
 

 

 

 

 

 

Dirección General de la Unidad de Estudios de Posgrado 

Área Académica de Humanidades 

Centro de Idiomas– Orizaba 

MAESTRÍA EN LA ENSEÑANZA DEL INGLÉS COMO LENGUA EXTRANJERA 

Reporte del Proyecto Terminal de Aplicación Innovadora del Conocimiento 

“The use of some cognitive and metacognitive strategies to improve vocabulary and  

coherence in written compositions at a basic level( MEIF English I autonomous learners).” 

 

An Action Research Project at the Self Access Center at the Language Center-Córdoba, U.V.  

 

 Línea de Generación y Aplicación del Conocimiento: Modalidades de enseñanza aprendizaje de 

lenguas extranjeras. 

Sustentante: Susan Cabrera Villano 

Director del proyecto terminal: Tito A. Mata Vicencio 

Lector externo:Paula Busseniers. 

 

Orizaba, Ver a 19 de septiembre  de 2013. 

 



I 

 

Acknowledgements  

Agradezco a Dios por ser mi guía en todo momento y por permitirme terminar este 

proyecto con  su ayuda y el apoyo de mi familia,  de mi asesor, de mi esposo, amigos, y 

compañeros de trabajo. 

Gracias a mi Asesor, el maestro Tito Mata que con mucha paciencia y dedicación tuvo el tiempo 

de corregir y dirigir mi trabajo de investigación. 

Gracias a Jennifer Mc Clung Rygg quien me ayudó a leyendo la primera parte de mi trabajo y a 

la Mtra. Paula Busseniers quien con gusto aceptó ser mi lector externo. 

Gracias a mi esposo Ruben Huerta por su apoyo, amor y paciencia. 

Gracias a mi mamá Lucila Villano Rodríguez quien ha sido un ejemplo de mujer a seguir en mi 

vida y por quien he podido llegar a este punto, pues sin su motivación , cuidado y esfuerzo, no 

estaría aquí. Has sido y será mi más grande ejemplo como mamá. 

Gracias a mis hermanas Eva y Areli por tenerme paciencia y por supuesto a mi padre Susano 

Cabrera que está en el cielo. También agradezco a toda la familia Cabrera López y a la familia 

Ramírez Delgadillo. 

A  la maestra Gloria , Laura y mis compañeros del Centro de Autoacceso Córdoba  quienes han 

creído en mí y me han brindado su apoyo incondicional.  

A la Dra.  Herlinda Flores quien también me resolvió dudas y apoyó para poder terminar mi 

trabajo. 

A mis amigas y compañeras de trabajo por su contribución y comentarios del tema.  

Gracias Dios  por lo que me has permitido hacer hasta este momento en mi vida profesional. 

 

 

 

 



II 

 

ABSTRACT 

 

Learning to write is one of the major challenges  language learners face during the 

process of learning  a language. One way to encounter this challenge is to assist 

students in becoming autonomous learners of L2 writing. This may be achieved by 

enabling these learners to apply some cognitive and metacognitve strategies as 

efficiently as possible. 

 The main objective of the present action research was to provide students with 

training in the use of strategies to help them improve their written compositions. Then,  

the present report describes the implementation of a training program based on 

vocabulary and writing strategies to help Students of the Flexible and Integral 

Educational model (MEIF) students English I at a self Access center in Cordoba to  

achieve a good level of communication and coherence in writing.  

The methodology was mixed qualitative and quantitative.  Data were collected through 

a number of instruments : pre and post assessment of writing , a questionnaire, two 

evaluations, a partial exam, a semi structured  interview, and a final written reflection. 

The results suggests that autonomous learners improved their writing in areas such as 

spelling, use of vocabulary, and coherence. However, there are still some other factors 

that need to be considered for further research such as the grammar in writing and to 

promote this training to be developed during the whole semester. 

Further research needs to be conducted to continue developing training on strategies 

for the four skills that will help autonomous learners to learn the language. 

Key words:   autonomous learners’ cognitive and metacognitive strategies,        

written skill. 
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Introduction 
 

In humanities, writing is important because it allows us to reflect on what we have 

learned. The act of writing reinforces knowledge through analyzing and summarizing 

ideas, essays, topics, etc. Besides that, according to Harmer (2004), writing makes 

students focus on accurate language use, which can help in their language 

development since they need to think as they write. Another source states that when a 

person expresses his ideas through writing, the person is increasing his knowledge for 

learning the subject matter. (Keys, 2000; Shanahan, 2004; Sperling & Freedman, 2001 

in Grahan Stev and D. Perin: undated, p. 10).  Again this idea means that when a person 

writes about the subject matter, he is revising and practicing what he has already 

studied. 

 

There are many books about how to teach writing such as  (Harmer: 2004 , 

Raimes:1983, Kaye:2006) and other authors that have placed great emphasis on writing 

skills in order to provide students and teachers with the necessary tools for improving 

their writing.  In spite of that, writing is still among the things that students find 

difficult.  During my time teaching English, I have observed that one of the reasons 

many students struggle with writing is that they do not know strategies that can help 

them during this process,  They do not follow the steps required to write a small 

paragraph, they do not revise their writing and they only hand in a hurried a piece of 

writing without checking it. Others reasons could be because they do not like writing 

even in their mother tongue, or because they are not required to write a lot in their 

courses. Writing is very complex, as it involves grammar and vocabulary and some 

other elements. For this project only vocabulary  and the coherent aspect  related to 

writing were taken into consideration since this was one of the problems with which 

students expressed the most difficulty. Vocabulary is an essential element for writing 
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according to Nation (1990) because if we do not have the words to express our ideas, 

we will not be able to communicate without words, we cannot communicate anything. 

1.1 Context & Focus  

 
This research project took into account students’ writing problems when writing a 

paragraph at a lexical level, while taking into consideration paragraph coherence.  This 

research was carried out at the Self Access Center (SAC) at the Language Center in 

Cordoba, Veracruz. We have three different modes for learning English at the 

University of Veracruz: everyday courses, virtual courses and the autonomous courses 

for MEIF students (Students of the Flexible and Integral Educational model). MEIF 

students are required to study English as part of their basic courses because it is part of 

the core curriculum at the University of Veracruz When they are unable to register for a 

classroom course, they can only study English at the SAC ( Self access Center) as 

autonomous  learners. 

 This paper was designed thinking about autonomous learners MEIF students (Students 

of the Flexible and Integral Educational model) at the University of Veracruz. These 

autonomous learners study English at the Self Access Center in Cordoba. Autonomous 

learners are very different from the other learners since they need to have a lot of 

motivation to succeed in the new language In addition, they do not have a teacher who 

explains everything to them or a group in which they can develop social strategies. This 

is one of the reasons to help them to learn some strategies that can help them during 

the learning process.   

How can we define an autonomous learner? 

                       “An autonomous learner is someone who is able to learn on their 

own…students who are successful are those who take some responsibility for their 

learning”…(Lowes R. and Target F.:1998, pag.5) 
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In order to be successful in this case with written skills, students also need to devote 

specific quality time to attend the SAC in order to do their work. They are also 

encouraged to attend regular conversations sessions.  This semester, students were 

also encouraged to attend the  writing and vocabulary workshop in order to improve 

their written compositions.  

 I work as a counselor at the SAC in Cordoba, Veracruz where these autonomous 

learners were selected as subjects for this study. Many of these students do not have 

the desirable characteristics for being autonomous learners. They are not used to 

studying by themselves, and often think that they need a permanent teacher. As a 

result of this lack of autonomy, students encounter numerous problems which can lead 

to failing the course if they do not find adequate strategies that can help them to learn 

English.  Finding suitable learning strategies is one the most important things 

autonomous need to do to succeed in learning the language. 

1.2 Problem 

Autonomous learners of English at the SAC are beginners of the English language and 

only some of them are false beginners. During my time working there, I have observed 

that writing has become one of the main problems in the three types of  written exams: 

1)two evaluations, 2) partial exams 3) final exams. In all of these, we have found low 

grades and that students do not know how to write a coherent paragraph. Students 

also lack  vocabulary skills and do not know how to incorporate vocabulary into the 

written compositions at a beginner level. Coherence is one of the aspects taken into 

consideration when evaluating these exams.  Part of this project included offering 

some guidance so that the students could form coherent paragraphs.  

Autonomous learners (English 1) at the SAC encounter other problems with learning 

English as well, but this study focuses on problems related to  writing skills.    This 

Project was intended to address those specific problems. 
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English is very different from the Spanish language, so students need to be aware of 

this factor and not translate the words literally as if they had the same meaning in 

English. For students at the SAC, written composition does not seem to be that difficult, 

but when they see the results of their evaluations, they realize writing in English is 

complex. Most of them just start writing without careful thinking and they do not 

revise or plan what they want to write. Some of the students do not have strong 

vocabulary and grammar skills, which makes the writing process more complicated. The 

autonomous learners from previous semesters used to have some strategy training on 

different skills at the SAC; they were taught two or three classes per skill: listening, 

reading, writing. However,  this past semester (August 2012-January 2013) no one was 

in charge of the whole training, the advisors just taught two classes in writing skills, 

which may be insufficient for achieving the desired results. This was the reason why I 

decided more instruction in writing was really needed.  

1.3 Objectives  

The main goal of this research was to help MEIF students that take English as 

autonomous learners to face the problems they have related to written compositions 

through the aid of a regular vocabulary and writing strategy workshop.  Since 

vocabulary is one of the primary problems student encounter in writing, a regular 

workshop in this area can provide strategies to improve their vocabulary, which would 

in turn improve their writing. 

“Vocabulary learning is a large part of the work when studying a language.”  (Lowes R. 

and Target F.:1998, pag. 37) Since vocabulary is one of the bases for learning a new 

language, a strategy workshop focusing on vocabulary will be beneficial to students. 

This was a weekly workshop as a part of the self-access center sessions where students 

could develop their vocabulary and with that improved their written composition.  The 

main objectives were: 
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1. To identify if the use of some cognitive strategies with the aid of strategy 

training could improve vocabulary in written compositions at a basic level. 

2. To identify if the metacognitive strategies chosen for the training could  

improve coherence in written paragraphs at a basic level.  

1.4 The research questions: 

 To what extent did cognitive strategies help autonomous learners improve their 

vocabulary in written compositions at a basic level? 

 To what extent could metacognitive strategies improve coherence in written 

paragraphs at a basic level? 

1.5 Rationale 

This problem was worth exploring because there was a great need for helping 

autonomous learners to improve their vocabulary and written compositions. Some of 

the things that make writing difficult according to Nguyen (2008: page 1) are: 

  People are often known to spend less time writing than listen or speaking. 

 When students of English as a foreign language write something, they tend to 

focus on the meaning they intend to convey rather than on whether their 

writing is correct or incorrect.  

Another problem with writing mentioned by the University of Coimbatore (undated) is 

that: 

“Written language is a highly complex form of communication. It is both skill and a 

means of self expression… The writing skill includes competence in writing, 

spelling, punctuation, and capitalization, and studying” (Coimbatore 

University:undated  page 4) 
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Writing is a skill which requires production which makes it more difficult to master.  I 

propose that if we can give MEIF autonomous learners at the SAC Cordoba a weekly 

workshop where the students can practice this skill and teach them some strategies 

that make them improve their vocabulary, they will have better results in their exams 

and they will be able to develop better basic written compositions.  

For the written portion of the partial and final exams, MEIF students must meet specific 

criteria.  These criteria were one of the main motivations for selecting this topic; there 

was a clear need to help students to improve their writing. 

As I had already expressed, I intended to help my students develop a strategy for 

vocabulary and written composition through a weekly workshop. The beginning of the 

workshop included working with cognitive strategies to learn vocabulary, which was 

one of the factors students expressed they had problems with when writing. The 

second part of the workshop explained about some metacognitive strategies: planning, 

monitoring and evaluating to improve written compositions. According to Cohen ( 

2011, p117) learning strategies will facilitate students learning. Facilitating learning is 

crucial for autonomous learners since they do not have a permanent teacher who can 

be with them all the time during their learning activities.  

Overview 

In this paper, first I defined the importance of strategy training and how to carry out   

strategy training.  I also described how to use metacognitive writing strategies as well 

as cognitive strategies for learning vocabulary and how important authors have used 

taxonomies for strategy training on writing. Then, I described the process I used to 

carry out this research as well as the qualitative parts that were considered. I also 

included the results of the training with a reflective analysis. Finally, I give the general 

conclusions and possible topics for further research that emerged during the 

development of this project. 
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2.  LITERATURE REVIEW 

2.1. Definition of strategies 

Learning strategies are very important for students of a foreign language in order to 

increase their learning. They are a way in which students can get involved in developing 

communicative competence. (Oxford 1990:1)  

 

What is a strategy?  

Strategy has been defined in different ways:  

Wenden defines strategies as “… language learning behaviors learners actually engaged 

in to learn and regulate the learning of a second language.”  Wenden and Rubin 

(1987:6) 

According to Rubin “Learning strategies are strategies which contribute to the 

development of the language system which the learner constructs and affects learning 

directly.” Wenden and Rubin (1987: 23) 

Cohen defines strategies as “Thoughts and actions, consciously chosen and 

operationalized by language learners to assist them in carrying out a multiplicity of 

tasks from the very onset of learning to the most advanced levels of target-language 

performance.”  Cohen (2011: 7) 

According to Oxford “Learning strategies are specific actions taken by the learner to 

make learning easier, faster, more enjoyable, more self-directed, more effective, and 

more transferrable to new situations” Oxford (1990:8) 

Chamot in Marin (2007:16) elucidates them as “…techniques , approaches or deliberate 

actions that students take in order to facilitate the learning, recall of both linguistic and 

content area information.” 

For the purpose of this project strategies are defined as techniques or devices that 

facilitate learning and help students to become more autonomous and to improve their 

vocabulary and written skills.  
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2.2  Classification of strategies 

Strategies are classified in various ways. 

According to Oxford, strategies are classified as direct or indirect.  Direct strategies 

include memory strategies, cognitive strategies and compensation strategies. Indirect 

strategies include metacognitive strategies, affective strategies and social strategies. 

Rubin classifies strategies as learning strategies, communication strategies and social 

strategies. Learning strategies include cognitive and metacognitive strategies.  

O´Malley and Chamot (1990 : 119) classify learning strategies in three different 

categories: metacognitive strategies, cognitive strategies  and social mediation. 

Figure 1 

 

A. Metacognitive strategies 

Planning, advance organizers, directed 

attention, functional planning, selective 

attention, self-management, monitoring, 

self-monitoring, evaluation and  self-

evaluation 

 

B. Cognitive Strategies 

Resourcing, repetition, grouping, 

deduction, imagery, auditory 

representation, keyword method, 

elaboration, transfer, inferencing, note 

taking, summarizing, recombination, 

translation. 

 

C. Social mediation Questions for clarification and 

cooperation. 
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For this study I used O´Malley and Chamot´s classification, because this was the 

classification that fit better for this research. I selected to work with some 

metacognitive and cognitive strategies based on O´Malley and Chamot (1990: 119-120 ) 

 

2.3 Definition of cognitive and metacognitive strategies  

According to Dole (2009:4)” A cognitive strategy is a mental routine or procedure for 

accomplishing a cognitive goal. ” Another author, Van Dijk and Kintsch in Dole (2009:4), 

provides an excellent description of cognitive strategies:  

“Thinking and problem solving are well-known examples: We have an 

explicit goal to be reached, the solution of a problem, and there may be 

specific operations, mental steps, to be performed to reach that goal. These 

steps are under our conscious control and we may be at least partly able to 

verbalize them, so that we can analyze the strategies followed in solving the 

problem.” 

Dole ( 2009:: 6) defines metacognitive strategies as follows. 

”A specific set of general cognitive strategies is particularly relevant to 

comprehension; these are called metacognitive strategies. Metacognitive 

strategies are routines and procedures that allow individuals to monitor and 

assess their ongoing performance in accomplishing a cognitive task.” 

For this study we have defined cognitive strategies as the steps required to reach a 

goal, and metacognitive strategies as the procedures required to accomplish a task. 

Metacognitive and cognitive strategies selected for this research 

All of the strategies in the following chart are used for writing, but the cognitive 

strategies included two that are also for learning vocabulary: imagery and keyword 

method.  
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Metacognitive strategies 

Planning Previewing the main ideas and concepts of the material to be learned, 

often by skimming the text for the organizing principle. 

Evaluating  Checking the outcomes of one´s own language learning against a standard 

after it has been completed. 

 

Cognitive strategies 

Revising Making changes in the written text.                                              

Imaginary  Using visual images (either mental or actual) to understand or 

remember new information. 

Keyword method Remembering a new word in the second language. 

 

2.4 Writing strategies 

Background on Writing strategies (Marin and Mendez: 2007:154) 

As the emphasis of this project is on writing, this section will explain more about the 

importance of writing and some criteria that define these strategies by different 

authors taken from  Congjun Mu Queensland (2005). 

Marin and Mendez explains (2007:154 )  that the study of language learning strategies 

has had much growth over the past few decades. The topic of strategies in language 

learning seems to be very important these days for many authors.  

Let´s start by defining the importance of writing. Flowers and Hayes cited in Marin and 

Mendez (2007) highlights the non-linearity of the writing process. They used a cognitive 

process of writing which is divided into three basic parts: planning, translating and 

reviewing.  
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Kellogg cited in Marin and Mendez (2007:  155 ) conceives a writing process divided 

into five stages: a) formulation, b) execution, c) monitoring, d) planning, and e) 

translating for executing the written product. 

Burnett in Mendez (2007: 155), also identifies four stages: a) inventing and exploring, 

b) planning and organizing, c) drafting, d) revising and editing. 

To summarize these stages as described by these authors, writing involves planning, 

drafting, and revising as the general components. 

Taxonomies related to writing  

In Congjun Mu Queensland  (2005) we can find different taxonomies related to writing. 

First I will mention the taxonomy by Arndt´s Categories of ESL Writing Strategies in 

Congjun Mu Queensland  (2005: 4 ).  

Category of Strategies Definition 

Planning  Finding a focus, deciding what to write about 

Global planning Deciding how to organize the text as a whole 

Rehearsing Trying out ideas and the language in which to express them 

Repeating Of key words and phrases - an activity which often seemed 

to provide impetus to continue composing; 

Re-reading Of what had already been written down. 

Questioning As a means of classifying ideas, or evaluating what had been 

written 

Revising Making changes to the written text in order to clarify 

meaning 

Editing  Making changes to the written text in order to correct the 

syntax or spelling 
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Another taxonomy that seems a bit complex is the one by Wenden in Congjun Mu 

Queensland (2005:4). In this taxonomy the author is combining cognitive and 

metacognitive strategies for writing. According to Wenden in Congjun (2005:4) 

“metacognitive strategies are mental operations or procedures that learners use to 

regulate their learning. They are directly responsible for the execution of a writing task 

and include three main kinds: planning, evaluating and monitoring. Cognitive strategies 

are mental operations or steps used by learners to learn new information and apply it 

to specific learning tasks. They are used to deal with the obstacles encountered along 

the way. They are auxiliary strategies that aid in the implementation of the 

metacognitive strategies.” 

Metacognitive strategies Cognitive strategies 

 Clarification: Self-questioning 

                        Hypothesizing 

                        Defining terms 

                         Comparing 

Planning 

Evaluating 

Monitoring 

Retrieval: Rereading aloud or silently what had been 

written. 

                    Writing in a lead-in word or expression 

                    Rereading the assigned question 

                    Self-questioning 

                    Writing until the idea came 

                    Summarizing what had just been written     

                    Thinking in one´s native language 

 Resourcing:  Ask  researcher 

                      Refer to  dictionary.  

Avoidance 

Verification 
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 All of these taxonomies mentioned are somehow related and have similar elements.  

My main goal is to help my students in the writing process through strategy training. I 

believe this will result in improvement in their writing.  

 

2.5 Vocabulary strategies related to the written skill. 

According to Wilkins in Thornbury (2002: 13) “without grammar very little can be 

conveyed, without vocabulary nothing can be conveyed.”   That is to say that if our 

students do not know enough vocabulary they will not be able to write English since 

they will not have the basic vocabulary to express their ideas. 

 For Lowe and Target (1998:37) vocabulary learning is a large part of the work when 

studying a language. 

 Therefore, it is very important for us to help our students to know not only words, but 

what it means to know words. Thornbury (2002:15) expresses that knowing a word 

involves knowing its form and its meaning. If our students are able to know a word they 

will know how and when to use it in a written text.  For Lowe and Target knowing a 

word means being able to pronounce it, spell it, and understand it. 

According to Thornbury (2002:15)some of the implications for the teaching of 

vocabulary are: 

 Learners need tasks and strategies to help them organize their mental lexicon 

by building networks of associations. 

 Learners should aim to build a threshold vocabulary as quickly as possible. 

 Learners need to be actively involved in the learning of  words. 

 

Good training for vocabulary learners 

Thornbury  (2002:15) explains that vocabulary can only be learned by the individual.  

He suggested some strategies such as: 

Using mnemonics, which are techniques for remembering things; they have a visual 

element and are self generated.  
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Word cards, in which students write on one side the word in the foreign language and 

on the other side of the card the translation in the mother language. 

 

2.6 Goals of strategy instruction 

 Cohen (2011: 119) claims that the main goal is to teach our students how, when, and 

why strategies can be used to facilitate their efforts at learning and using an L2. 

 

As Oxford (1990:9)  states, some of the objectives of language learning strategies are to 

contribute to enhancing communicative competence, to help learners to be more self-

directed, and to increase the teacher´s role.  Language learning strategies are problem 

oriented; they are specific steps taken by the learner, and involve many factors of the 

learner.  These strategies provide a base for learning in a direct or indirect way.  The 

strategies are often conscious, flexible, and affected by a variety of situations. 

Some other reasons for using strategies, stated by Cohen (2011:117), is that they will 

facilitate students learning if the students are provided with the ideal tools to : 

 

 Self-diagnose their strengths and weaknesses in language learning. 

 Become aware of what helps them to learn the target language most efficiently. 

 Develop a broad range of problem-solving skills. 

 Experiment with familiar and unfamiliar learning strategies. 

 Make decisions about how to approach a language task. 

 Monitor and self evaluate their performance. 

 Transfer successful strategies to new learning contexts. 

 

If we analyzed these points mentioned by Cohen, we confirm that the first thing my 

students needed to do was to be aware of their strengths and weaknesses. In this study 

the main problem that my students identified was with writing.   
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Strategy instruction  

This means to help our MEIF autonomous learners, we need to teach them how to use 

language learning and language use strategies.  This will increase students´ efforts to 

obtain their own L2 goals. When we consider providing strategy training we need to 

define what type of training this will be. Considering Oxford (1990:202) there are three 

types of strategy training: awareness training, one –time strategy training and long-

term strategy training. In this specific research I used the one-time strategy training 

which was to help learners with one or more strategies in a short period of time taking 

into account student´s problem’s with the foreign language.  

 

 Chamot (undated: 142) has expressed that short workshops usually offer a more 

intensive approach to increasing learner awareness of strategies through various 

consciousness-raising and strategy-assessment activities. They may help to improve 

specific language skills or present ideas for learning certain aspects of language, in this 

case writing. 

 

Steps for designing strategy training. 

 Oxford (1990:204) reports that there are some steps to consider when designing the 

strategy training 

1.  Determine learners´needs.  

2.  Select the strategies to be taught.  These strategies were selected considering my 

students´ needs.  

3.  Consider the benefits of integrating strategy training.  This part has already been 

explained.  

4. Prepare the materials and activities. These activities were prepared taking into 

account students’ pathways. 

5.  Conduct explicit strategy training. 
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6.  Evaluate and revise the strategy training. 

Framework for strategy training 

Chamot (undated: 143) suggests 3 different instructional frameworks: raise students 

awareness of the purpose and rationale of strategy use, give students opportunities to 

practice the strategies and help students use the strategies in new learning contexts. 

Taking into account these ideas, I designed my training.  At the beginning of the 

workshop I tried to motivate my students to see that the workshop was very useful and 

I helped them to be aware of their current situation regarding writing. Later, most of 

the workshop was devoted to practicing the skills presented in class.  I also encouraged 

my students to practice these skills in real situations. 

 

The importance of strategy instruction in learning autonomy. 

Cohen (2011: 33) explains that it is very important to promote autonomy in learners by 

helping students choose their own strategies.   There are also some other authors such 

as Rubin and Wenden (1987: 8) who emphasize the importance of strategies for 

autonomous learners.  They explained that one of the leading educational goals of the 

research on learner strategies is an autonomous language learner. In our specific 

context at the SAC, autonomy is one of the main aspects our students need to have to 

succeed in learning.  If they do not become autonomous learners, they will not be able 

to learn in this kind of environment. 

In learning a language, students must take responsibility for their own learning. 

According to Lowe and Target (1998:8) students learn more if they can work in an 

individual way. Students need to be responsible for at least some of their learning. 

One synonym given for autonomy is self-direction, which has been defined by Knowles 

in Wenden and Rubin (1987:11)  

“as a process in which individuals take the initiative, with or without the help 

of others, in diagnosing their learning needs, formulating learning goals, 
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identifying human and material resources for learning, choosing and 

implementing appropriate  learning strategies…” 

Strategies are the basis for developing autonomous learners.  In our specific 

context, we need to help our students become autonomous, which will enable 

them to learn more about the new language. That is one of the reasons why this 

project is important to enhance students’ autonomy.The next section describes 

the methodology of this study. 
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3. Methodology 

3.1 Action research 

This study was an action research project. According to Carmen in Burns (2010: 5) 

 “ Action research is a reflective process that aims to solve a particular teaching-

learning problem that has been identified. One of the aims of AR is to improve the 

teaching practice and in the long run the whole curriculum.  In order to do action 

research it is necessary to carry out a rigorous study in which the problem has to be 

clearly specified, an action plan has to be described and carried out, and finally an 

evaluation has to be contemplated in order to show if the decisions taken were the 

adequate ones.” 

My study was an action research project since first I identified a problem at the self 

access center with my autonomous learners. Then I designed and selected the 

strategies to be implemented to improve their writing.  Finally, they were evaluated 

through a partial exam and also through an informal evaluation at the end of the 

training.  Apart from that, Burns also states that “action research involves taking a self-

reflective, critical, and systematic approach to exploring your own teaching 

contexts”.(Burns, 2000:2) which is what I did during this study. 

This is a mixed study because I used qualitative methods for carrying out the study and 

quantitative methods for analyzing one of the questionnaires administered at the 

beginning of the training.  According to Anderson, “qualitative Research is collecting, 

analyzing, and interpreting data by observing what people do and say. Whereas, 

quantitative research refers to counts and measures of things, qualitative research 

refers to the meanings, concepts, definitions, characteristics, metaphors, symbols, and 

descriptions of things” (Anderson 2006: 1).   
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Context 

This research was conducted on the use of cognitive and metacognitive strategies to 

improve coherence in written compositions at a basic level for MEIF autonomous 

learners English I at the SAC. The strategy training was offered to all the students at this 

level, but only 14 students chose to participate. 

The idea of this strategy training emerged last semester when the advisors noticed that 

our students were not doing well in the written portion of their evaluations. We 

obtained that information when revising the written part of the evaluations, the partial 

and final exams. It was a cause for concern, because even when we offered materials 

for improving writing skills, our students often did not use these materials.  According 

to my perception, they did not like working on writing, but preferred to work on 

grammar, reading or other sub-skills. 

In previous semesters, we had offered a strategy training which took into account the 4 

skills, but last semester the teacher who was in charge of that training could not do it. 

Therefore, our students did not have the opportunity to learn more about strategies so 

that they could use them in learning.  At the beginning of the semester we were not 

aware of how this would affect our learners, but after the results from last semester, 

we decided something should be done so that our learners could improve their results 

in the written part. That was when the idea of this strategy training emerged.  

For this strategy training, I decided that vocabulary was one of the most important 

elements to consider, since that was what my students told me in the written 

questionnaire (See appendix 1) I administered at the beginning of the training. I also 

took into account the pathways designed for the courses and I selected to work with 

the first 4 units of the syllabus (See Appendix 2), considering the time I had for doing 

this research project. The original idea was to offer the training throughout the whole 

semester, but I needed to change the dates so that I could finish the project when it 

was required.  
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Along with the syllabus of the course, MEIF students have also a glossary (See Appendix 

3) with the vocabulary required for each unit.  Even when the counselors encouraged 

our learners to make a copy of that and to use it, not all of them do so, and some of 

them never checked the list at all.  As a result, a great deal of students does not know 

that vocabulary and do not use it. This was another reason why working with the 

vocabulary was necessary before starting to work on the writing process. 

In the partial exams and evaluations students, are required to write a short paragraph 

(between 20 to 35 words), which are evaluated for grammar, coherence, spelling, etc. 

Initially, I needed to focus on only one aspect, so I chose to focus on vocabulary.  

Improving their vocabulary skills would help students write more coherent paragraphs.    

After helping the students with vocabulary, I would focus on writing as a process, using 

some of the strategies mentioned above. 

Participants 

The participants were autonomous learners MEIF students (Modelo Educativo Integral 

Flexible) at the University of Veracruz.  It is important to mention that most of the 

participants were part of the group of students who did not pass the entrance exam, 

but they were later given the opportunity to register as open spaces became available 

in their majors.  This means they started their courses a month later.  Since they 

registered later, they did not have the opportunity to select their courses. They were 

told to take the basic courses, which included English.  At that point, the only choice 

they had was to take English at the SAC, because the other classes were already full 

(both daily classes and virtual classes). This training helped these students to integrate 

themselves better into the SAC.  The training not only helped improve their writing, but 

also encouraged them to attend the SAC frequently and to take the exams at the 

scheduled times. 
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The participants were 14 students of English 1.  Three students were female and the 

others were male.  

Ethics 

The participants were invited to join the training by means of an e-mail and also 

through a face to face invitation when they attended the SAC. 

The participants were informed about this research.  The purpose of this training was 

explained to them.   They were also told that they would be video recorded for 

analyzing the training, and they signed a consent form. 

3.2 Data collection 

In this section, I explained the instruments and how they were used for this project.  

The instruments for this project included a questionnaire, journal notes, interviews and 

the written part of the evaluations and partial exams. 

3.2.1 Questionnaire 

The questionnaire (See appendix 1) was used to clarify students’ perceptions towards 

writing and to determine if they were having trouble with writing.  It also asked them 

to express their specific needs regarding writing and if they used strategies for writing 

in English. The main objective of the questionnaire was to find out if there was a 

problem with students’ writing skills and what the problems were and to make the 

students aware of this need so that they would be willing to do something to address 

this problem.  

This questionnaire was a mixture questionnaire since it included closed items, open 

items and guided items. It was designed after having read some authors such as: Marin 

and Mendez (2007:  173-176) related to writing strategies and Burns (2010: 84-88) 

related to how to elaborate a questionnaire. The questionnaire was designed in 
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Spanish because my students are beginners and they will not be able to understand 

English very well.  

15 students answered the questionnaire. The questionnaire included 13 questions. The 

first 2 questions were designed to see if students like the subject and the English level 

they consider they have. The following questions were designed to analyze if students 

had a writing problem in their mother tongue as well as in the foreign language. 

Questions number 7, 9 and 10 were created to see if students use a strategy to write in 

English. Question number 11 and 13 were created to analyze the amount of time 

students devote to writing.  

3.2.2 Written part of the evaluations and partial exams. 

At the Self Access Center students need to take two self-evaluations (See appendix 14) 

before the partial exam. These evaluations have one section for evaluating writing, 

which must be graded by assessors.  The other sections can be checked with a key 

which is part of the self- evaluation. The written part consists of two sections, one 

where students need to complete a text with a word (similar to a cloze text) and the 

other one where they are given some words in a box and they need to write a short 

paragraph between 30 to 35 words.  

 These sections were scanned to see students’ progress through the implementation of 

the training. This written part gives them 5 points from the total score. They need to 

write using the vocabulary provided in the box. This vocabulary and grammar 

structures are seen in the units that cover the evaluations or the partial exam. Figure 2 

shows a similar example from the written task given to students in the mid-term and 

end-term exams.  
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Figure 2 

WRITING SECTION:  Part 2                                                                     5 points 

 

Write a composition using the topic words in the box, as shown in the example.  Use 

between 20 to 35 words, and write your composition on your note book.  Use all the 

words in the box.  

 

EXAMPLE:     EXAMPLE COMPOSITION: 

Topic words 

Architect      my      American    e-

mail   French            Canada 

 My friend Maria is an American architect.  

She works for a French company in 

Canada.  Her e-mail is 

maria@hotmail.com.  Maria is great and 

she is my best friend.  

28  words 

 

 

 

 

 

 

3.2.3 Interviews 

The interviews (See appendix 4 and 5) were conducted at the end of the research to 

analyze the results of the training.  In these interviews, students expressed what they 

thought about the usefulness of the training.  Students were asked to think about the 

results of their partial exams and to evaluate if the training helped them or not as well 

Topic words: 
 

Years    address  is    
Mexico           June          on 
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as any other suggestions to improve this kind of training. The interview helped me to 

know if my autonomous learners used the strategies given in the training or not. 

The interviews were designed to provide a broader explanation of students´ 

perceptions about the strategy training on writing.  This allowed them to reflect about 

what they learned, their feelings during the sessions, the level of usefulness of the 

activities presented and any other feelings they had related to the workshop. The 

interview was designed as a semi structured interview considering Richards (2003:64) 

which seemed the best for my results.   

The main objective of the interview was to confirm my students´ results and 

perceptions of the training. The interview had 13 questions and was administered to 5 

students. Questions 2, 3 and 4 were asked to see what students remembered of the 

course. Questions 5, 6 and 7 were asked to see if students used some strategies to 

learn the new vocabulary.  Questions 8, 9, 10 and 11 were asked to see if students 

could remember some strategies to write a paragraph and to check students’ 

improvement in writing. Questions 12 and 13 were designed to see what I could have 

done better for the course. (See appendix D) 

3.2.4 Final reflection 

In this final reflection ( See Appendix  18) students wrote about their views towards 

their experience as autonomous learners, but some of them wrote about their 

experience and what they learned in the strategy training designed to help them to 

improve their writing skill. Then, this reflection helped also to triangle the results of the 

training and has to do with students’ point of view.  

3.3 Description of the implementation 

The implementation consisted of 6 sessions conducted every Tuesday morning at the 

same time 11:00-12:00 p.m.  This time was scheduled according to my students’ needs 

and also because I have the morning shift at the SAC.  
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During this time I implemented the use of the metacognitive strategies:  planning, 

evaluating. The keyword method and the imagery strategy which were cognitive 

strategies, dealt more with learning vocabulary.  Vocabulary provided students with a 

base for writing, since lack of vocabulary was one of the problems they encountered 

when writing a paragraph. The other strategies were considered for helping students to 

learn how to write a coherent paragraph. 

For this research I selected O Malley and Chamot´s classification, because it seemed 

the best according to the objectives of the strategy training.  

 

Metacognitive strategies 

Planning Previewing the main ideas and concepts of the material to be learned, 

often by skimming the text for the organizing principle. 

Evaluating  Checking the outcomes of one´s own language learning against a standard 

after it has been completed. 

 

Cognitive strategies 

Revising Making changes in plan, written text. 

Imagery Using visual images (either mental or actual) to understand or 

remember new information. 

Keyword method Remembering a new word in the second language. 
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The first session 

Writing questionnaires, 1st writing, Making students aware about the importance of 

writing. 

In this first session students were asked if they considered themselves to have any 

problems with writing in English. They were asked to say if they used any strategy when 

they start writing.  They were given a questionnaire ( See Appendix 1) before the 

training so that they could write about their writing experience background. In order to 

analyze if they had any problem with writing, they were also asked to write a paragraph 

to introduce themselves.  

This paragraph had to contain personal information that students were supposed to 

know, because they were in the first units of the syllabus. The information required 

name, age, origin, address, phone number, e-mail and major. In order to write the 

compositions I gave them some paper to write and I told them to write them by 

themselves without the help of another student.  

When the time was finished I  collected the samples and then I wrote one example of 

one student and told them that they could rewrite the paragraph following  that 

model.  While I was writing the sample I elicited the students to say what they thought   

they should write first and how (looking for the vocabulary used) and I also asked them 

what could be written next.  At the end everybody ended up with a second coherent 

paragraph with all the elements included. 

 I also explained that they would be part of a research study for a Master degree, and 

that I needed to have their consent since most of the work would be related to their 

experience during the training.  All of them agreed to take part in this training.  ( See 

Appendix 7) 
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The second session was related to using cognitive strategies to teach vocabulary.  

I asked students about the way they learned new vocabulary. I told them there were 

many strategies to learn vocabulary and that in that session we would use two for 

learning specific vocabulary related to the first units of the syllabus. They were given 

the weather vocabulary, after  I presented it through a PPT , they were asked to draw 

the weather vocabulary (8 new words) and then they wrote the word on the other side 

of the paper.(See Appendix 8) The idea of using cards was one of the cognitive 

strategies related to imagery. They also wrote some words related to occupations and 

jobs vocabulary in English in small cards and on the other side the word in Spanish (8 

words).(See Appendix 9) The idea was to help them to learn the vocabulary given in 

glossaries (See appendix 3) so that they could continue doing that by themselves. 

After students finished making the cards, I told them to study them for ten minutes, 

and then they had to say that vocabulary to another student in the class. When they 

finished doing that, I tested their vocabulary knowledge by showing the images without 

names, so that they could say the word in English. At the end of the lesson I told them 

that those cards could be used anywhere, and placed in wallets or pockets, so that 

when they had the opportunity they could study them.  

The third session was related to using cognitive strategies to teach vocabulary. 

For this session I introduced vocabulary related to clothing and colors. I also presented 

character and physical appearance vocabulary. In every session students were told not 

to write anything until I finished the explanation, so that they would have to remember 

what they saw.  This would help them practice using their memory.  

When I presented the vocabulary, students were asked to repeat after me the word so 

that I could ensure they were pronouncing it correctly. Since the vocabulary was 

presented with images, translation was not always used.  
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This time we continued using visual images to practice and learn vocabulary.  Students 

were asked to create a poster using the new vocabulary.  I brought some pictures of 

clothes and they pasted the pictures to the poster and wrote the names of the clothing 

items. After having explained the physical appearance and character vocabulary, I 

asked them to add those words to the pictures on their posters. They wrote first the 

ones that they remembered since I did not allow them to copy or to watch the PPT 

again.  After they wrote the words they remembered, I showed them the PPT again so 

that they could confirm what they wrote and correct the words if needed.  

At the end they ended up with beautiful posters that I told them to place in a visible 

place so that they could remember and learn those new words. This was another 

cognitive activity for learning vocabulary using images. (See appendix 10) 

Fourth session 

The fourth session was to introduce planning as part of the writing process. In this 

session we started doing a mind map of their personal information. Students 

brainstormed and expressed topics related to the main one: personal information. 

Then they added more words to their own mind map. When we did this activity, 

students were supposed to know the relevant vocabulary. After that, I explained to 

them that this first strategy was part of the planning process and that it was called 

brainstorming. Then I told them to organize those topics so that they could write a 

paragraph. I told them this process of organizing those ideas was an outline.  They then 

wrote the first draft with the ideas from the outline.  Before I corrected the drafts, one 

student came to the front and copied his text on the board, so that the other students 

could check their texts and try to follow the same pattern before handing them in to 

me. After that, I corrected the drafts and they wrote their final versions. (See Appendix 

11) 
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Fifth session 

The fifth session was to practice the written process. In this session we  made a review 

from the whole sessions. Then I presented the vocabulary for daily routine through a 

PPT presentation. Then they wrote a mind map without looking at the PPT, trying to 

remember the words presented.  After that, I elicited students to tell me the words 

they had written in their mind maps and I wrote one mind map on the board, to which 

we added as many words as we could about the topic. 

Then students were asked to organize the words of the mind map creating an outline 

according to what they considered was first and so on. The topic was a daily routine. 

When they finish the outline, I asked them to share in what order they put the words 

and I wrote an outline on the board with the students’ aid.  

Finally they wrote their first draft using the outline. Once again the student that 

finished first came to the board and wrote the text and the other students tried to 

check what they wrote with that example  before handing in to me. After the first draft 

(See Appendix 12) I corrected the paragraphs and they wrote their final version. I 

recommended following these steps whenever they needed to write a paragraph. 

The last session was to evaluate their written products.  

In this part I reminded students about the writing process used during the training. I 

presented a PPT where the steps were presented: planning, drafting, revising. First I 

elicited responses from them to brainstorm the topic: My best friend. Then they wrote 

the sentences for an outline.  I showed an example of these steps before they did the 

writing and they followed the same pattern. Finally I presented a sample of a piece of 

writing called my best friend, and then they wrote about their best friends.  (See 

appendix 13) 
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3.4 Data analysis. 

The data was fundamentally qualitative because of the reflection and thinking 

approach taken into account when analyzing the results. I also included a quantitative 

part when analyzing the questionnaires and the interviews, so that I was able to classify 

that information. 

Triangulation was used to consolidate the results of the partial exam and the 

evaluations as well as the interviews, questionnaires and the journal coding.  According 

to Burns (2010: 95) : 

“triangulation is a combination of angles on the data that will help give 

us more objectivity, which imply collecting more than one type of data 

to compare, contrast and cross-check to see whether what you are 

finding  through one source is backed up by other evidence.” 

In order to code the data obtained some categories were needed and they were 

constructed by identifying recurrent patterns.  

All pieces of writing were also collected to analyze once again for recurrent patterns, 

and to see if they were similar patterns to the ones presented when doing the 

evaluations and partial exam. 
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4. FINDINGS 

The purpose of the present study was to identify to  what extent cognitive strategies 

would help autonomous learners to improve their vocabulary in written compositions 

at a basic level and to what extent metacognitive strategies could improve coherence 

in a written paragraph at a basic level. In order to answer these questions I collected 

the data needed and in this section I wrote about the results                      

4.1 THE FIRST QUESTIONNAIRE AND  STUDENTS´INITIAL VIEWS ON WRITING 

Learner´s initial view on writing: the first questionnaire. 

During the first session of the training I asked the students to answer a closed 

questionnaire (See Appendix 1) so that I could have my learners’ view towards writing. 

In that questionnaire I found the following results. 

4.1.1. FINDINGS FROM THE INITIAL QUESTIONNAIRE. 

a)Students´problems with writing 
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5. Se te dificulta la 
habilidad de escritura en 
Inglés.

 

The questionnaire revealed that the majority of the students expressed to have 

difficulties with writing but also that some of them denied having much trouble with 

writing.  
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b) Students’ perceptions about their main problems when writing 

 

As can be seen in this chart, vocabulary was the problem that most of the students 

referred to have when writing, the second problem was grammar and the last one the 

use of connectors or linking words and the order of the structures. 

c)Student´s perception related to the use of strategies for writing 

None of them mentioned any strategy related to writing when they were asked about 

the steps to write a paragraph.  
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4.2 STUDENTS´PROGRESS IN RELATION TO VOCABULARY AND COHERENCE 

4.2.1 What the initial task revealed in relation to vocabulary 

Most students had problems with the basic vocabulary. These problems were spelling:  

the use of words such as nacionality, meaning; mayor, word order: number phone  and 

mother tongue:mecanica. Some of them were unable to remember the basic 

vocabulary and because of that they could not write anything only the first phrase of 

the paragraph. (See Apendix 6) 

4.2.2  What  the analysis of the initial task revealed in relation to coherence 

Most of the students were not able to write a paragraph and the few of them that 

could do it, wrote it with a lot of mistakes and  lack coherence.  The examples below 

explain what I have juts written here: 

 “ My name is … you are from Cordoba city, mi city origin Coatzacoalcos, are your family 

nacionality Mexican your are study mayor engineer electric..”  (Sample 1) 

 “My name is….”  Sample 2(unable to write the paragraph) 

4.3 The evaluations results in relation to vocabulary and coherence. 

4.3.1 First evaluation in relation to vocabulary 

The vocabulary used for the first evaluation was about personal information. Most of 

the students were able to use the key words given to write the paragraph such as:  last 

name, e-mail, from, Spain, May . Students needed to complete the task with those 

specific words.  In this task they were also able to remember some other words that 

were not required such as “ phone number, address, job, brother, and  singer “ these 

words were learned during the training and they were able to use them for their 

paragraphs.(Samples taken from the Figure  3). 
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 Figure 3 

“ My brother name is Lucio, his last name is Olguin, he is a singer, he is from Spain, he 

study at the University of Madrid.” (Student 2) 

“My name is Student F, my last name is F. I am from spain. My birthday is on May. My 

phone number is 1111111. My address is …My e-mail is …” (Student 6) 

 

4.3.2 First evaluation in relation to coherence. 

Figure 3 shows somehow some coherence and logical sequence in the paragraph 

without considering other aspects such as grammar, or another.  

These samples started with the name, then the last name, the origin, birthday and at the 

end the email(second and third example. Coherence was one of the aspects we expected 

students to improve during this training and this is why these examples were considered. 

4.3.3 Second evaluation in relation to vocabulary 

In this evaluation students were asked to write a paragraph using the words: at , 

school. brother, once a week, go, her, but. For this evaluation things were complicated 

since we did not use all of these words in the training.  In those paragraphs , most of 

the students included a lot from the daily routine paragraph that  we wrote during the 

training sessions . In that session they wrote a paragraph using the vocabulary 

presented through images in a power point presentation.  The words used in the 

training helped them to try to construct a coherent paragraph instead or just writing 

sentences without any sense. Once again they were able to reach a coherent level in 

writing which was one of the research questions intended for this research. 

Figure 4  

“My brother name is Rodolfo and last name is Contreras. He goes at school and he 
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plays once a week basketball. But he plays with a friend in Mendoza at 10:00 a.m. and 

finally takes a shower to relax. Her physical is average weight” (Student 1) 

“My brother Juan is student. He goes to school from 7 to 2, he plays football two days a 

week with his friend Jose. They are best friends at night they play video games and 

finally they go to bed.” (Student 6) 

 

4.3.4 Second evaluation in relation to coherence. 

Most of the students´ paragraphs started with a subject, then they used the expression 

go to school.  In the next sentence they used the expression once a week.  This beginning 

shows that students tried to have an outline using the words somehow in order (Figure 

4) 

4.4 Partial exam results in relation to vocabulary and coherence. 

4.4.1 In relation to vocabulary    

When the students had already taken the two evaluations they could take the first 

partial exam. This partial exam had the format of the final exam and they could not use 

their notes or a dictionary for answering that. 

In the partial exam students were asked to write a task where they needed to include 

the words showed in table A 

For this task, I found that students used vocabulary seen in the training related to 

occupations, daily routine, physical appearance and personal information. 

Results from the partial exam in terms of vocabulary usage can be seen in  table A 
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Table A 

Student Used the word 

architect 

Used the word 

from 

Used the 

expression take a 

shower 

Used the word 

married 

Used the word 

tall 

Student A 
     

Student B 
  

Just used shower 

  

Student C 
     

Student D 
     

Student E 
  

Used the word but 

the meaning 

remained unclear.  

  

Student F 
     

Student G 
     

Student H 
     

Student I 
     

Student J 
  

 

 

 

Student K 
 

  

 

 

Student L  
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Student M 
   

  

 

Figure 5 

“Hi, my name is XXXXX and I´m from Cordoba, I´m an architect and I go to work by bus. 

I´m married with a beautiful girl. I always tall with my wife in the morning. I have one 

child. I take a shower in the morning.” (Student 8) 

“My father is a tall person. He has a friend her name is Tom. He is an architect . He is 

married by a beauty singer of pop. She´s from Canada. The bad new is she never take a 

shower because she is a crazy girl, but the good new is coming soon, she and Tom have 

a child. “ (Student 4) 

 

As can be seen in figure 5 most of the students used the vocabulary required for the 

partial exam in the    appropriate way which means they were able to write it with the 

correct spelling and the correct meaning. And only some of them less than the 10% were 

not able to use all the vocabulary required.  

4.4.2 In relation to coherence 

Most of the students’ paragraphs showed some coherence, but not complete coherence 

related to how to join sentences and connecting words. 

 They mixed the pronouns that caused incoherent sentences. They did not know how to 

write the conclusion of the paragraph.( See figure 5 ) 
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4.5 The interviews results in relation to vocabulary and coherence.  

These interviews helped to explore students’ perceptions towards the training. The 

results of the interviews are presented by means of parts of what they said and graphs 

which presents the answers they gave to the questions.  

4.5.1 In terms of vocabulary use 

All the students were able to remember most of the strategies learned for vocabulary: 

imaginary and key word strategies even if they did not mention those names in the 

interviews, they expressed the words learned through those strategies. The answers 

showed that all of them remembered the session about the weather and jobs. Most of 

them have their cards that were designed in the training with their stuff for English.   

-What Word did you learn in relation to vocabulary? 

-thin and tall. (Student 1) 

-¿If you learned something related to vocabulary what was that? 

- The vocabulary related to the weather and jobs/ occupations (Student 2)   

(See Appendix  5) 

The cognitive strategies helped students to improve vocabulary 

In the interviews students answered with examples what they learned from the 

training.They were able to use the vocabulary in a coherent way.  

“ I learned about the seasons of the year, months of the year, days of the week, the 

weather vocabulary, I also learned to describe people (physically and personally …” 

(Student 1) 

The interviews were asked to five students in the training to have a sample. Then all 

the results show only 5 students because that was the sample.  
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Graph 2 reflects students´ awareness about the training.  
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Graph  2 were aware about the 
training and 
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they saw there.
were not  aware about 
the training and  did 
not remember what 

they saw there.

 

Figure 3 and 4 has to deal with vocabulary and they expressed the vocabulary learned 

was useful to write a paragraph. 
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Graph 5 presents that unfortunately not all the students use the strategies to learn 

more vocabulary, some of them mentioned they just used them during the training.  

 
0
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4

Graph  5 used vocabulary 
strategies to study more 
vocabulary

did not use vocabulary 
strategies to study more 
vocabulary

 

4.5.2 In terms of coherence 

To what extend the use of metacognitive strategies improved coherence. 

In the interviews that were recorded all  the students expressed they improved in the 

written skill a little bit. Most of them were able to remember the steps for writing they 

mentioned the brainstorming, outline and the first draft, they were not able to mention 

the name of each strategy but they were able to explain them and since these 

strategies were repeated in the last sessions, they were able to practice them at least 

twice or more than twice.  

As can be seen in graph 8 represent students´ perceptions towards their progress in 

relation to writing . Red graph shows that all of them seemed to learn strategies related 

to writing and  green, yellow and blue graph shows that they  used them for creating a 

paragraph. 
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- What they found useful   
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In Graph 9  can be seen that even when not all the learners attended all the sessions 

the answers were similar, they remembered the strategies, they considered they 

learned to write a paragraph and that they improved their writing. 
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 4.6  Learner´s reflection towards writing 

4.6.1 related to vocabulary. 

In the reflection (See Appendix 18) students wrote about their experience related to 

the writing strategy training and they wrote some of the following quotes: 

They mentioned that they learned new words that they did not know before. They 

commented the words they learned the most such as “ the weather, the daily routine, 

the appearance.” 

Figure 6  

“… Writing session with teacher Susan because we made cards related to the weather 

and we draw pictures in colorful sheets.. .”  

“…The class that I still remember is the one related to the weather because we made 

some cards with a drawing and the Word in English to learn that vocabulary…” 

 

In these reflections students considered once again apart from the interviews why the 

training was helpful and important. This is a great evidence of what they learned and 

what they obtained from that training.  

In this section presented I had explained how students were able to use most of the 

words in the partial exam and the evaluations. They  also commented them in the 

interview as well as in the reflection. Students listed most of the strategies for learning 

vocabulary seen in class. Some of them expressed that they had the opportunity to 

practice those strategies which made them learn the vocabulary better than the ones 

that did not practice them according to the results from the evaluations and the partial 

exam. 
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4.6.2 Learner´s reflection towards writing related to coherence. 

In their final reflection many students said that they used the steps (strategies) to write 

a paragraph.  Those steps were the ones presented as strategies such as brainstorming, 

outline and creating sentences. Even when they were not able to mention them with 

their real name, they expressed they used them to write a paragraph.  

“ I liked the writing sessions because they were nice and I learned much. From writing 

session my favorite was when we had to describe a famous person because that was a 

meaningful topic for me because the teacher explained the strategies to write a 

coherent paragraph.”(student 8) 

One student mentioned that the writing training helped him to write a paragraph in 

the evaluations. Most of the reflection included comments related to what they 

learned regarding to writing. Another student mentioned the strategies related to 

writing and most of them mentioned once again the strategies for writing a paragraph 

Then, this reflection helped also to triangle the results of the training and has to do 

with students’ point of view 

4.7Students´ perceptions about the training results 

Finally, to conclude this section, most of the students agreed that the training was 

useful through the interviews and the reflection. But they also mentioned to have 

other problems besides vocabulary and coherence such as grammar. 

“It helped me to write my evaluations” 

“The class where I learned the most was in writing class because writing was difficult 

for me.” 

(reflection extracts)  
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DISCUSSION 

In this part I present my own reflection about the findings considering all the evidence 

collected, the results show how students were able to improve their coherence and 

vocabulary in writing at a paragraph level.  

Students’ initial views of problems in regard to writing 

According to the results students were honest and some of them knew they had 

problems when writing and that they needed to do something in order to improve this 

skill.  

With the first instrument designed for this research which was a questionnaire (See 

Appendix 16) students commented to know some English but they were not able to 

write in a coherent way, and they lack of vocabulary (basic) such as occupations, etc. 

This means that they were not prepared to write a coherent single short paragraph 

where basic vocabulary was needed. Then, even when they could write their piece of 

writing they made a lot of mistakes and it was not that coherent. 

Even though only some students answered in the questionnaire that they had little 

problem with writing, the truth was that they had problems and not only little 

problems. Most of them answered to have problems with vocabulary, which meant 

that they were aware of their lack or vocabulary at a basic level.  

When they mentioned that they did not know strategies related to writing, that suggest  

that the training  might be the ideal one, since they could see their needs and our 

objective was to meet those needs. As can be seen in The data collected students 

progressed in the development of this skill and they were able to write better than 

before the training. 

Besides vocabulary, in the training sessions they showed they had other kind of 

problems such as grammar, coherence, etc. but the training could not focus on those 

aspects because that was not part of this project.  
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This first initial task  was more a modeling activity,  since they needed to pay attention 

to the aspects considered and then to write something similar considering their own 

information. The product was a good paragraph with coherence and good vocabulary.  

Students´results: An improvement in vocabulary and coherence in evaluations and 

partial exam as a result of the training 

In this section I show how students improved in coherence and vocabulary considering 

parts of the data collection such as the first and second evaluation and the partial 

exam.  

The first and second evaluation were not new for students since they had already 

practiced somehow a similar context to write in a paragraph during the training with 

the assistance of the advisor , even though they were not asked to write the same 

words, that  training sessions helped them a lot to improve their paragraphs for the 

first evaluation. .  

It is possible that they were able to write in a coherent way because they may 

remembered the order we had in the first paragraph from the training, otherwise their 

paragraphs may not have been that coherent. The evidence I have to express this last 

idea was the first paragraph they intended to write before the training and they were 

not able to do it at that moment, but after the training they were able to write a 

coherent paragraph related to that topic. 

In the paragraph from the second evaluation most of the students included a lot from 

the daily routine paragraph that  may have helped them to try to construct a paragraph 

instead or just writing sentences without any sense. This attitude suggest that students 

need to practice more individually the skills related to vocabulary since that vocabulary 

was included in the glossary for the first units and that  might mean that they did not 

check or study in an appropriate manner that vocabulary. Another aspect to consider 

for this second evaluation that was hard to achieve for the learners was the coherent 



46 

 

aspect, they did not know how to relate the words and some of them made not well 

coherent paragraphs but they managed to use all of the words that they were given  

I consider that  the fact that the students had the opportunity to practice the written 

skill before the partial exams, with the training, made the partial written task  easiest 

than the first time they wrote something. The most difficult part was to relate those 

words in a coherent text. Table A presented in the findings related to this section, 

showed that some students were not able to use two or three words, but that could 

mean that not all of them were in all the training sections and not necessarily that they 

did not learn that in the training. 

 

Students´results in relation to vocabulary  

In the first paragraph students were asked to write during the first session the topics 

was about their personal information but they were given the words to use.  

For the first evaluation students were asked something that they had already practiced 

during the first session of the training: personal information, then they got good results 

in that evaluations and they were able to use the words they were asked to use.  

For the second evaluation things were complicated since we did not use all of these 

words in the training, but even when we did not used then, most of the students 

related a topic which we had seen in class: daily routine. This suggests that once 

students were able to practice some of the words they tried to used them in another 

context and they managed to do it not as perfect as they wished but at least they wrote 

the task.   

It is important to point out that before designing the training I did not check the topics 

for the evaluations or the partial exam which means that the training was not 

manipulated.  
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But in general the results from the partial exam  suggest that the words seen in the 

strategy training helped them to improve their writing in the partial exam, and only in 

some cases did not show good achievement.  

Student´s needs: training on strategies 

students’ use of strategies and usefulness (vocabulary strategies / metacognitive 

strategies) 

Students answered in the interview and pointed out in the final reflection that they 

used the strategies seen in the training, for writing.  Some of them were able of 

remember the names of some of the strategies such as brainstorming, planning, 

outline, first draft and the others were able to remember the process but not the 

names.  

When students were asked in the interviews about the strategies seen for learning 

vocabulary, they were not able to mention the name of the strategies but the process, 

they explained how they learned the words and they even mentioned the words we 

learned in those sessions related to vocabulary strategies which makes me think they 

learned those words because they mentioned they practiced and used them in the 

training. (See Appendix 17) 

Autonomous learners need more strategies   training in general, because they are in 

the process of becoming autonomous and sometimes they do not how to study 

because of the lack of strategies.  Writing is what they do less when they are at the 

Self-Access Center.  

Missing training related to writing. 

The only thing that I was not able to do was to  motivate them to learn and practice 

more new vocabulary using the strategies seen, what I mean is that they only  practiced 

with the words and material given but they did not put it into practice with the whole 

glossary which was one of my intentions.  That meant that more sessions with 
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vocabulary are required or at least to do another thing to make them go and practice 

the new vocabulary 

Students´ perceptions after taking the training  

The interview was perhaps the best piece of evidence from the training after having 

finished it. It seems that students felt free to express their thoughts toward the training 

and those thoughts were analyzed.   

First,  I considered that if they liked the training they were able to learn more because  

some of the students  mentioned that what they learned was meaningful in the 

reflection and the interviews . 

Another aspect that they mentioned in the interviews is that they considered training 

had helped them to improve the writing if the paragraph which I may agree, I 

considered that if they had not received the training the results may not have been 

good. 

The good thing is that the fact that they said that the training was useful to improve the 

paragraphs meant that these kind of learners need to be helped to develop those 

strategies which will make them succeed not only in writing but in learning the second 

language such as speaking, reading and listening, but in this case writing was the main 

goal and that goal was reached. 

What students found useful 

Finally the learners´ written reflection, the interview, the questionnaire, the 

evaluations, and the partial exam helped this research to validate the results and to 

triangulate them because once again the final reflection showed the same consistency 

in the comments related to the way the considered the training helped them to 

improved the writing skill and the way they learned the new vocabulary meaningfully. 
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I consider that the training was useful and I was happy to see the results and how my 

students were able to improve their writing at basic level using the vocabulary learned 

in a coherent way.  
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CONCLUSION 

The purpose of this study was to explore if a training based on some cognitive and 

metacognitive strategies would help autonomous learners to improve their coherence 

and vocabulary in the writing skill at a paragraph level. In order to explore that, I 

considered the most appropriate strategies taken from  O´Malley and Chamot´s 

classification (1990:119) that would help students both to learn new vocabulary and to 

follow a writing process. These strategies were: planning, evaluating, revising ,keyword 

method and  imagery 

The data from the questionnaire, the  evaluations, the partial exam, the interview, and 

the final reflection,  were analyzed and it was concluded that  the research questions 

were answered and the results suggest that the training helped students to improve 

the writing at a paragraph level. The autonomous learners were able to remember 

meaningfully the new vocabulary related to the first four units and they were also able 

to produce a basic coherent paragraph using the strategies seen in the training. 

Limitations of this study 

Time was one of the limitations for this study since that was the reason why most of 

the students could not attend to the sessions, the autonomous learners do not give 

much time to study English and they just attend to the SAC whenever they can and not 

when it is necessary, there are weeks when they do not attend until they realize they 

need to study or otherwise they will fail the course.  

Teaching implications 

As advisors we need to consider that if students do not receive training on writing they 

will not be able to complete the task then we need to continue helping them in the 

process of learning considering their limitations. 
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Autonomous learners need the bases to start having responsibilities for their own 

learning, then, a training based on strategies for the four skills need to be given to 

them by teachers in order to help them to get better results. 

I have also realized something should be done regarding the material to practice the 

writing skill at the self access center, so that the students feel motivated to use that 

material.  Material related to writing at some WebPages could be useful so that we can 

start mixing technology with the written skill. This implies that we as advisors need to 

work more developing and looking for this kind of material. 

Implications for further research 

This training was just focused on some written aspects, but there are some more 

aspects related to writing that need to be considered, such as grammar, punctuation 

and cohesion. Besides that, vocabulary is still something students need to master 

before starting to write. Something should be done related to vocabulary so that the 

students can learn that during the entire semester.  Taking into considerations these 

facts, results could be still better in another research. 

Regarding the writing skill a research based on training that covers all the topics from 

the syllabus carried out during the whole semester is necessary so that students can 

improve more the coherent aspect.  As I have already mentioned this training met 

students ‘needs at a basic level, but more work is needed in this area. 

In conclusion there is still a lot to do regarding this skill, but this project was a small 

contribution.  The following semester I will try to continue with this kind of strategy 

training and I will do it for the whole semester so that I can compare the results  to 

observe if there are big differences.  
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                                         APPENDIX  I 

Cuestionario para MEIF I 

      MEILE  

Nombre:________________________________________________________________ 

Edad:_________                 Semestre:________  Carrera:_________________________ 

 

1. Disfruto el aprendizaje de Inglés 
Mucho ______    Regular___________ Poco______ 

2. El nivel de inglés en que me ubicaría: 
Principiante________  Pre- intermedio__________ 

Intermedio_________  Avanzado_____________ 

3.Considero mi desempeño en la habilidad de escritura: 

Deficiente:___ Regular:___ Bueno:____ Excelente:____ 

4.Se te dificulta la habilidad de escritura en español 

 

5.  Se te dificultad la habilidad de escritura en Inglés 

 

6. ¿Qué problemas te encuentras más comúnmente al escribir un párrafo en Inglés? 

 

7.  Qué método utilizas para estudiar la escritura. 

 

8.  Por qué crees que necesitas aprender a escribir en Inglés. 
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9.  Conoces alguna estrategia para aprender a escribir. 

 

10. Describe lo que haces cuando tienes que escribir en inglés un párrafo. 

 

11.  ¿Cuántas actividades de escritura has realizado hasta el momento? 

 

12.  ¿Por qué crees que sea difícil escribir? 

 

13.  Cuánto tiempo dedicas para aprender a escribir 

 

 

Adapted from Marín and Mendez  (2007:  173) 
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APPENDIX 2 

 

  

  

Programa de estudios  
 

1.-Área académica 

     Humanidades 

 

2.-Programa educativo 

Cualquiera 

 

3.-Dependencia/Entidad académica 

     Centro de Idiomas 

4.- Código 
5.-Nombre de la experiencia educativa 

6.- Área de formación 

      
     IB 1 (Inglés Básico 1) principal secundaria 

            Elección 

Libre 

     

 

7.-Valores de la experiencia educativa 

Créditos  Teoría  Práctica  Total horas  Equivalencia (s)  

     5      0       5      75        Ingles Conversación 100 

8.-Modalidad 9.-Oportunidades de evaluación 

       Taller Cursativa  

 

10.-Requisitos 

Pre-requisitos  Co-requisitos  

http://www.uv.mx/dgda/cpp/academicos/curricular/documents/DC_Exp_Edu_Programa_de_estudio_formato.doc
http://www.uv.mx/dgda/cpp/academicos/curricular/documents/DC_Exp_Edu_Programa_de_estudio_formato.doc


v 

 

     Ninguno Ninguno      

 

11.-Características del proceso de enseñanza aprendizaje:  

Individual/ Grupal Máximo Mínimo 

Grupal 25 20 

12.-Agrupación natural de la Experiencia educativa (áreas 
de 
conocimiento, academia, ejes, módulos, departamentos) 

13.-Proyecto integrador 

       Academia de Inglés      Centros de Idiomas para la 

enseñanza y aprendizaje de 

lenguas extranjeras. 

 

14.-Fecha  

Elaboración  Modificación  Aprobación  

           Junio 25, 2008        

 

15.-Nombre de los académicos que participaron en la elaboración y/o modificación  

     Comisión Estatal para la Reestructuración de los Cursos de Inglés 

 

16.-Perfil del docente  

    Lic. en Idiomas, Lic. en Enseñanza del Inglés o carrera afín.  

17.-Espacio 18.-Relación disciplinaria 

     Centros de Idiomas       Multidisciplinaria 

 

19.-Descripción 

    Esta experiencia se ubica en el Área de Iniciación a la Disciplina del Modelo Educativo 

Integral Flexible. Está diseñada tanto para principiantes como para ¨falsos principiantes¨. Al 

finalizar  este curso el alumno será capaz de comprender frases y expresiones de uso 
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frecuente relacionadas con áreas de experiencia que le son especialmente relevantes 

(información básica sobre sí mismo y su familia, compras, lugares de interés, ocupaciones, 

etc.) Podrá comunicarse a la hora de llevar a cabo tareas simples y cotidianas que no 

requieran más que intercambios sencillos y directos de información sobre cuestiones que le 

son conocidas o habituales. Podrá describir en términos sencillos aspectos de su pasado y 

su entorno así como cuestiones relacionadas con sus necesidades inmediatas. 

 

20.-Justificación  

   Este curso tiene como meta principal la de asentar las bases de las 4 habilidades 

lingüísticas fundamentales, o sea la lectura, la escritura, el habla y la comprensión auditiva 

de la lengua meta. Además de fomentar el proceso metacognitivo para promover el 

autoaprendizaje y el  conocimiento de la cultura meta que le permita ampliar a los 

aprendientes su visión del mundo al apreciar la cultura de los pueblos de habla inglesa y de 

la cultura propia. Al finalizar el curso el estudiante podrá manejar la lengua meta en forma 

suficiente para desempeñarse en una variedad de situaciones cotidianas. 

21.-Unidad de competencia  

    En un ambiente de colaboración, respeto, responsabilidad y armonía, los estudiantes 

aplican las cuatro habilidades lingüísticas elementales, en la medida que se sensibilizan en 

el uso de  estrategias de auto-aprendizaje, para desarrollar sus competencias 

comunicativas en el idioma Inglés a un nivel elemental. 

 

 

 

22.-Articulación de los ejes  

    En un ambiente en donde predomina la colaboración, la apertura, confianza y 

compromiso, (axiológico) se trabajan la comprensión y la comunicación de información 

(heurístico) que preponderan en este taller para abordar las estructuras, funciones y 

vocabulario (teórico) necesarios que conlleven a la competencia comunicativa. 

 

23.-Saberes  

Teóricos Heurísticos  Axiológicos  
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 Expresiones para 
saludar (good morning 
/ afternoon / evening 
/night / bye, how are 
you? Nice to meet you 
/ too / see you 
tomorrow / next 
Monday / week / my 
name’s) 

 Expresiones (what’s your 
name? /last name? ) 
how do you spell your 
name? Where are you 
from? How old are 
you? / What do you 
do? / What’s your 
phone number? / 
What’s your job? / 
What’s your address? / 
Are you married / 
single / etc.? ) 

 Expresiones dentro del 
salon de clase: May I 
come in? May I step 
out? Excuse me…/Can 
you repeat…? May I 
borrow…? Can you 
lend  me…? 

 Pronombres personales 
( I, you, etc. ) 

 Análisis de la 
información. 

 Aplicación  de estrategias 
de comunicación 

 Aplicación de la 
cohesión, coherencia y 
adecuación en la 
escritura  

 Asociación de ideas  
 autocrítica 
 Autoaprendizaje 
 Autoevaluación 
 Búsqueda de información  
 Clasificación 
 Conceptualización 
 Comparación 
 Comprensión y expresión 

oral y escrita. 
 Deducción de 

información 
 psicomotoras. 
 Descripción 
 Discriminación de ideas 
 generalización 
 Inferencia 
 Manejo de criterios para 

la elaboración de una 
presentación. 

 Meta cognición 
 Observación 

 Responsabilidad 
 Cooperación 
 Compromiso 
 Colaboración 
 Socialización 
 Entusiasmo 
 Autonomía e 

independencia 
 Curiosidad 
 Apertura 
 Confianza 
 Disposición para la 

interacción y el intercambio 
de información 

 Respeto 
 Tolerancia 
 Honestidad 
 Interés 
 Ética 
 Paciencia 
 Constancia 
 Creatividad 
 Iniciativa 
 Solidaridad 
 Respecto a la propiedad 

intelectual 
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 Adjetivos posesivos ( 
my, your, etc)  

 Verbo to be , formas 
afirmativas e 
interrogativas 

 Preguntas con wh 
 Art’iculos indefinidos (a / 

an) 
 Vocabulario: 

ocupaciones, 
abecedario, 
nacionalidades, 
pa’ises, numeros 
cardinals (0 al 100) 

 Forma imperativa 
(afirmativa y negativa) 

 Instrucciones dentro del 
salon de clases: 
expresiones: number / 
listen to…/answer../ sit 
down/match…/stand 
up /`look at your…/ 
compare your answers 
/ work in pairs/ copy…/ 
read / come in / 
underline / match / 
choose / circle / work in 
groups 

 Vocabulario del salón de 
clase, personales y 
colores 

 Preposiciones de lugar: 
in, on, under, on the 
corner of, on the left, 
on the right, near, 
beside, in front of, 
opposite, behind, next 
to, across from. 

 Sustantivos plurales 
regulares e irregulares 

 Adjetivos demostrativos 

 Plantación del trabajo 
 Reconocimiento de 

código no verbales 
 Reconocimiento de 

palabras claves 
 Relación de información 
 Reflexión 
 Resolución de problemas 
 Revisión de información 
 Selección de información 
 Síntesis 
 Toma de notas 
 Transferencia 
 Uso de estrategias 

compensatorias de 
comunicación 

 Uso de tecnologías 
educativas 

 validación 
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(that, this, those, these) 
 Art’iculo definido (the) 
 Expresiones: what’s 

this/that? What are 
these /those? /where is 
/are…? 

 Vocabulario: lugares y 
edificios Dar 
direcciones: go up / 
down / across from / 
along / turn right / left 
/go straight ahead. 

 There is / are (afirmativa, 
interrogativa, negative) 

 A / an / some / any 
 Vocabulario de las 

partes de una casa y 
adjetivos para 
describirla 

 Expresiones para 
describir edificios y 
lugares: What’s…like? 
/ How many… are 
there? 

 Verbo have 
 Vocabulario relaciones 

amistosas y la familia 
 Caso posesivo (‘s) 
 Expresiones: Do you 

have any children / 
brothers / sisters? 

 Descripcion f’sica y 
personalidad: Verbo to 
be +like  What 
is/are…like? / What do 
/does…look like? 

 Conectores and, but y or 
 Vocabulario: adjetivos 

para describir 
apariencia física y 
personalidad 

 Presente progresivo 
(afirmativa, 
interrogativa, negativa) 

 Pronombres 
complementarios (me, 
you, him, etc.) 

 Expresiones adverbiales: 
now, at the moment, 
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right now, at present, 
today. 

 Vocabulario: verbos para 
describir actividades 
Expresiones: what’s 
the weather like? 
Verbo to be + like 

 Vocabulario: meses, 
estaciones del año y 
adjetivos para describir 
el clima 

 Fechas Numeros 
ordinales 

 Presente simple en 
forma afirmativa, 
negativa, interrogativa 

 Auxiliares: do / does 
 Expresiones: I love…/  I 

hate…/ I really like/ 
dislike… Like+ ing / like 
+ sustantivo 

 Frases adverbiales: 
once, twice a month / a 
week, etc. 

 Adverbios de frecuencia 
 Vocabulario: deportes, 

pasatiempos, 
actividades recreativas 
y comida. Vocabulario: 
verbos relacionados 
con la vida cotidiana, 
días de la semana, 
números cardinales, la 
hora 

 Expresiones: What time 
do / does…? How 
often do /does…? 
What do / does…do 
every day? / How do / 
does… get to…? By 
car /bus/train… 

 Habilidades: Modal CAN 
en forma afirmativa, 
negativa e interrogativa 

 Conectores: and / but  y 
la conjunción or 

 Vocabulario para 
describir habilidades 

 Sustantivos contables y 
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no contables 
 Have + meal / food. 

Revision de some / any 
/ a / an Expresiones: 
can I have…?I’ll 
have…/ would you 
like…? / I’d like…/ How 
much is it? / Here you 
are. 

 Vocabulario: alimentos, 
comidas, bebidas y 
utensilios de mesa. 

 Going to en forma 
afirmativa, negativa e 
interrogative 

 Why…? / Because… 
 Vocabulario: actividades 

de vacaciones y de fin 
de semana. 

 

24.-Estrategias metodológicas  

De aprendizaje  De enseñanza  

A.      Cognitivas  
1. Búsqueda de fuentes de información  
2. Lectura, síntesis e interpretación 
3. Analogías entre la lengua madre y la 

meta 
4. Parafraseo para expresar ideas 
5. Tipologías 
6. Clasificaciones 
7. Taxonomías 
8. Repetición simple y acumulativa  
9. Investigaciones sobre características 

grupales de aprendizaje 
10. Organización de vocabulario 
11. Estructuras textuales  
12. Consulta en fuentes de información 
13. Procedimientos de interrogación 
14. Diálogos 
15. Debates 
16. Resúmenes 
17. Palabras clave 
18. Ilustraciones 
19. Visualizaciones 

 Organización de grupos colaborativos 

1. Diálogos simultáneos 
2. Actividades lúdicas 
3. Dramatizaciones 
4. Debates 
5. Exposiciones con apoyos 

tecnológicos 
6. Lectura comentada 
7. Simulaciones 
8. Aprendizaje basado en tareas y 

proyectos 
9. Aprendizaje basado en problemas 
10. Mapas conceptuales y mentales 
11. Estructuras textuales 
12. Aprendizaje basado en problemas 
13. Resúmenes 
14. Estudio de casos 
15. Foro 
16. Redes semánticas 
17. Asesorías grupales e individuales 
18. Presentaciones orales 
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20. Lluvia de ideas 
21. Imitación de modelos 
22. Dramatizaciones 
23. Simulaciones 
24. Redacción de textos 
 

B. Metacognitivas  
1. Elaboración de Learning portfolios en 

donde se manifieste lo hecho, la 
forma y el sentido de hacerlo. 

2. Discusiones grupales en torno de los 
mecanismos seguidos para aprender 
y las dificultades encontradas. 

3. Elaboración de Bitácoras de 
asistencia al CAAFI donde realicen 
práctica extra de los contenidos del 
curso que les presenten mayores 
dificultades. 

4. Elaboración de Language Portfolios 
en donde mantengan un registro de 
las actividades realizadas y de los 
aspectos de la lengua presentados y 
practicados tanto en el salón de 
clases como fuera de ella. 

5. Exposición de motivos y metas. 
6. Análisis y discusión de casos. 
7. Exposición con apoyo tecnológico 

variado. 
C.  Afectivas o de apoyo 

1. Discusiones acerca del uso y valor 
del conocimiento. 

2. Discusiones de cómo se aprende 
una lengua extranjera. 

3. Reflexiones sobre las estrategias de 
aprendizaje utilizadas. 

4. Trabajo en pares y/o equipos. 
 

19. Preguntas intercaladas 
20. Lluvia de ideas 
21. Modelaje 
22. Cuadros sinópticos 
23. Asignacion de tareas para estudio 

independiente 
24. Ilustraciones y material auténtico 
25. Lectura y audición de textos en inglés. 

 

 

25.-Apoyos educativos  

Materiales didácticos  Recursos didácticos  

 Programa de EE 
 Software educativo 
 Multimedia 
 Libros 

 Pintarrón 
 Pizarrón 
 Marcadores  
 Internet 
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 Revistas 
 Periódicos 
 Diccionarios 
 Tarjetas con preguntas básicas 
 Fotocopias 
 Acetatos 
 Realia  
 Carteles y posters 
 Dispositivas  
 Audio y videos 

 

 Gises 
 e-mail  
 Televisión, video grabadora y DV player 
 Radio grabadora (cassetera y CD player) 
 Computadora 
 Proyector de acetatos 
 Proyector de cuerpos opacos 
 Cañón  
 Imanes para carteles 
 Rotafolios  
 Hojas para rotafolio 

 

26.-Evaluación del desempeño 

Evidencia (s) de 

desempeño  

Criterios de 

desempeño  
Ámbito(s) de aplicación  Porcentaje  

 Examen Oral, (2 
parciales) (Diálogos, 
exposición oral , 
entrevista) 

 

 Uso correcto 
del lenguaje 

 Comunicación  
 Propiedad 
 Ritmo 
 Entonación 
 Pronunciación  
 Fluidez 

 Salón de clases 
  

30% 

 

 Examen escrito (2): 
1. Vocabulario y 

gramática  
2. Comprensión lectora 
3. Producción escrita 
4. Comprensión 

auditiva 
 

 Uso correcto 
del lenguaje 

 Dominio de 
las 
habilidades 
lingüísticas  

 Cohesión 
 Coherencia 
 Claridad 
 Adecuación 
 Exactitud 

 Salón de clases 
  

 

 

 

 

60% ( 15% 

cada 

componente) 

 

 

 Productos orales y 
escritos 

(Participación, quizzes, 
tareas, bitácoras). 

 Suficiencia 
 Calidad 
 Puntualidad 

 Salón de clases y 
CADI 

 

10% 

     

 

27.-Acreditación 
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     Para acreditar esta EE el aprendiente deberá haber presentado con suficiencia cada 

evidencia de desempeño haber presentado ambas evaluaciones (oral y escrita). 

 

28.-Fuentes de información 

Básicas 

Common European Framework. Documento en Línea. 

 

Van Ek, J.A. y  Trim, J.L.M. Waystage 1990. CUP 

Complementarias 

       

 

 

 

APPENDIX 3 

Topics considered for the training 

 

ÁREA DE FORMACIÓN BÁSICA GENERAL 

     PROGRAMA DE INGLÉS I  (MEIF) 

GLOSARIO 
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TEMA 

SALUDOS, DESPEDIDAS Y PRESENTACIONES 

Expresiones Pronombres 
personales sujeto 

Identificación 
personal 

Países y Nacionalidades Ocupaciones  

Hello! / Hi!  

How are you? 

How are you doing?  

Good morning / afternoon/ 
evening  

Nice to meet you.  (too) 

Good –bye. / Bye / Bye-
bye. 

Have a nice day 

See you tomorrow / next 
week. 

Good night.  

What’s your … name?  

Do you have a middle 
name?      

Can I have your full name, 
please?   

What do you do (for a 
living)?  

What’s your 
job/occupation?   

I’m a student / I go to 
university. 

Do you have an e-mail?   

What’s your address?   

What’s your (tele) phone 
number?  

Where do you live?  

 

I, you, he, she, it, we, 
you, they  

Expresiones de 
cortesía 

agradecimiento 

Thank you! 

Welcome! 

Excuse me… 

You’re welcome! 

Bless you! 

 

full name 

first name 

middle name 

family name 

surname 

last name 

nickname 

Títulos 

Mr. 

Mrs. 

Miss 

Ms.  

Estado civil 

single 

married 

engaged 
divorced 

widow-widower  

e-mail 

@      =at 

.com  =dot com 

.edu   =dot  e-d-
u 

-   =dash 
_     =underscore 

Países Nacionalidades Idiomas baker 

butcher 

cashier 

clerk 

counselor 

dress maker 

driver 

electrician 

gardener 

green grocer 
housewife 

hair dresser 

lawyer 

manager 

merchant 

physician 

plumber 

programmer 

psychologist 

retired 

salesman 

shop assistant 

shop keeper 

stylist 

Australia Australian English 

Brazil Brazilian Portuguese 

Canada Canadian   English/French 

China Chinese Chinese 

Chile   Chilean Spanish 

Colombia Colombian   Spanish 

France French French 

Germany German German 

Great Britain British English 

Adjetivos Posesivos Ireland Irish English 

Italy Italian Italian 
My, your, his, her, its, 
our, their. 

 
Japan Japanese Japanese 

Korea Korean Korean 

Expresiones del 
salón de clase 

Mexico Mexican Spanish 

May I……...………...?                      

Can I/you …………..? 

How do you…………? 

Excuse me…………. 

 

Spain Spanish Spanish 

The United States American English 

Estudiante Universitario 

Área Profesión 

Accountancy Accountant 

Agriculture Agriculturalist 
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Where are you from? 

Where do you come from?  

How old are you? 

How do you spell your 

name? 

What do you do?             

What’s your phone 

number? 

Are you married?/ single?/ 

etc.?) 

 

 

Continentes 

America  

Europe 

Asia 

Australia 

Africa 

Números 

1         one 

2         two 

3         three 

Etc. 

 

 

100     one 
hundred    

 

Architecture Architect tailor 

unemployed        

waiter 

 

 

 

 

Biology Biologist 

Business Administration 
business administrator (woman, 
man). 

Chemistry Chemist 

Computer Science Computer scientist   

Dentistry Dentist 

Engineering Engineer 

Medicine Doctor 

Nursing Nurse 

Veterinary Veterinarian 

Se sugiere proporcionar a los estudiantes el nombre de la carrera 
que se encuentran cursando 

TEMA  

DESCRIPCIÓN DEL CLIMA 

Expresiones 
Días de la 
semana 

Estaciones del 
año 

Meses del año 
Palabras  para 

describir el 
clima 

Adjetivos para 
describir 

temperatura 

Números 
ordinales para 

dar fechas 

Preposiciones 

 

What’s the 
weather like 
today? 

Monday, 
Tuesday, 
Wednesday, 
Thursday, 

spring 

summer 

January 

February 

climate  

cloud-cloudy  

cold  

cool 

1st first                

2nd second          

On Monday 

On May …the 
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TEMA  

DESCRIPCIÓN DE PERSONAS 

Expresiones Estatura 
Tipo y estilo de 

cabello 
Palabras para describir el 
carácter y la personalidad 

Colores Ropa Accesorios 

What are /is … like? 

What does he/she look like? 

Who’s tall? 

Who’s that? 

How tall …? 

I’m twenty-one / I’m in my /  his 
/ her teens, in his/her twenties 

I’m/He/she is 1 .55 meters tall  

I weigh 70 kilos. 

A woman / man with blue eyes 

She has blue eyes. 

Her eyes are blue. 

What do you wear…? 

 

kind of … 

medium / 
average 
height 

short 

tall 

very … 

  

Edad 

elderly  

middle-aged, 

old 

young 

 

Bald 

curly 

long 

medium length 

short 

straight 

wavy 

 

Color del 
cabello 

blond 

brunette 

gray 

angry 

brave 

calm 

careful   

careless   

changeable 

clever 

dynamic  

enthusiastic 

extroverted 

friendly 

funny 

generous 

hardworking 

impatient  

independent 
intelligent 

jealous 

moody 

outgoing  

patient 

punctual 

romantic 

selfish 

shy 

spontaneous 

stubborn 

Black 

blue 

brown 

gray 

green 

orange 

pink 

purple 

red 

violet 

white 

yellow  

light… 

blouse 

coat, dress 

high heels 

jacket 

jeans 

pants 

raincoat 

sandals 

shirt , shoes 

skirt, suit 

sneakers 

socks 

sweater 
sweatshirt 

belt 

cap 

earrings 

glasses 

hat 

necklace 

sunglasses 

wallet  

watch  

Scarf 

How is the 
weather in …? 

It’s . . .   

It’s awful / 
wonderful / 
terrible. 

It’s sunny but 
cold. 

Friday, 
Saturday, 
Sunday  

 

 

fall/autumn 

winter 

March 

April 

May 

June 

July 

August 

September 

October 

November 

December 

fog – foggy 

hail 

ice – icy 

rain – rainy  

storm – stormy  

sun-sunny  

snow – snowy  

wind – windy 

shine – shiny  

 

dry  

hot 

humid  

freezing 

warm 

wet  

 

3rd third 

4th fourth 

5th fifth  

6th sixth 

7th seventh 

8Th eighth 

9th ninth  

10th tenth 

11th eleventh 

12th twelfth  

In January 
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Tipo de cuerpo Apariencia 

beautiful 

cute 

good looking 

handsome 

pretty 

ugly 

red  

white 

 

Otras palabras 

beard 

mustache 

pony tail  

grumpy 

happy 

 dark… 

Color de 
ojos 

blue 

brown 

dark 

green 

hazel 

trousers 

T-shirt 

underwear 

tie , boots, 
pajamas, 
shorts,  

swimsuit,  
bathing suit 
uniform  

athletic 

heavy 

muscular 

overweight 

slender / slim  

thin 

well-built 

Conectores 

 

And, but, or  

 

 

  

 

 

 

TEMA 11 

ACTIVIDADES DIARIAS Y HÁBITOS 

Expresiones 

 

Actividades cotidianas 

 
Expresiones de tiempo y frecuencia 

What time do / does ...? 

How do / does …? 

Do / does ….?   

Where do / does ….?   

What do/does … have for ….?  

What’s for breakfast/lunch/dinner? 

When do /does ..? 

What do/ does … usually do on……?  

What do / does … do everyday? 

How do/ does … get to? By bus/ car/ train 

Take a taxi 

arrive at school/work 

brush one’s hair 

brush one’s teeth 

catch the bus 

check your mail 

clean the house 

comb one’s hair 

do homework 

do the laundry 

do the housework  

drive to work/school 

hang out 

have breakfast/  lunch/ 
dinner 

leave home  

listen to music/to the 
radio 

make up 

play computer games 

read a book / a  
magazine / a newspaper  

relax 

start work / school 

Adverbios de frecuencia 

Always   usually    sometimes    never 

 

 

AT 

at _____ o’clock.  

At night  

At midnight 

At noon  

At / on weekends / 
weekdays / the 
weekend 

IN 

In the morning 

In the afternoon 

In the evening  
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What time is it? 

It’s .. 

It’s … past … 

It’s … to … 

 

 

 

finish work / school 

get dressed 

get to work 

go out for dinner 

go shopping 

go to bed 

go to school/work 

go to the gym 

go by bus / car 

go to the CAA 

take a  shower 

take a bath  

take a nap 

take out the garbage 

take the bus / car / taxi  

wake up 

wash one’s face/hands 

wash the dishes 

watch TV 

 

Early            late           on time 

 

Frases adverbiales 

Once, twice (a month, a week, a year) 

 

Conectores de secuencia y contraste 

and, after that, but, before that, or, then.  
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                                 Appendix 4 

                                         Writing training Interview 

MEILE  

 

0. Información personal: nombre, edad, carrera cursando, nivel de Inglés, 

gusto por el idioma, razones para estudiarlo. 

1. ¿Te gusto el curso? 

2. ¿Qué has aprendido hasta este momento del curso? 

3. ¿Puedes recordar  algo importante que te sirva para  tus estudios del 

idioma Inglés? 

4. ¿De qué se trató el curso? 

5. Te fue útil el vocabulario aprendido en el taller para redactar tu párrafo 

6. ¿Qué estrategias utilizaste para estudiar el vocabulario que necesitabas 

para el primer parcial? 

7. Recuerdas las estrategias que se vieron en el curso para aprender el 

vocabulario. Puedes mencionar las que recuerdes.  

8. ¿Menciona los pasos que se necesitan para escribir un párrafo.? 

9. Menciona algunas de las estrategias que uses para escribir tu párrafo. 
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10. Crees que te ha servido el curso para mejorar en la escritura de tus 

párrafos, si o no y ¿Por qué?  

11. Notas alguna diferencia entre la forma que escribías antes del curso y 

ahora después de haber tomado el curso sobre estrategias para escritura. 

12. ¿Qué crees que le hizo falta al curso? 

13. ¿Consideras que necesitas practicar más actividades de escritura? 
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                            Appendix 5 

                 Writing training Interview 

                                                               MEILE  

 

Bueno mira te explico, en esta entrevista que te voy a hacer quiero mas o 

menos que te acuerdes lo que hemos visto. 

0.primero te voy a preguntar tu  Información personal: me das tu nombre, 

edad, la carrera   que estas cursando,  tu nivel de Inglés, y el gusto por el 

idioma,  y las razones para estudiarlo.  

-Mi nombre es Victor Oswaldo Sanchez Garcias.Tengo 23 años , estoy 

cursando la carrera de arquitectura el nivel de ingles estoy en el básico , 

me gusta el ingles , lo estudio porque es parte fundamental para mi 

estudio ahorita, aparte porque me gusta y me gustaría aprender otros 

idiomas.  

1¿Te gustó el curso de estrategias de escritura?.  

- Si , si me gustó. Realmente si me agrado, yo pensé al principio que me iba 

a a aburrir pero no, fue interactivo y si me agrado. 

2. ¿De qué se trató el curso de escritura?  

-Pues más que nada nos enseñaron como redactar el texto, como unir las 

palabras, hacer la lluvia de ideas para poner un texto para acomodar 

frases. 
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3. ¿Qué has aprendido hasta este momento del curso en relación a: 

 a) vocabulario  y b)escritura 

De escritura realmente no sabía nada, ya sé como redactar el texto, de 

vocabulario se algunas palabras porque no me sabia ninguna.ya se me algo 

de palabras. 

4. Si sientes que aprendiste algo en relación a vocabulario, que tanto 

aprendiste  en este taller . 

Del clima no me sabia ninguna, ninguna palabra y ya sé decir cuando hacer 

calor, cuando hace frio, esas ya me las sé.  

5. Te fue útil el vocabulario aprendido en el taller para redactar tu párrafo, 

crees que tenía alguna relación que hayas aprendido vocabulario o no. 

Si si claro porque a mí en lo personal me fue útil porque así como iba yo 

aprendiendo las palabras iba uniéndolas. 

 

6. ¿Qué estrategias utilizaste para estudiar el vocabulario que necesitabas 

para el primer parcial? 

Realmente vocabulario casi no estudiaba. O sea era como que  lo que veía 

yo iba yo más o menos tratando de entender el texto, no era tal cual pero 

si no utilice ninguna. 

7. Recuerdas las estrategias que se vieron en el curso para aprender el 

vocabulario o sea que fue lo que hicimos para recordar ese vocabulario. 
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- Ah si hicimos los dibujos y  poníamos en cada dibujo el clima como se 

notaba, si estaba el viento,  si estaba nublado. hicimos los dibujos y usted 

decía que teníamos que practicarlos y repasarlos.  

8.Practicaste las estrategias de vocabulario que viste en el taller? ¿Por qué 

si o/no? ¿ y si las practicaste Cómo las practicaste? Cuando las practicaste? 

¿Te sirvieron?   

-Las practique con mis compañeros, antes del examen , el día del examen 

lo practicamos. 

9¿Qué aprendiste sobre escritura durante el curso?/¿Sientes que 

mejoraste tu escritura? ¿Qué te ayudó?   

-que he mejorado ¿ si he mejorado, que ya puedo redactar un texto no 

aún no puedo redactarlo, pero si he mejorado. Todo lo que nos han 

enseñado aquí nos ha sido muy útil. 

 10 ¿Consideras que has aprendido a escribir un párrafo?  

 Si si si. 

11 ¿Recuerdas las estrategias para escribir un párrafo.  

La lluvia de ideas.  

12¿Qué estrategias utilizaste para escribir un párrafo x ejemplo este último 

que acabas de hacer?  

No realmente si no me acorde pero si tenia la idea, que viera las palabras y 

que lleven como una relación.  



xxv 

 

13. Crees que te ha servido el curso para mejorar en la escritura de tus 

párrafos, si o no y ¿Por qué?  

14. Notas alguna diferencia entre la forma que escribías antes del curso y 

ahora después de haber tomado el curso sobre estrategias para escritura. 

Ah si demasiado 

15. ¿Consideras que necesitas practicar más actividades de escritura? 

Bueno depende de cómo estemos de tiempo porque ya estamos a finales 

de semestre y tenemos que organizarnos en el tiempo para tener 

probabilidades de estar presentes en un taller de escritura, pero si estaría 

bien. 

 

16. ¿Qué crees que le hizo falta al taller de estrategias de vocabulario y 

escritura?  

Nada.  
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                                  Appendix 6 

               First paragraph (before training) 

MEILE  
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                            Appendix 7 

   MODELO DE CARTA DE CONSENTIMIENTO INFORMADO 

MEILE  

Consentimiento informado para participar en el proceso de indagación/solución de la preocupación temática denominda: “El uso 

de algunas estrategias cognitivas y metacognitivas para mejorar la coherencia al escribir una composición a un nivel básico para 

estudiantes del MEIF autónomos. Un proyecto de intervención didáctica en el Centro de Autoacceso de Córdoba de la U.V.” 

Interventor Responsable: Lic. Susan Cabrera Villano 

Participante:__________________________________ 

ACLARACIONES 

Su decisión de participar en el desarrollo de este proyecto es voluntaria. 

No habrá ninguna consecuencia desfavorable para usted, en caso de no aceptar la invitación. 

Si decide participar en el desarrollo del proyecto, puede retirarse en el momento que lo desee, informando las razones de su 

decisión.  

No tendrá que hacer gasto alguno durante el trabajo a desarrollar. 

No recibirá pago por su participación. 

Los datos personales del participante y la institución serán manejados con absoluta confidencialidad. 

 

CONSENTIMIENTO INFORMADO 

Yo_________________________________ he leído y comprendido la información anterior y mis preguntas han sido respondidas 

de manera satisfactoria. He sido informado y entiendo que los datos obtenidos en el desarrollo del proyecto pueden ser publicados 

o difundidos con fines académicos una vez que sea completado el proyecto. Convengo en participar en este proyecto.  

 

He explicado al estudiante ________________________ la naturaleza y los propósitos  del proyecto; le he explicado acerca de los 

riesgos y beneficios que implica su participación. He contestado a las preguntas en la medida de lo posible y he preguntado si tiene 

alguna duda. 

Una vez concluida la sesión de preguntas y respuestas, se procedió a firmar el presente documento. 

 

__________________                                                                   _____________________ 

Firma del interventor                                                                        Firma del participante 

 

 

Fecha:____________________________ 



xxviii 

 

                            Appendix 8 

                 Vocabulary activity (weather) 
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                 Personal information writing 
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Best friend or a special person you admire 
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                 EVALUATIONS 1 and 2 
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                  Questionnaires graphs 
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