
experiences.
YLs apparently changed their own view of using language. After training they were
conscious that they may not be accurate, but most of the time they could accomplish the task by
asking for help, if they can not complete it by themselves. Now, they know that asking for help
may communicate their ideas. YLs were allowed to recall previous vocabulary, and they were
trained to describe those specific words that they do not remember by using circumlocution
strategy to describe what they want to express. During these training sessions: the context,
vocabulary and language structures were taken from topics of their text book, besides real life
situations activities, all of these topics were mixed to cover the language scholar program.
Finally, after training YLs to systematize CSs, the evaluation of how well were these CSs
practiced and learnt was carried out by using collaborative work by teachers.
What evaluation instruments may be appropriate to asses speaking?
For evaluation a checklist with different CSs categories for oral proficiency aspects were
used to revise the use of CSs as it is shown in the Appendix 5. It was also developed a rubric with
three bands or categories in which YLs’ performance may belong, according to the usage of
strategies during the task. The oral task was carried out in pairs as all the training sessions were
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done in collaboration with others. High proficiency YLs avoid using CSs strategies which may
lead to think there was a progress in the usage of language and it was seen as excellent result.
Moreover, low proficiency YLs’ result during the evaluation task was fair because they
could communicate their ideas and opinions and these YLs were the ones who used more CSs
than the high proficiency YLs. These YLs allow this project to prove that training YLs to use CSs
can be a useful aid to communicate what they want to express. Most of them learn that speaking
is fun and not frustrating as they used to think.
This task that was carried out in collaboration with the English coordination of the school
that helped applying and marking the oral tasks selected for the project. It was done in this way to
involve the person in charge of language teaching at school and to analyze the level of
proficiency expected among 6th grade YLs.
After the evaluation task was concluded, the English Coordinator commented positive
aspects about evaluating this productive skill. She agreed that the kind of tasks selected were
suitable for the aims of the curriculum. Thus, the negative situation found was that YLs are below
the proficiency level expected after 6 years of English language teaching. It was remarkable that
eight our seventeen YLs were below the level B1 that they should perform. The low proficiency
YLs seemed to lack of confidence but after training CSs they became more fluent by using
mother tongue switching strategies and foreignizing. Vocabulary is not a problem as English
coordinator of the school expressed, they had have a great amount of words in their knowledge,
the problem is that they do not have enough practice in how to use them in real context in
strategies such as paraphrasing or circumlocution to accomplish oral task. It is clear that more
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practice is needed for those complex strategies. The amount of time of practice was not enough
for them, to develop those CSs completely.
Besides, it was also commented by the English coordinator of the school that as well as
written tests and evaluation for speaking performance should be applied along the scholar year, in
order to evaluate YLs’ progress. For further scholar year, a method to evaluate YLs by English
coordination of the school in cooperation with the English teachers should be developed to
evaluate and keep a record of YLs’ progress along the scholar year.
6. Conclusion and Implications
In conclusion for this project, training YLs in using CSs improved their fluency in their oral
expression. It was possible to train a group of YLs to improve their speaking skill, these
strategies also built YLs’ self-confidence, help the handle their stress level and anxiety, by
promoting interaction among them. Collaborative work and assessing peers develop their own
awareness they reflect on their practice by paying attention to other YLs performing a certain
strategy. At these YLs’ age it is possible to leave responsibility and promote collaborative
learning. After 5 years of English language teaching and learning, it was possible to encourage
learners to be responsible of their own practice.
The further actions that should continue with this research project would be arranging a
change in the curriculum to improve YLs speaking skill. In the following years CSs should be
trained since the beginning of the scholar year. The amount of CSs could be increased to fifteen
instead of training only ten CSs. The amount of time during the year should allow consolidating
complex strategies such as: paraphrasing and circumlocution which required more practice in this
project. Low proficiency should have more time to practice them by new oral tasks. It would be
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advisable to practice these CSs in four or five session, because these strategies require recalling
more vocabulary. It is also important to set the Speaking skill’s objectives and to work
cooperatively with the teachers in charge the same groups.
By practicing CSs, we may expect that by the time spent in oral tasks, YLs’ fluency may
be increased and also their accuracy. The level B1 expected may be reach if the training begins
since the first grade of elementary school to sixth grade by consolidating the CSs that were found
YLs already have. CS should be selected according to YLs age, English language level and
abilities, as it was done for this project and as the English language level increases more complex
strategies should be taught.
Teachers should promote real life situations in oral tasks, by using either the context of
their books or adapting them to real life situations that YLs may face while: traveling abroad,
going out with friends, asking for help or in any other situation in their life. In this way, YLs
could be independent users of the language, feel self-confident to begin a conversation, ask for
help and also help peers to improve their knowledge.
Motivation was also and important factor in this project. By working with different oral
tasks such as role plays, interviews, and using speaking cards for different real life situations
challenged YLs and increased their interest in learning and participating with other peers during
the training sessions. Even during the evaluation task, YLs seemed to be enjoying the oral tasks.
Finally, it was successful to work differently with these YLs and train them to use CSs,
applying a variety of oral task by promoting collaborative work and YLs’ interaction, it can be
conclude that CSs may help express their ideas and take part of a conversation by using language
to satisfy their needs.
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Appendix 1. Characteristics of Young Learners

Taken from: Piaget Jean, The Primary English Teacher’s Guide. Penguin English. 3rd Edition.
London, England.
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Appendix 2. Common European Framework. Level A2 and B1
A2



Can understand sentences and frequently used expressions related to
immediately relevant areas;



can communicate in simple and routine tasks, requiring a simple exchange
of information on familiar and routine matters;



can describe in simple terms aspects of their background, immediate
environment and matters of personal interest;



can use basic sentence patterns with memorized phrases;



can use simple structures correctly, but makes systematic basic errors;



can make themselves understood in short turns, despite long breaks or
pauses;



can respond to questions but is rarely able to keep conversation going by
themselves;



B1

Can link ideas together in a simple way.

Common European Framework of Reference
I can deal with most situations likely to arise while traveling in

Spoken
An area where the language is spoken.
Interaction
I can enter unprepared into conversation on topics that are
Familiar, of personal interest or pertinent to everyday life (e.g.
family, hobbies, work, travel and current events).

I can connect phrases in a simple way in order to describe
Spoken
experiences and events, my dreams, hopes and ambitions.
Production
• I can briefly give reasons and explanation ns for opinions and
plans.
• I can narrate a story or relate the plot of a book or film and
describe my reactions

Note: From Common European Framework of Reference.
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Appendix 3. Journal
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Appendix 4. Questionnaire
Nombre:_________________________

6th grade

Fecha:_____________________

Cuestionario sobre estrategias.
A.
Lee la oración y marca el número que mas aplique a lo que haces cuando hablas en ingles
durante tu desempeño en clases.
1= nunca

2= a veces

3= regularmente

4= siempre

1.
¿Qué es una estrategia? Explica que es para ti.
_____________________________________________________________________________________
_____________________________________________________________
2.
a.
b.
c.
d.
e.

El mayor problema que enfrento al hablar ingles es:
Falta de vocabulario: ___
Desconozco el tema del cual me hablan: ____________
Desconozco las estructuras gramaticales para hacer una oración:___
Comprendo lo que escucho: _____
Primero pienso en español después contesto en ingles: ____

3.
Pienso lo que voy a decir antes de hablar en ingles: __________________________
4.
Pienso antes sobre el tema: _____________________________________________
5.
Me doy cuenta que digo algo incorrecto y me auto corrijo: ____________________
6.
Si no recuerdo la palabra exacta utilizo otras palabras: _______________________
7.
Cuando no entiendo algo pido que me lo repitan : __________________________
8.
Si no se que decir utilizo palabras o sonidos para obtener mas tiempo: __________
9.
Tardo en comprender lo que escucho por que estoy traduciendo: _______________
10.
Prefiero permanecer callado: ____________________________________________
11.
Intento usar palabras en español cuando hablo: _____________________________
12.
Invento palabras en ingles______________________________________________
13.
Tomo la iniciativa para empezar una conversación __________________________
14.
Utilizo palabras de formas diferentes porque conozco sus significados.
_________________________________________________________________________
15.
Adivino el significado de las palabras: ____________________________________
16.
Utilizo un gesto o seña para darme a entender: ______________________________
17.
Disfruto aprende ingles : _______________________________________________
18.
Considero que mi desempeño en expresión oral es: _________________________

Note: Adapted from Ruíz Corzo, 2011, 82
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Appendix 5. Checklist for YLs Taxonomy.
Name: _______________________________________ Date: ______________________
1. Please check in this list the strategies that you hear that your partner uses.
Strategy
1. Self repetition

Description
Repite lo mismo que dijo con
anterioridad solo para ganar
tiempo.
2. Using fillers of Usa palabras o sonidos como
pausing
mmm... para ganar tiempo.
3. Using selfSe corrige algo que dijo de
correction
forma incorrecta.
4. Asking for
Pide que se le repita lo que se
repetition
dice para tener una mayor
comprensión.
5. Asking for
Pide que se le aclaren o repitan
clarification
palabras para facilitar su
comprensión.
6. Asking for
Pide al interlocutor que se le
confirmation
repita una frase, y se le aclare el
significado de lo que se dice.
7. Foreignizing
Crear una palabra en ingles,
usando español que tenga sonido
parecido a la pronunciación en
ingles.
8. Using fillers
Usa palabras como: um, well,
and pausing
you know, etc...
Hace una pausa para ganar
tiempo y ordenar sus ideas.
9. Using topic
Guardar silencio y evitar hablar
avoidance
10. Mother tongue Usar palabras en español al
switching
hablar en ingles.

Yes

No

How many times?
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Appendix 5. Evaluation Grid
Name: _____________________________________
Improving Speaking Skills in Young Learners by Using Communication Strategies

Strategies
Pronunciation
Self-correction
Self repetition
Fluency
Paraphrashing
Using pauses or fillers
Vocabulary
Circumlocution
Mother tongue
switching
Use of language
Asking for confirmation
Asking for repetition
Asking for clarification

Task 1
Picture Cued story
telling

Task 2
Teacher Interview
Personal Information

Task 3
Agreement situation
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Appendix 7. Rubrics for evaluation Grid

Scoring
Bands

Description

3. Excellent

Candidate is an independent user or language or uses strategies that
require high level of language production like:



2. Good

Paraphrasing
Circumlocution
Asking for repetition, clarification, confirmation in a proper way
or non at all.

Self correction
self repetition
Candidate can perform alone most of the time.
Sometimes needs help of interlocutor or peers:



1. Fair

Self repetition
self correction
Asking for confirmation, asking for repetition, asking for
clarification. (sometimes)
 Paraphrasing, circumlocution
Candidate can convey a message and express himself but with help of
interlocutor or peer and uses many strategies like:
 Using mother tongue switching
 Foreignizing.
 Using pausers or fillers.
 Asking for repetition most of the time.
 Asking for confirmation most of the time.
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Appendix 8. Pictures of small Group Training.
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Appendix 9. Sample Questionnaire
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Appendix 10. Task Final Task Evaluation
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